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Introduction
Lighthouse approach
is a six-level series for primary learners.
It combines a structural grammar-based course with a
functional syllabus to promote communicative language
use in reading, speaking, listening and writing.
introduces and practises the main
grammar and vocabulary items, taking into
consideration learners’ individual needs.

also gives students lots of opportunities to
understand and use the language for themselves and
at their own pace. It promotes interaction through pair
and group work. Students build up their independence
by helping and learning from each other. It establishes
the right kind of environment for all types of students to
enjoy learning English.

Language
presentation

Student’s Book
consists of 9 units with 10 pages each
is clearly organised and consistent
includes a pictionary for all new vocabulary

Stickers
provide dynamic
interaction
with textbook
activities.

Unit opener
presents new words
in such a way that
students discover
their meaning
independently.

opens with a model
sentence and then
is clearly explained
on two pages.

Chant

Time to practise!
gives students
the opportunity to
review the new
structure and
vocabulary.

Pair work
is introduced in
the series as a
special feature so
that students can
communicate with
each other more
effectively.

shows examples of
the new grammar
structures along with
a task for students.

Time to write
helps students
develop
their writing
skills through
manageable,
step-by-step tasks.

Introduction

provides useful
everyday English
expressions
related to the
theme of the unit.

practises
the new
structure and
the grammar
rule.
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Introduction
introduces students
to information
about other cultures
through a series of
motivating texts and
activities.

The lighthouse
keepers’ story
contains texts appropriate to
students’ age, interests and
language level. They are
presented by the
keepers, Joe and Sally. The
texts are fully developed
through Before and After
you read sections.

Pictionary
provides audio
and visual support
to help students to
actively review
the new words in
each unit.

Activity Book
provides grammar and vocabulary reinforcement
the first eight pages of each unit shadow the material covered in the Student’s Book
the last two pages offer self-evaluation tasks and a project to be done with the family

My project

Introduction

Check what
you know!

4

gives family
members an
opportunity to get
involved in students’
learning in an
enjoyable way.

is a part of the Time to check page.
It helps students to evaluate their
progress at the end of each unit.
There is no writing involved, so it is
quick and easy and allows teachers
to identify students who need help.
Students evaluate themselves by
completing the faces:

My spelling
practice
includes crossword puzzles
and wordsearches with
a selection of words from
the unit. In solving them,
students reinforce the
written form of vocabulary
taught in each unit.

Teacher’s Book
is very clear and easy to use
includes all the Student’s Book answers in every lesson page
shows reduced pages from the Activity Book with answers

Objectives
lists new vocabulary
with phonetic
transcriptions and a
space to write the words
in your own language.

highlight the
target language
for each unit.

Teaching tip
suggests different
strategies to create
an effective learning
environment.

summarises the
grammar items
taught in the
unit; gives easy
explanations for each
structure.

highlights the
expressions
presented in
the unit.

list competences that
students will accomplish
in every lesson. They focus
on educating the children
as a whole, helping them
also develop interpersonal
and learning to learn
competences, among
others.

The lighthouse
keepers’ story
tells you the title
of the unit story;
the picture of the
lighthouse keepers
relates to the theme
of the unit.

Unit value
can be found in
the
; it is a craft
activity to make
the value more
meaningful to
children.

Introduction

Basic
competences
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Introduction
Activities within the sections
Transcripts

War m-up

are provided for
all the listening
activities except
when the text is
present in the
Student’s Book.

establishes a
nonthreatening
atmosphere in the
classroom.

Wrap-up

indicates the end
of a lesson when
there is more than
one lesson on a
page.

personalises and
consolidates the
language and
concepts practised
in the lesson.

Icons

Teacher’s Book icons
Activity Book

allow for quick
identification
of time and
components
needed for each
activity.

Activity time
Craft activity

Introduction

Teacher’s Resource
CD-ROM

6

Key to phonetic transcripts

Teaching tip
Time for a game
1

Time for a test

Consonants:
p pink
b ball
t talk
d doll
k cave
g give
v vase
T think
ð this
s salt
z zebra
S short

Z
h
tS
dZ
m
n
N
w
r
l
j

treasure
hello
chalk
bridge
man
now
song
with
rock
live
you

Vowels:
I
fish
iÜ tree
œ cat
AÜ car
Å clock
OÜ horse
´ father
U look
uÜ flute
‰Ü bird
e egg

ø
eI
´U
aI
aU
OI
I´
e´
U´

up
train
phone
bike
owl
boy
ear
hair
tour

·
"

divides syllables
stressed syllable

Class CDs
The teachers are provided with a complete
audio set containing all the songs, listening
activities, and stories in each level.

Class

Class CD

CD 2

1

Teacher’s Resource CD-ROM
The Teacher’s Resource CD-ROM contains
a wealth of printable and photocopiable
worksheets divided into sections:
Celebrations
Richmond Primary Reader
Tests
Values
Vocabulary lists
Young Learner and Trinity Exams tips

Celebrations

Tests

can be found in the
;
these three-step activities foster
cooperation and teamwork.
Students work together in
three teams to complete
different parts of each activity.
Then, they assemble the
finished parts to create a
classroom decoration.

can be found in the
;
each test consists of three
pages that evaluate the
grammar and vocabulary,
as well as reading
strategies from the unit.

Student’s CD-ROM
includes lots of fun activities to
do at home to consolidate the
language learned at school

Introduction

Grammar activities
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Scope and sequence
Unit

1
I love
English!

2

Scope and sequence

An amazing
holiday

3

Light on reading

School subjects: Art, Drama, English, Geography,
History, Maths, Music, PE, Science, Spanish
School activities: act in plays, do exercise, do
experiments, learn about the past, play the
recorder, solve problems

Japan

Holiday: beach, climber, climbing, forest, hiker,
hiking, mountains, sailing, sailor, skier, skiing,
surfer, surfing, swimmer, swimming

Where did you go on holiday? I went to the
beach. What did you do? I went surfing.

Household items: armchair, bath, bookcase,
carpet, coffee table, desk
Electrical appliances: blender, CD player,
coffee maker, laptop, toaster

Oh, no! What a mess! What a disaster! It’s really
messy here!

4

A mystery at school

What’s your favourite day at school? It’s Thursday.
Why? Because I’ve got music.

Superheroes

8

Should / shouldn’t: You
should arrive on time!
She shouldn’t chew
gum at school.

Competition: finish line, medal, podium,
race official, scoreboard, track, trophy
Ordinal numbers: first, second, third, fourth, fifth,
sixth, seventh, eighth, ninth, tenth

Champions
How did you do? I won the race. Well done!
I lost the race. Don’t worry.

Past simple (regular
and irregular verbs):
I went to an island. I
surfed the waves.
last / ago: When
did you go to the
mountains?
Last summer. When did
you go to the beach?
Two months ago.
Past continuous:
Yesterday at school, I
was writing. I wasn’t
dancing. They were
drinking. They weren’t
listening. What were
you doing? I was
cooking. Was your mum
shopping? Yes, she was.
Were your brothers
sleeping? No, they
weren’t.
Could / couldn’t: I
could swim when I
was five. I couldn’t
skateboard when I
was seven. Could you
sing when you were
young? Yes,
I could. No, I couldn’t.
Interrupted past: He
was jumping when he
fell. They were talking
when I called.

The crocodile
hunter

Australia

Secret identity

Egypt

Grandad, my coach

Greece

Unit

5

Light on reading

Illnesses: fever, headache, sore throat, stomach
ache, toothache
Remedies: bandage, compress, herbal tea,
medicine, ointment, pill, plaster

In
good shape
What’s the matter? I’ve got a headache. My foot
hurts. I’ve got a cut on my finger.

6
R U OK?

Computer parts: cable, keyboard, memory stick,
mouse, mouse pad, screen, speaker, webcam
Computer world: chat online, download music,
play computer games, send e-mails, sign in, surf
the internet, upload photos

Comparatives (short
adjectives):
Mary is taller than Judy.
My dog is bigger than
yours. She is nicer than
you. Is your brother older
than your sister? Yes, he
is. No, he isn’t. Are they
shorter than you? Yes,
they are. No, they aren’t.
Superlatives (short
adjectives):
It’s the newest robot!
They’re the funniest
people! good – better –
the best, bad – worse –
the worst

The magic ointment

Brazil

A book of records

India

TLK 2 U L8R, DO U WNT 2 PLY COMPTR GMZ?,
HOW R U?, 2NITE, 2MORO, C U

Our history

Used to: They used to
play a game called
Tlachtli. They didn’t
use to call it ulama.
Did they use to play
games? Yes, they did.
No, they didn’t.

You’re kidding! That’s amazing! Wow! You’re
joking! That’s fantastic! Incredible!

8

Land features: bridge, cave, field, hill, swamp,
tunnel, volcano, waterfall
Prepositions of place: across, around, down, into,
out of, over, through, up

Volcano
Why don’t we go that way? Let’s go to the waterfall!
What about going to the hills? OK, let’s go! Great
idea! All right, let’s go! I don’t think that’s a good
idea. No, I don’t think so. Sorry, I can’t.

9
A trip to
South America

Travel: bus, bus driver, passenger, rucksack,
suitcase, ticket, ticket counter
Large numbers: one hundred, two hundred and
fifty, five hundred, seven hundred and twentyfive, eight hundred, one thousand

One ticket to Buenos Aires, please. Single or
return? Return, please. That’s £120. Here you are.

Present continuous
(future meaning): I’m
going to the beach on
Tuesday. She’s studying
History tomorrow. Is
she studying Maths
tomorrow? Yes, she is.
No, she isn’t. Are you
playing football this
weekend? Yes, I am.
No, I’m not.
Be going to: First, she’s
going to get up. Then,
she’s going to brush
her teeth. Next, she’s
going to get dressed.
Finally, she’s going to
have breakfast. Are
you going to ride your
bike? Yes, I am. No, I’m
not. Is she going to do
exercise? Yes, she is.
No, she isn’t.

Grandad’s story

Australia

Rescued

Italy

The fantastic
balloon trip!

Peru

Scope and sequence

7

Handicrafts: basket, blanket, hammock, necklace,
picture, pot, sculpture
Artisans: jeweller, painter, potter, sculptor, weaver

9

Level 42

Catch me if you can
Materials: Five sheets of paper rolled up into a ball.
Divide the class into five groups and give each group
a ball. Tell the class what they are going to say every
time they get the ball. Then, one student in each
group says the sentence you indicate and throws the
ball to another member of his/her group. This student
says his/her sentence and throws the ball to another
student. Students continue until all the members of
each group have participated.

Invisible drawings
Draw a word or sentence in the air. Students guess
what it is. Divide the class into five groups. Students
take turns drawing words or sentences in the air and
guessing what they are.

Lip reading
Mouth a word or sentence to the class. Students try
to guess the word or sentence. Then, divide the class
into five groups. Students take turns mouthing words
or sentences to the members of their group and
guessing what they are.

Time for a game

Pass the baton

10

Materials: One paper baton (a sheet of coloured paper,
rolled up and fastened with sticky tape) per team.
Divide the class into five teams. Put the teams in
circles. Then, turn to one team and say a word.
Students each say one letter and pass the baton to
the next player, until the team has spelled the word.
If a team member says an incorrect letter, the word
goes to the next team to complete. The team that
correctly spells the most words wins.

Pass the parcel
Materials: Pieces of paper with one task on each,
wrapped in an old newspaper to create the “parcel”;
CD player, music CD.
Play music and get students to pass the parcel. When
the music stops, the student who holds the parcel
unwraps it and chooses a piece of paper.
He/She should read the task that is on the paper and
complete it. If it is done correctly, he/she stays in the
game. The last student in the game wins.

Running dictation
Materials: One sheet of paper with a text written on
it, per team.
Divide the class into four teams and place the texts
around the classroom. Texts should be at equal
distances from the corresponding teams. When the
game begins, a volunteer from each team goes to the
text and reads the first part silently. Then, he/she goes
back to the team and dictates as much as he/she can
remember. The other team members must write the
text as it is dictated. The student can return to the
text as many times as needed until the whole text is
copied. The first team to copy the text correctly wins.

Snail race
Materials: Three large cardboard snails, tape.
Draw three racetracks going from left to right on
the board. Place three 7s evenly spaced along the
racetrack. Then, place the snails at the Starting line.
Divide the class into three teams and assign each
team a snail. Next, say a vocabulary word and
invite students from one team to spell it. If they do it
correctly, they can move the team’s snail to the first 7.
Continue with other teams and vocabulary items. If a
team spells a word incorrectly, they move their snail
back to the starting line. The first team to finish the
race wins.
Variation: Instead of spelling words, you can ask
teams to make sentences with them.

Spot the difference
Have students read a text you assign in their books.
Then, they close their books. Read the text aloud,
changing some of the words. Students have to put up
their hands when they hear a word that is different
from the original text.

Truth or dare
Divide the class into groups of five or six. Ask the
students to help you choose a fun action for them
to do (dancing, miming, etc.). Invite the class to
stand up and do the action together. Then, ask one
group a question related to the unit. They either
answer the question or do the fun action. Continue
until all students have participated.

Associated reading
Richmond Primary Readers

Richmond Interactive Digital Practice Tests
Interactive activities and tests in the
Interactive Digital Practice Tests Book
that can help prepare students for
the Movers Young Learners Exams.

Associated reading

The reader recommended for this level is C. C.
goes to India. This is available in book format
and also as an APP. There are photocopiable
worksheets available in the Lighthouse 4
Teacher’s Resource CD-ROM, along with
teacher’s notes and answers. These worksheets
together with the reader’s audio are also
available at www.richmond.com.ar
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1

I love English!

Objectives:
• learn the names of school subjects and school activities
• ask and answer questions about your favourite day at school

• give advice using should and shouldn’t

School subjects
Art
Drama
English
Geography
History
Maths
Music
PE
Science
Spanish

School activities
/AÜt/
/"drAÜm´/
/"INÖglIS/
/dZIÖ"ÅÖgr´ÖfI/
/"hIÖst´ÖrI/
/mœTs/
/"mjuÜÖzIk/
/pI "iÜ/
/"saIÖ´ns/
/"spœÖnIS/

____________
____________
____________
____________
____________
____________
____________
____________
____________
____________

act in plays
do exercise
do experiments
learn about
the past
play the recorder
solve problems

/œkt In "pleIz/
/du "ekÖs´ÖsaIz /
/du ekÖ"speÖrIÖm´nts/
/l‰Ün ´ÖÆbaUt
D´ "pAÜst/
/pleI D´ rIÖ"kOÜÖd´/
/sÅlv "prÅÖbl´mz/

____________
____________
____________
____________
____________
____________

Should / shouldn’t

Unit 1

We use the modal verb should to talk about rules and
to give advice. Its form is the same for all persons.

12

In this section, students will learn phrases and
short exchanges used in everyday life.
In this unit, students will learn and practise
ways to ask and answer questions about their
favourite day at school.

• What’s your favourite day at school?
It’s Thursday.
• Why?
Because I’ve got Music.

We form its negative by adding not. To form
questions we switch the subject and should.

The lighthouse keepers’ story

A mystery at school

Always pick different students to answer your
questions. Some students are extroverts and put
up their hands very quickly. Others are shy and
will take time to put up their hands. Wait until all
students have put up their hands before choosing.
If you notice that some students do not participate,
ask them by name to contribute. Give them help
and encouragement to do so. If you do not, they
will contribute less and less as time goes by.

Value: Being honest
Being honest means that you do not deceive
other people or yourself.

Make honesty stars.

Basic competences
In this unit, students will develop:
• Social and citizenship competence by
participating in speaking activities as a whole
group. (TB p. 13)
• Mathematical competence by decoding and
completing a timetable (SB p. 4).
• Competence in Autonomy and personal
initiative by learning language to express
opinions about different school subjects in order
to create personalised dialogues (SB p. 5).
• Social and citizenship competence by
identifying class rules (SB p. 6)
• Competence in Learning to learn by identifying
good and bad study habits and then talking
about them with a friend (SB p. 7).
• Linguistic competence by reading and
numbering the correct sequence of the pictures
(SB p. 8).
• Competence in Learning to learn by learning
about portfolios and their ability to mark
progress (SB p. 9).
• Competence in Processing digital information in
the classroom by accessing information through
listening to and reading a recorded story text (SB
p. 10).
• Linguistic competence by reading and
numbering the correct sequence of the pictures
(SB p. 11).
• Competence in Knowledge and interaction with
the physical world by identifying information
about Japan (SB p. 12).
• Artistic and cultural competence by playing
invisible drawings to practise school subjects
and school activities vocabulary (SB p. 13).

Unit 1

Teaching tip
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1

I love English!

Warm-up: A name game

Listen and repeat.

10’

Make a ball out of a piece of paper. Say Hi, my name’s
(Miss Ana) and I like (apples). Throw the ball to a
student. He/She says your information, adding his/her
own: Her name’s (Miss Ana) and she likes (apples).
My name’s (Miguel) and I like (football). Continue with
five more students. Finally, say a thing that a student
likes: (football) and elicit the student’s name from the
rest of the class: (Miguel).

Decode and complete the table.

15’

Ask students to identify the picture: a school
timetable. Refer students to the symbols above it.
Say the names of the subjects. Students point to
each. Then, tell them to identify the subjects on the
timetable for Monday morning: English and Maths.
Write them on the board. Then, divide the class into
pairs and invite them to complete their table.

5’

Play track 1.2 and have students repeat the names
of the subjects. Then, play the CD again. Put your
finger to your lips and indicate that one half of the
class should be quiet while the other half says a word.
Each half of the class takes turns repeating the words.
Continue until both sides have repeated all the words.
track

1.2

narrator:

listen and repeat.

				
				
				
				

maths

narrator:

1

1.2

english		

geography
music

pe		

history

art		

drama

science		

Assign homework

spanish

5’

Additional homework

AB page 4 ex. 1

In their notebooks, students write and illustrate
their own timetable in English.

Answer key:

Unit 1 - Student’s Book page 4

20’

Listen and check.

1.1

10’

Play track 1.1 and have students check their answers.
Draw a copy of the school timetable on the board. Ask
students to write the subjects for each day from memory.
Then, play the CD again and check the answers.
track

1.1

narrator:	listen and check.

14

boy: 	i’ve got english and maths on monday mornings.

		i’ve got history and spanish on monday afternoons.
		 i’ve got pe and history on tuesday mornings.
		i’ve got drama and english on tuesday afternoons.
		i’ve got maths and science on wednesday mornings.
		 i’ve got spanish and pe on wednesday afternoons.
		i’ve got art and english on thursday mornings.
		 i’ve got pe and music on thursday afternoons.
		i’ve got geography and spanish on friday mornings.
		i’ve got maths and english on friday afternoons.

Have students look at the photo. Ask who the
people are and what they might be talking
about: a mother and her son, school. Then, say
the first letter of a word: M. Students find the
word that starts with that letter in the dialogue:
Music. Help students to understand the meaning
of the text from the familiar words. Next, model
the dialogue, using different voices for each
character. Divide the class into pairs. Students
act out the dialogue. Invite volunteers to perform
for the whole class. Finally, get the class to vote
on the best performance.

Assign homework

5’

Additional homework

AB page 4 ex. 2

Students ask their family members what their
favourite day of the week is and why. In their
notebooks, they draw a picture of each person
and write his/her favourite day.

Invite students to look at the children’s faces in the
pictures and point to the ones that look happy. Ask
why they are happy: Because they like what they
are doing. Then, encourage students to point to the
children that are not happy and give the reason:
Because they don’t like what they are doing. Next,
tell students to look for  the stickers for activity 2 on
page 5. Tell them to look at the first picture. Ask them
what subject goes in the blank space and how they
know: Maths – numbers in the children’s notebooks.
Students stick the word Maths in the blank. Then,
have them stick in the rest of the school subjects. To
check, read the first sentence of one of the pictures
aloud. Students should say the name of the subject.

Answer Key:
I love solving problems. Maths is easy!
I love doing experiments. Science is fun!
I like doing exercise. PE is great!
We don’t like acting in plays. Drama is boring!
I hate playing the recorder. Music is difficult!
I enjoy learning about the past. History is interesting!

	Complete the infinitive forms of the
phrases. 10’
Refer students to the pictures in activity 2. Tell them
to point to the boy in the first picture. Ask students to
find in the text what he likes doing and have them
underline it: solving problems. Then, get them to
do the same for the rest of the pictures. Next, elicit
the answer to the first phrase, pointing out that in
this exercise we will use the infinitive forms: solve
problems. Students write the phrase in the spaces
and continue with the rest of them. To check, assign
a phrase to six volunteers and invite them to write
the answers on the board at the same time.

Answer Key:
solve problems
do exercise
do experiments
play the recorder
learn about the past
act in plays

Listen and repeat.

track

1.3

narrator:
narrator:

listen and repeat.
solve problems.

do exercise.

do experiments.

play the recorder.

learn about the past.
act in plays.

	Number the sentences in
the dialogue. 5’
Ask students to read the dialogue quietly. Elicit
the first sentence: What’s your favourite day at
school? Tell them to write 1 in the space beside
the sentence. Then, do the same for the rest of the
sentences. Finally, read the dialogue aloud with
a volunteer.

Answer Key:
1. What’s your favourite day at school?
2. It’s Tuesday.
3. Why?
4. Because I’ve got PE.

	Now make up similar dialogues
with a friend. 10’
Divide the class into pairs. Students should
prepare their dialogues, changing the days of the
week and the school subjects. Then, invite one or
two pairs to act out one of their dialogues.

5’
Lip reading (see page 10)
Now play Lip reading. Practise school
subjects and school activities vocabulary.
Have fun!

Assign homework
1.3

5’

Play track 1.3 and get students to repeat the phrases
together. Then, say a phrase and have a volunteer
repeat. Continue with several volunteers.

5’

Additional homework

AB page 5

Pictionary pages 94 and 95. Students identify the
pictures and write the corresponding words or
phrases. Then, they write a sentence for each.
Finally, they listen to the words and phrases in
this unit’s section of the CD in class.
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2 	
Read and stick the names of the
10’
school subjects.

15

You should read more!
1

Read and stick the pictures.

20’

Invite students to identify the picture: It’s a bulletin
board. Read the heading and ask whether they know
any class rules. Elicit examples. Then, refer students
to the thumbs up and thumbs down pictures and elicit
the meaning: good / bad. Have students read the word
should and explain that it indicates what to do. Point
out the thumbs down and say that shouldn’t indicates
what not to do. Then, tell students to use the stickers
for activity 1 on page 6 and ask which one illustrates
the first rule: the clock. Continue with the other rules
and encourage students to explain their answers.
Then, invite students to put the stickers into the spaces
according to shape. Next, divide the class into pairs.
Ask students to make and illustrate two new rules, one
affirmative and one negative. Volunteers draw their
pictures on the board and the class guesses the rules.

Answer Key:

what comes next. Continue until the whole chant is
on the board. Then, divide the class into two groups.
Point to one group and get them to start the chant.
Stop them and have the other group continue.
Do this several times. Rub out words from the chant
until students are chanting from memory.

15’

Have students read the first example and ask
which word is highlighted: should. Then, explain
that should is followed by the infinitive form of
the verb without to. It’s got the same form for all
persons. The negative form is shouldn’t. Then, say
an activity: eat chocolate at school. Tell students to
put their thumbs up or down according to whether
it is a good or bad action. Elicit a sentence with
should or shouldn’t: You shouldn’t eat chocolate
at school. Write the sentence on the board as an
example. Continue with other actions.

Underline the correct option.

10’

Unit 1 - Student’s Book page 6

Ask students to read the sentences and underline
the correct options in their books. Check by
inviting students to read the correct sentences
aloud. For extra practice, say You shouldn’t
arrive on time. The class corrects you: No. You
should arrive on time. Say You should do your
homework. The class responds: Yes. You should
do your homework. Repeat with more rules.
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Answer Key:
You shouldn’t be late for school.
You should do your homework.

Assign homework

5’

In their notebooks, students illustrate two things
they should do and two things they shouldn’t do
at home.

2

Listen and chant.

1.4

Wrap-up: Playground rules 10’
Elicit one or two examples of things students
should and shouldn’t do in the playground.
Draw two columns on the board and label them:
You should and You shouldn’t. Invite volunteers
to complete rules in the corresponding columns.

10’

Tell students to read the title and look at the picture.
Ask what rule the picture illustrates: Put up your
hand. Then, play track 1.4 and have students listen
and follow along with the lyrics. Elicit the things you
should and shouldn’t do according to the song. Next,
tell students to close their books. Write the beginning
of the chant on the board. Invite volunteers to say

Assign homework

5’

Additional homework

AB page 6

Students choose three of the playground rules
and illustrate them in their notebooks. They
can make drawings or cut out pictures from
newspapers or magazines.

	Talk about good and bad habits
with a friend. 20’

3 	Complete with should and shouldn’t.

15’

Tell students to point to the picture and elicit the boy’s
name: Marcos Garza. Ask what he is reading and if
he is happy: He’s reading his report. He isn’t happy.
Ask Why not? Students suggest reasons: Maybe his
marks are bad. Then, elicit the marks Marcos got in
the different subjects. Say He’s good at Spanish. He’s
not so good at History. Illustrate the meaning of good
at by saying what famous people are good at: Messi
is good at football. Next, get students to read the
teacher’s comments and elicit missing words: should
and shouldn’t. Finally, have students complete the
report individually.

Answer Key:
Marcos is very good at Spanish and English. He
should study more History at home. He should
ask for help in Maths. He shouldn’t arrive late! He
shouldn’t leave his homework at home!

Listen and check.

1.5

15’

Play track 1.5. Students listen and check their work.
Then, divide the class into pairs. Assign Student A and
Student B. Student A reads out the affirmative sentences
and Student B reads out the negative sentences.
track

1.5

narrator:

listen and check.

narrator:	marcos is very good at spanish and

english. he should study more history at
home. he should ask for help in maths.
he shouldn’t arrive late! he shouldn’t
leave his homework at home!

Assign homework

5’

Additional homework

Mime the action of going to bed and ask What am
I doing? Students guess and imitate you. Whisper
another action to a volunteer: read. He/She should
mime the action for the rest of the class to guess.
Repeat with other volunteers for the following
actions: do homework, watch TV, drink juice, do
exercise. Next, tell students to look at the photo of
the boy. Ask what he is doing: He’s giving advice.
Get a volunteer to read what he says. Then, refer
students to the first pair of pictures and ask the
class what the boy is doing and what time it is:
He’s going to bed. It’s 9 o’clock.
It’s 1 o’clock. Elicit He should go to bed at nine
o’clock.
Say He shouldn’t go to bed at one o’clock. Get
students to describe the rest of the pictures. Then,
divide the class into pairs and have them talk
about what the children should and shouldn’t do.
Finally, invite volunteers to tell the rest of the class
what they think the people should and shouldn’t
do in each picture.

Assign homework

5’

Additional homework

AB page 7 ex. 2

Students make an I want to be poster. They write
what they want to be when they grow up.
Then, they make a list of things they should
and shouldn’t do in order to achieve their
goal. Finally, students illustrate the poster and
get their parents to sign it with them.
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10’
Pass the parcel (see page 10)
Now play Pass the parcel. Get
students to give advice with should and
shouldn’t: run in the lesson – You shouldn’t
run in the lesson. Have fun!

AB page 7 ex. 1

Students choose a TV character and write a
report for him/her in their notebooks.

17

Time to practise!
Warm-up: Making words

2

10’

Write LIBRARY on the board. Ask students to say
words that begin with the letters of LIBRARY. Write
their words on the board: learn, ice cream, big, etc.
Elicit what they can find in a library: books. Explain
that when you go to a library, you can read the books,
but later you return them. Ask: Do you go to a library?
Where is it? What are your favourite books?

1

Read and number the pictures.

15’

Invite students to tell you what they can see in the
pictures and how the boy and girl are feeling: happy,
sad, bored, etc. Ask them where they are: In a library.
Have students read the dialogue silently and number
the pictures. To check, give a clue for each picture:
There is a kangaroo. Elicit the number: 4. Then, get
two volunteers to read the dialogue in order.

Unit 1 - Student’s Book page 8

Answer Key:
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	Now make up a similar dialogue
with a friend. 15’
Tell students to underline these words in the dialogue:
Geography, Science, Australian animals. Ask them
to suggest alternatives for the words they have
underlined: I’m studying for my English test. This is
a History book. Then, divide the class into pairs and
have students write a similar dialogue, changing
the underlined words. Invite some pairs to read their
dialogue aloud. Encourage students to be as dramatic
as possible when they act out their dialogues.

Assign homework

5’

Additional homework

AB page 8 ex. 1

In their notebooks, students make and illustrate
a list of the things they read.

Sing a song.

1.6

10’

Ask students if they like reading. If they do, encourage
them to say what kind of books they like. Then, tell
them they are going to hear a song about a person
who likes reading. Play track 1.6. Students listen and
follow along in their books. Explain crooks (an informal
word for criminals) and shelves (the plural of shelf –
a long narrow piece of wood we keep books on).
Play the CD again and have students sing along.
When they are confident, have the girls sing the first
verse and the boys the second verse. Switch roles
and repeat.
Pair

work

20’

Write What have you got on Monday morning?
on the board. Elicit the answer: We’ve got
(Music). Write the answer on the board. Then,
divide the class into pairs. Assign Student A
and Student B. Student A looks at page 112
and Student B looks at page 116. Explain that
they’ve got different timetables, but they are
in the same class for four subjects. Point to
the question and answer on the board. Tell
students that they should ask each other
questions about their timetables to find the
four subjects that they’ve got at the same time.
While students complete the task,
walk around the classroom and help as
necessary. When most pairs have finished,
elicit the four subjects: English on Tuesday
mornings, Spanish on Wednesday
afternoons, Geography on Thursday
mornings, and Music on Friday mornings.

Assign homework

5’

Additional homework

AB page 8 ex. 2

On a small piece of paper, students make a list of
three books they would include in a class library.
Collect all the titles and make a list. Display the
list on the bulletin board and ask students to put
their initials beside a book when they read it.

Time to write
Mark (3 or 7) what you write.

2

5’

Tell students to point to the pictures and say what they
are. Ask what is similar about them: They are types
of writing. Then, encourage students to say other things
they write in everyday life. Elicit as many examples
as possible: homework, notes to their friends, lists of
presents, etc. Next, write e-mails on the board and draw
a box next to it. Say I write e-mails and put a 3 in the box.
Then, write recipes on the board, say I don’t write recipes
and put a 7 in the box. Point out the boxes in activity 1
on page 9. Tell students to mark the boxes in the first row
according to what they write.

Answer Key:
Student’s own answers.

Ask a friend and mark (3 or 7).

10’

Draw another box on the board beside e-mails and
label it My friend. Ask a student: Do you write e-mails?
If he/she says yes, put a 3 in the My friend box. If the
student says no, mark the box with a 7. Then, divide
the class into pairs. Have students ask and answer
questions in pairs and mark the boxes accordingly.
Ask two or three volunteers: Does your friend write
(recipes)? Students should answer according to
their information.

Write about you and your friend.

5’

Tell students they are going to write a paragraph
with the information they marked in the boxes.
Read the first sentence aloud and complete it: …(cards).
Write cards on the board. Put a 3 beside it. Continue
reading and complete the second sentence: invitations.
Write invitations on the board. Put a 7 beside it.
Next, ask students what comes next: My friend writes
postcards. Draw a stick figure on the board and label
it My friend. Write postcards on the board and put a 3
beside it. Model My friend doesn’t write recipes. Write
recipes on the board. Put a 7 beside it. Then, have
students write their paragraph. When they finish, invite
some volunteers to read their paragraph aloud.

Answer Key:
Student’s own answers.

Read about a portfolio.

5’

Ask students to look at the picture and tell you who the
box belongs to: Angie. Explain that Angie keeps all
the writing she does in English in this box. It is called
a portfolio. Have students read the text silently. Then,
ask them questions about portfolios: What can you
use to make your portfolio? What do you write on your
portfolio? Where do you keep it? What do you do every
week? Finally, tell students they are going
to keep a portfolio this year.

Complete sentences about
your portfolio. 10’
Read the beginning of the first sentence aloud and
gesture for students to help you complete it: I should
make a portfolio. Divide the class into pairs and get
students to complete the sentences about portfolios.
Explain that they will find all the answers in the text.
Check by having volunteers read the sentences aloud.

Answer Key:
I should make a portfolio.
I should label it with my name.
I should keep it at school.
I shouldn’t leave it at home.
I should add new pieces of writing.
I should see myself getting better.

Bulletin board idea

10’

Materials: One sheet of paper per group,
drawing pins.
Divide the class into six groups and hand out
the paper. Have each group write the name of
a text type on the paper and illustrate it with a
symbol. Put the names randomly on the bulletin
board. Encourage students to find examples of
each of the text types and stick them next to the
corresponding heading.

Assign homework

5’

Additional homework

AB page 9

On a sheet of white paper, students make an
index page for their portfolio. The index should
have two columns, one for the title of each
piece of writing and the other for the date they
did it. Students put the index page into their
portfolio and complete it every time they do a
piece of writing.
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The lighthouse keepers’ story
Before you read

10’

Discuss the questions with a
friend.
Ask students if they always bring everything
they need to school: Do you always bring your
homework to school? A ruler?
A rubber? If not, ask them why not: Because they
forget them at home. Then, ask them what things
sometimes disappear at school and why: books,
pencils, food. Because people lose them, because
other students borrow them and don’t return
them, etc. Explain that it is important not to bring
valuable things to school and that they should
label their belongings. Also remind them that
it is important to respect other people’s things.

Now read the story in groups.

Invite five volunteers to perform the story and
assign the roles of the narrator, Felicity, Tom and
the teacher. Then, get the students to read the story
aloud. Correct pronunciation as necessary and
encourage them to put plenty of expression into their
voices. Next, divide the class into groups of five and
tell students to practise the story. When they finish,
encourage them to switch roles and do it again.
Finally, ask a couple of groups to perform the story in
front of the class.

Assign homework

5’

Additional homework

Unit 1 - Student’s Book page 10

1 	Listen to the first part of
1.7
15’
the story.

20

Tell students to look at the first illustration. Ask where
the children are and what they are doing: At school,
playing football. Encourage them to say what else
they can see in the picture: school bags, a ball, the
school door, etc. Then, tell students to look at the rest
of the pictures. Ask What’s the problem at school
today? How do the children feel? Elicit some ideas
and accept all answers. Then, play track 1.7. Students
listen and follow along with the story in their books.
When they finish listening, elicit the problem and
how the children feel: Things have disappeared, so
they’re sad. Ask them what objects are missing: a
ruler, a pencil, a banana, a ham sandwich. Finally,
ask them where they think the things are and what
Felicity’s idea might be. When they have given some
ideas, tell students they will find out what happened
in the next lesson.

15’

AB page 10

In their notebooks, students draw a picture of
their school bag with some of the objects they
bring to school. Tell them to label the objects.

Listen to the second part
1.8
10’
of the story.

Value: Being honest
Make honesty stars.

Ask students what happened in the first part of
the story. Tell them to look at the pictures and ask
them what Felicity’s idea was: to hide and take
pictures. Elicit the reason: to find out why things are
disappearing. Then, play track 1.8. Students listen
and follow along with the story in their books. Ask
them who took the things: Sandy, the headteacher’s
dog.

Now read the story in groups.

10’

Divide the class into four groups and have students
in each group take the roles of the narrator, Felicity,
Tom and Mr. Black. Students take turns reading and
acting out the story in their group. Have some groups
act out the story for the rest of the class.

After you read

10’

Circle True or False.
Tell students to read the first
sentence. Ask whether it is true or false: True.
Divide the class into pairs. Students discuss the
rest of the sentences and circle the correct answer.
Check by reading the sentences aloud and
having students put their hands up if the answer is
True and touch their noses if the answer is False.

15’

Materials: One photocopy of craft template 1a
and 1b (see the Values Section on the Teacher’s
Resource CD-ROM) per student, crayons,
scissors, card, glue, glitter, string.
Hand out the templates. Invite a volunteer
to read the sentence on the stars. With the
class, discuss what it means: Even if you get
in trouble, it’s always better to tell the truth.
Ask students for examples of situations where
they can decide whether or not to be honest.
Have students colour and cut out the stars.
They should stick them onto card. Then, they
cut them out again. Remind them to write
their name on the back of each star. Invite
them to decorate their stars with glitter. Next,
show them how to make a hole in each with
the point of a pencil and have students thread
pieces of string through them. Ask students
about ways they have been honest. Students
who can give an example can hang one
of their stars in the classroom. Collect the
remaining stars. Throughout the next month,
take a few minutes at the beginning of some
lessons to ask again, and give students their
stars to hang.

Answer Key:

Assign homework

1. T
2. F
3. F
4. F
5. T

In their notebooks, students invent the story from
Sandy’s perspective. Tell them to draw pictures
to illustrate her story.

5’

Additional homework

AB page 11
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Light up the world
Warm-up: Let’s talk about Japan

10’

Materials: A map of the world, pictures of words
in Japanese.
Display the map and ask a volunteer to come to
the front and point to Japan. Ask students what
continent Japan is in: Asia. Encourage them to
say the names of places in Japan: Tokyo, Mount
Fuji. Encourage students to say other things they
associate with Japan: karate, sushi, karaoke, etc.
Then, pass around some pictures of words in
Japanese. Ask students if they can read them.
Explain that the Japanese language has got its

Read about school in Japan.

15’

Unit 1 - Student’s Book page 12

Ask students to look at the pictures in the book and
have them predict what they will read about: school
in Japan. Ask them how they think Japanese schools
might be similar to or different from their school.
Then, tell them to read the first text and elicit the
things that are the same. Have them underline them
in green. Then, elicit what is different and get them
to underline those in red. Divide the class into pairs.
Tell students to read the other texts and underline
the things that are the same and different. When
they finish, check by inviting volunteers to comment
on the similarities and differences.

22

Find the Japanese words
and label the pictures.

10’

Invite students to look at the pictures. Ask what
the children are doing: having lunch, wearing
school bags, wearing special shoes. Tell students
to find Japanese words in the texts and label the
pictures. Check by pointing to the pictures and
having the class say the Japanese word. Finally,
ask which Japanese word is in the texts, but not
in the pictures: fudebako. Tell students to draw a
fudebako in their notebook.

Answer Key:

own alphabet. It can also be written using special
symbols called kanji. Some kanji look like the object
on the
they represent. Draw these kanji
board and ask students to guess what they are:
mountain, river, tree. Elicit the number of letters
in the English alphabet: 26. Explain that primary
school students in Japan have to learn 1006 kanji!
In high school, they learn another 939! Children
learn kanji by copying them over and over again
until they have memorized them. Invite students to
comment on what they can see in the pictures you
brought.

AB page 12

15’

Check what you know!
Materials: One sheet of white paper per team.
Divide the class into teams of four. They race
to write the school subjects vocabulary items
on the paper. The first team to finish wins.
Play again with school activities vocabulary
items. Divide the class into pairs and have
students discuss the school subjects and
school activities using like, love, don’t like,
hate and enjoy. Invite volunteers to share
their preferences with the class. Then, ask
students to give examples of school rules using
should and shouldn’t. Finally, ask the class to
complete the faces according to how they feel
about what they know.

Look and guess what the boy is saying.

10’

Invite students to look at the first picture and ask what
he is saying in English: hello. In pairs, encourage
students to talk about what the boy is saying in the
other pictures. To check, imitate the boy’s gestures and
get students to say the word in English.

Complete the table.

something. She’s waving goodbye. Elicit the
Japanese word that corresponds to each picture.
Then, have students write the Japanese characters
for the words in their book. Have students compare
answers with a friend to check.

Answer key:

10’

Say arigato and tell students to point to the Japanese
characters for arigato in the dictionary. Then, have
them point to /arigato/ and explain that the middle
column shows the pronunciation of the Japanese
words. Next, get students to compare the Japanese
characters for arigato with the characters in the
previous activity to find the meaning: thank you.
Students write thank you in their dictionary. After
that, have them continue with the rest of the words.
Check by writing the Japanese words and asking
volunteers for the meanings in English: hai – yes.

Answer key:

10’
Invisible drawings (see page 10)
Now play Invisible drawings.
Practise school subjects and school activities
vocabulary. Have fun!

Assign homework

My project

5’

AB page 13

1.9

Listen and repeat.

10’

Play track 1.9 and have students repeat the words.
Next, wave to a student and say konnichiwa and
encourage him/her to return the greeting. Invite
students to say a word in Japanese. Then, put students
in groups of three and have them take turns saying the
words and miming.
track

1.9

narrator:
arigato.

listen and repeat.

hai.
iie.

konnichiwa.
sayonara.

Now write in Japanese.

10’

Have students say what is happening in each of
the pictures: She’s saying hello. He’s giving her

Materials: One sheet of card, 12 sheets of white
paper, a hole punch, string.
Refer students to My project and tell them the
main materials for the craft. Point out the icons
and explain the additional materials that they
need. Then, go through each step with them.
Finally, remind them that they can do their
project with the help of their family.

A friendly reminder
It is advisable to create a stress-free
and supportive environment for taking
a test. Before students are assessed, they should
review the unit vocabulary with My spelling
practice on page 94 and the Time to check
section on page 12 in the Activity Book. During
the evaluation:
• read the instructions for the first activity with
students
• read the example and clarify doubts
• ask a volunteer for another example
• assign time to complete the exercise
• read the instructions for the next activity, etc.
Remember that testing is just another tool to help
us evaluate students’ language development.

1
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Make an English phrase book.
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2

An amazing holiday

Objectives:
• learn holiday vocabulary
• ask and answer questions about holidays
• talk about past events with regular and irregular verbs
• talk about past events with last and ago

Holiday

Unit 2

beach
climber
climbing
forest		
hiker		
hiking
mountains
sailing

24

/biÜtS/
/"klaIÖm´/
/"klaIÖmIN/
/"fÅÖrIst/
/"haIÖk´/
/"haIÖkIN/
/"maUnÖtInz/
/"seIÖlIN/

____________
____________
____________
____________
____________
____________
____________
____________

sailor		
skier 		
skiing
surfer
surfing
swimmer
swimming

/"seIÖl´/
/"skiÜÖ´/
/"skiÜÖIN/
/"s‰ÜÖf´/
/"s‰ÜÖfIN/
/"swIÖm´/
/"swIÖmIN/

____________
____________
____________
____________
____________
____________
____________

Past simple (regular and irregular verbs)

Last / ago

In this unit, we use regular and irregular verbs to
talk about holidays and past events. To form the
past simple of regular verbs, we add –d or –ed to
the infinitive form of the verb. With irregular verbs,
the form changes completely. We use did (not) to
form questions and negatives for both regular and
irregular verbs in the past simple. In this unit, we
also review the expression There was / There were
which is used to talk about existence in the past.

We use last and ago to talk about when in the
past an event took place. We use them following
this pattern: last + fixed point in time (last week) /
general time period + ago (three days ago).

The lighthouse keepers’ story

In this section, students will learn phrases and
short exchanges used in everyday life.
In this unit, students will learn and practise how
to ask and answer questions about where they
went on holiday and what they did there.
• Where did you go on holiday?
I went to the beach.
• What did you do?

I went surfing.

The crocodile hunter

Pair and group work activities help students to
learn English by maximizing the time they spend
using the language. These activities also offer a
welcome change of pace and the opportunity for
students to practise without the pressure of a big
audience. To make the most of pair and group
work, it is a good idea to develop a variety of fun
and efficient strategies for assigning who works
together. The most common way is according to
classroom seating, which is fast but not much fun.
To keep students wondering what is coming
next, try counting off by fours or fives and having
students with the same number form a group.
(In the case of pairs, students can be apples or
bananas instead of numbers.) You can also have
students stand in line from shortest to tallest and
they work with whoever is next to them. Or you
can hide different coloured slips of paper, pieces
of pictures or symbols under the desks for students
to match. There are many possibilities, depending
on the needs of your class and the time you can
contribute to preparation. Don’t forget to have fun!

Value: Protecting the environment
Protecting the environment means
appreciating the natural world and making
everyday decisions to keep it beautiful.

Make an eco-calendar!

Basic competences
In this unit, students will develop:
• Linguistic competence by speaking in pairs and
groups (TB p. 25).
• Learning to learn by doing a peer evaluation
activity where they create their own
wordsearches to test another classmate on the
new vocabulary regarding holidays (SB p. 14).
• Linguistic competence by listening to
information about holidays to informally meet
the Past Simple structure for the first time (SB p.
15).
• Mathematical competence by using numbers to
label underlined answers in an e-mail (SB p. 16).
• Linguistic competence by listening to
information about past events using the Past
Simple, and reviewing calendars while learning
words like last and ago (SB p. 17).
• Linguistic competence by listening to an audio
recording to access information about a trip to
the zoo (SB p. 18).
• Competence in Autonomy and personal
initiative by using English to talk about a family
holiday (SB p. 19).
• Competence in Processing digital information in
the classroom by accessing information through
listening to and reading a recorded story text (SB
p. 20).
• Social and citizenship competence by creating
an eco-calendar and discussing how the
environment can be protected (SB p. 21).
• Competence in Knowledge and interaction with
the physical world by identifying information
about Australia (SB p. 22).
• Artistic and cultural competence by drawing the
two Australian animals they like best (SB p. 23).

Unit 2

Teaching tip
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2
1

An amazing holiday

Stick the pictures and read.

15’

Refer students to the first picture and read the title. Get
them to describe what they can see: the sea, a palm
tree. Then, mime a person playing football and ask if
it is one of the missing actions. Encourage students to
mime different possibilities. Do the same for the other
pictures. Next, tell students to use the stickers for activity
1 on page 14 and have students stick them into the
spaces. Finally, tell students to read the new words.

Listen and number.

1.10

10’

Tell students that they are going to hear descriptions
of the three pictures and that they should number
them. Then, play track 1.10. Students write the
numbers in the boxes. Finally, check with the whole
class, saying at the beach. Students say number 3.
Do the same for the other two locations.
track

1.10

narrator:
narrator:

Unit 2 - Student’s Book page 14

track

1.11

narrator:
narrator:

listen and repeat.

beach

mountains

forest

sailor

skier

hiker

surfer

climber

swimmer

Assign homework

5’

Additional homework

AB page 14 ex. 1

Students find pictures of people on holiday and
stick them into their notebooks. They label the
pictures according to where the people are.

listen and number.

number one.
1: 	the children are in the forest. there’s a
hiker looking at a swimmer. the swimmer is
swimming in a big river.
narrator:
number two.
girl: 	the children are in the mountains. it’s snowing.
there’s a girl skier and a boy climber.
narrator:
number three.
boy 2: 	the children are at the beach. the weather
is beautiful. there’s a surfer at the beach.
he’s waving hello. and there’s a sailor
in a boat.
boy
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Play track 1.11. Students repeat the words. Then,
divide the class into two groups. Play the CD again.
The groups take turns repeating the words.

Answer Key:
Listen and repeat.

1.11

5’

20’

Read the dialogue aloud, pretending to be two
different people. Students follow along with the
dialogue in their book. Ask them what words
they recognize. Elicit what the dialogue is about:
Where somebody went on holiday and what he/
she did. Then, explain that we use the verb to go
+ to + place to talk about where people go: I went
to the beach. When we talk about activities, we
use to go + the activity with –ing: I went surfing.
Next, read the dialogue aloud with a volunteer.
Divide the class into pairs and tell them to
practise reading the dialogue with different tones
of voice (angry, happy, sad, etc). Invite some
students to perform the dialogue for the class.

Assign homework

5’

Additional homework

AB page 14 ex. 2

Students choose six of the new words to make
a wordsearch with ten letters across and ten
letters down. They hide the new words vertically,
horizontally and diagonally. They bring it to the
next lesson and share it with a friend at the start
of the lesson.

2

Colour and read.

Talk about the children with a friend.

5’

Invite students to look at the symbols and say what
they represent: Things people do on holiday. Then,
have students colour the symbols and read the
words silently. Point out that all the words end in –
ing. Finally, say a number and invite students to say
what the person is doing:
T: Number 4.
SS: He’s hiking.

10’

Read the example with a volunteer. Elicit that the
children are talking about the answers from the
previous activity. Then, divide the class into pairs
and have students ask and answer questions about
the children. Finally, invite volunteers to say which
child they would go on holiday with and why.

Answer Key:
Students colour the signs.

Listen and repeat.

1.12

Listen and complete.
5’

Play track 1.12. Students repeat the words. Then,
encourage volunteers to say an action for the class
to mime.
1.12

narrator:

surfing hiking
sailing

swimming

skiing

Listen and mark (3 or 7).

track

1.13

1.14

narrator:

listen and complete.

girl: where did you go on holiday?

1.13

10’

Tell students that they are going to hear three
children saying what they did and didn’t do on
holiday. Read the names of the children aloud. Then,
play track 1.13. Students put a 3 for the action each
child did and a 7 for the action he/she didn’t do. Make
a 3 and a 7 on the board. Say each name, point to
the marks and elicit the corresponding actions:
T: Judy. (point to a 3).
SS: Skiing.
T: (point to a 7).
SS: Climbing.
track

Tell students to read the phrases silently and
think about what the missing words are. Then,
play track 1.14 and have them complete the
dialogue. Play the CD again for students to
check. Finally, have a pair of volunteers read the
dialogue aloud.

listen and repeat.

climbing

narrator:

5’

listen and mark.

boy:

i went to the mountains.

boy:

i went climbing.

girl: what did you do?

Answer Key:
Where did you go on holiday?
I went to the mountains.
What did you do?
I went climbing.

	Make up a new dialogue with
a friend. 5’
Divide the class into pairs. Students make up
their own dialogue, changing the places and the
actions. When they finish, get volunteers to act
out one dialogue for the rest of the class.

pete: 	hi, i’m pete. i went swimming on holiday. i love
swimming. i didn’t go surfing. it’s scary!

ingrid:

	my name’s ingrid. i went hiking with my
parents. we went sailing, too.
judy: 	i’m judy. i went skiing. i loved it! i didn’t
go climbing because it’s dangerous.

5’
Pass the baton (see page 10)
Now play Pass the baton. Practise holiday
vocabulary. Have fun!

Answer key:
Assign homework

5’

Additional homework

AB page 15

Pictionary pages 96 and 97. Students identify the
pictures and write the corresponding words or
phrases. Then, they write a sentence for each.
Finally, they listen to the words and phrases in
this unit’s section of the CD in class.
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track

narrator:

1.14
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We went to the mountains
1

Read and circle the correct pictures.

15’

Have students look at the text and elicit what kind
of text it is: an e-mail. Ask questions about e-mails:
Do you write e-mails? Who do you write to? What do
you write about? Elicit descriptions of the different
pictures: He’s riding a bike, skiing, cooking a sausage,
eating a fish. Then, have students read the e-mail
individually and circle the pictures they think Ricky
could attach. When they finish, tell them to compare
their answers with a friend. Check by asking them
to say what picture they chose. They should explain
their answers: Ricky went skiing. The boy in the
picture is skiing. Elicit additional information for each
picture: Where did he go skiing? In the mountains. Did
he go by boat? No, he went by plane. etc.

Find and underline answers in the
e-mail. 10’
Divide the class into pairs. Students read the
questions and find the answers in the text together.
Then, they underline them in pencil. Finally, read a
question aloud and have a volunteer read the part of
the e-mail that contains the answer.

Unit 2 - Student’s Book page 16

Answer Key:
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along in their books. Next, divide the class into groups
of three and hand out the materials. Tell students to
draw a picture of the things in the chant. When they
finish, play the CD again and have them chant along,
pointing to the objects in their picture.

10’

Tell students to look at the examples. Pretend to
read them aloud, but change the information:
I went to the mountains. I played football.
Encourage students to correct you: I went to an
island. I surfed the waves. Then, ask students what
tense the verbs are in: the past simple. Write surf
– surfed on the board and elicit how we usually
form the past simple: We add -ed to the verb.
Explain that many verbs in English are irregular
in the past simple. Their forms change completely.
Write went on the board and elicit the infinitive:
the verb to go. Ask students if they can think of two
or three other examples: was, had, ate.

Write the verbs in the correct
column. 10’
Do the first example with the class. Write both the
infinitive and the past simple forms: stay – stayed.
Next, divide the class into pairs. Have students
work together to complete each column. Then,
invite volunteers to read and spell the verbs.

Answer Key:
Regular verbs:
stayed / jumped / surfed
Irregular verbs:
ate / went / was

Assign homework

5’

Tell students to collect the e-mail addresses of
five friends and write them in their notebooks.

2

Listen and chant.

1.15

15’

Materials: Poster paper, crayons.
Ask students what the animal in the picture is:
a dolphin. Mime see, jump, take a picture, and smile
and elicit the actions. As students answer, get them to
point to the corresponding words in the text. Then, play
track 1.15 and have them listen to the chant and follow

10’
Running dictation (see page 10)
Now play Running dictation with the
e-mail that Ricky wrote to Rene. Have fun!

Assign homework

5’

Additional homework

AB page 16

In their notebooks, students choose two parts
of Ricky’s e-mail and illustrate them: We took a
plane. We stayed in a small hotel.

15’

Materials: Letter-size cards with the names of the
months written in crayon.
Hold up the card for January and invite students
who were born in that month to put up their hands.
Continue for the rest of the months. Tell students to
remember the months of their classmates’ birthdays.
Stick the cards on the board. Get volunteers to write
the name of one classmate under the month of his/
her birthday. Students should not write their own
name. After all of the names are on the board, check
as a class. Students should confirm as correct the
information on the board.

3

Read and point to the days.

Listen and match.

10’

15’

Have students look at the boy’s calendar pages
and identify the events: his birthday, camp, exams.
Ask when the boy is speaking: 10th March. Invite a
volunteer to read the questions aloud. Then, play
track 1.16. Students listen and match the questions
and answers. To check, read the answers aloud and
get students to say the activity.
track

1.16

narrator:
mark:

listen and match.
	hi, i’m mark. look at my calendar! my
birthday was last week. i’m 11 now!
 ast month, i had exams. i didn’t do very
l
well in art. i don’t like painting.
 nd two months ago, in january, i went
a
to a camp in the mountains. it was fun!

Answer Key:
1. When was his birthday?
Last week.
2. When did he go to camp?
Two months ago.
3. When did he have exams?
Last month.

Assign homework

5’

Additional homework

Invite two volunteers to read the example
sentences. Point out the highlighted words.
Explain that there is more than one way to answer
a question about a time in the past. Then, draw
two columns on the board: last and ago. Tell
students to find and circle all the expressions with
ago and last on this page. When they finish, invite
volunteers to write them in the corresponding
column on the board. Elicit the patterns: last + time
expression; time expression + ago.

Complete with last or ago.

Refer students to the first two calendar pages and
read the months. Ask when the girl is speaking:
21st October. Then, have students read what the girl
says. Elicit the activities and tell students to point
to each on the calendar pages. Finish by asking
students about things that happened to the girl last
week, two weeks ago and three months ago.
1.16

10

Divide the class into pairs and ask students to
complete the sentences. Volunteers read them
out to check. Finally, ask some questions about
real events: When did we start school? When
was your last birthday? Students should reply
using ago or last.

Answer Key:
I went hiking in the forest last Monday.
We went sailing a week ago.
Jeff didn’t have school a month ago.
Pete didn’t stay in a hotel last weekend.

Pair work

15’

Tell students they are going to ask questions about
some people’s holidays. Write Dan, France, last
month. Cover France and elicit how to ask where
Dan went: Where did Dan go on holiday? Do the
same for last month. Then, divide the class into
pairs. Assign student A and student B. Student
A looks at page 112 and student B looks at page
117. They should ask and answer questions
to complete the Holiday table. When they
finish, have them check their work together by
looking at each other’s information.

Assign homework

5’

Additional homework

AB page 17 ex. 1

Students make the name of their birth month out of
modelling clay and stick it on a piece of cardboard.
They decorate it and hang it in their room.

10’

AB page 17 ex. 2

Students make a poster about what they did
last weekend. Have them draw pictures or use
photographs, or include everyday objects such
as film tickets or bus tickets. They should call
their poster Last weekend, and label each of
the things they include.
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Warm-up: Birthdays
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Time to practise!
Warm-up: Animals

Assign homework

10’

Write gdo, act, loralig, tabrbi and ortpra on the
board. Then, divide the class into pairs. Students
unscramble the names of the animals: dog, cat,
gorilla, rabbit, parrot. To practise, encourage
students to take turns reading the names of the
animals and spelling them.

1

Look and circle True or False.

10’

Tell students to look at the illustration and say where
the girl is: She’s at the zoo. Elicit the names of the
animals that are in the zoo today: spiders, a snake, a
shark, a dolphin. Do the same for the animals that are
not there today: a panda, a giraffe, lions. Have students
read the sentences and circle True or False according
to the pictures. Next, tell them to compare answers
with a friend. Check by asking a volunteer to read the
sentences aloud and say if they are true or false.

Answer Key:
1. F
2. T
3. T
4. F
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Read and number the answers.
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Read the first question aloud and have students
find the answer: She went to the zoo. They should
write 1 beside the answer. Continue with the second
question. Next, invite a volunteer to read the third
question and get students to answer according to
the pictures: No. Write No, there wasn’t and
No, there weren’t on the board. Elicit the correct
option: No, there wasn’t. Ask why it is the answer:
Panda is singular and wasn’t is singular. Do the
same with the fourth question. Then, have students
continue with the rest of the questions. Check by
asking students the questions and encouraging them
to explain their answers. Finally, point out that in
questions, there and the verb to be change places.

Answer Key:
1. She went to the zoo.
2. She saw lots of animals.
3. Yes, there were.
4. No, there wasn’t.
5. No, there weren’t.
6. Yes, there was.

AB page 18

Additional homework

Students find magazine cutouts of the animals
missing from the zoo in activity 1. They stick them
into their notebooks.

2

Sing a song.

1.17

20’

Note: Write pairs of rhyming words on three different
pieces of paper: beach, peach, go, low, dark, park.
Divide the class into three groups and give each
a piece of paper. Check that they understand
what their words mean. After that, play track 1.17.
Students should put up their hands when they hear
their words. Play the song two or three times, and
then get groups to exchange their words. Play the
song again and have them follow along in their
books. Finally, divide the class into boys and girls
and have them sing the song. Girls sing the verses
and boys the chorus, then switch roles.

Assign homework
20’

5’

5’

In their notebooks, students copy one of the
verses of the song and illustrate it.

Time to write
Circle one option for each question.

10’

Tell students they are going to write about an imaginary
holiday in the past. Refer them to the questions in the
spiders. Explain that the questions can help students to
include details in their text. For each question there are
several possible answers on the leaves. Write example
choices on the board: last month, beach, surfers, go
swimming, cool. Then, have students circle one answer
from each spider to create their own holiday story.

Answer Key:
Student’s own answers.

Write a paragraph with your ideas.

Bulletin board idea

15’

Materials: Paper, crayons, drawing pins.
Divide the class into five groups and assign a
category to each: time, place, people, activity,
conclusion. Hand out the paper and the crayons.
Each group chooses one of the options from the
spider in activity 1 that matches their category and
writes a sentence on their piece of paper. They
should illustrate their sentence. Then, have students
pin their group’s sentence on the bulletin board.
Help them to put all the sentences in order. Finally,
ask some volunteers to read the whole story aloud.

10’

Students write paragraphs individually, using the
options they chose in the previous activity. Walk around
the classroom and help as needed. Encourage students
to add details: Last month, I went to the beach. It was
sunny every day. There were some surfers. I went
swimming in the sea. It was cool!

Answer Key:
Student’s own answers.

Now compare your paragraphs in pairs.

Assign homework

5’

Additional homework

AB page 19

In their notebooks, students write a paragraph about
a holiday that one of their family members took.
The holiday can be imaginary. Encourage them to
illustrate their paragraph.

10’

Divide the class into pairs. Have students read their
friend’s paragraph. Tell them to check that their friend
has answered all the questions in the previous activity.
After that, tell them to check that capital letters and full
stops are used correctly. Finally, have some students
read their paragraphs aloud for the rest of
the class.
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The lighthouse keepers’ story
Before you read

5’

Circle the correct option.
Write Steve Irwin on the board.
Ask students what they know about him: He had
a TV programme about crocodiles. He loved
animals. He was from Australia. Then, refer
students to the question in the book and elicit
the answer: He was a naturalist.

Answer Key:
a. A naturalist.

Unit 2 - Student’s Book page 20

1 	Listen to the first part
1.18
20’
of the story.
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Tell students to look at the illustrations and say who
they think the little boy is: It’s Steve Irwin when he
was young. Then, invite them to identify all the
animals. Encourage students to say if they have
ever seen those animals and where. Then, students
close their books and close their eyes. Play track
1.18 and have them imagine the story. Next, play
the CD again and get the class to listen and follow
along with the story in the book. Ask some questions
to check their understanding: Why is Steve giving
grass to a kangaroo? He lived in a zoo and helped
his parents. Why has the snake got a birthday hat?
Steve’s dad gave him a snake for his birthday. Why
is Steve sitting on a crocodile? He started hunting
crocodiles when he was nine.

Now read and discuss with a friend.

15’

Tell students to read the story again in silence.
Then, divide the class into pairs and invite them
to discuss whether they would like to own a zoo.
Encourage them to explain why. Finish by asking
volunteers about their friend’s answer.

Assign homework

5’

Additional homework

AB page 20

Students think of a famous person from their
country and write about the person in their
notebooks: Maradona was a famous football
player. He played football when he was three!

2

Listen to the second part
1.19
10’
of the story.

Value: Protecting the environment
Make an eco-calendar!

Before students open their books, write Steve Irwin
on the board and draw a circle around it. Ask
students what they remember about him and invite
volunteers to come to the board and write key words
around the circle: liked animals, had a pet snake,
had a crocodile, etc. Then, have the class open
their books and look at the pictures in the second
part of the story. Encourage students to explain how
the scenes relate to the words on the board: He
had a pet snake. There’s a picture of a snake. Next,
play track 1.19. Students listen and follow along in
their books. Ask some questions to check students’
understanding: Why is Steve holding a crocodile?
Because he made a TV programme called The
Crocodile Hunter. What happened to him in 2006? A
stingray attacked him and he died. Who is the girl?
His daughter. What does she want to do?
She wants to work with animals.

Now read and discuss with a friend.

10’

Students read the whole story silently. Then, divide
the class into pairs. Write the following question
on the board: Why was Steve Irwin working with
dangerous animals? Have students discuss the
question and encourage them to refer back to
the story. Next, get some volunteers to share and
explain their answers. Point out that Steve worked
with those animals because he wanted the world
to know more about them. He wanted people to
respect and protect them.

After you read

10’

Read and draw what’s
missing.
Have students look at the picture and read the
label. Elicit who the boy is and what he’s doing:
Steve Irwin. He’s opening his birthday present.
Ask what Steve got when he was six:
a snake. Tell students to draw the snake in the
box and colour it. When they finish, get them
to compare their drawings with those of other
students.

Answer Key:
Student’s own drawing.

15’

Materials: One photocopy of craft template 2a
and 2b (see the Values Section on the Teacher’s
Resource CD-ROM) per student, crayons,
scissors, clear sticky tape, glue.
Ask the class: What is the environment? How
can people protect it? Elicit answers: The
environment is the nature that surrounds us.
To protect it, people shouldn’t use lots of water.
They shouldn’t throw rubbish in the street. etc.
Hand out the templates. Invite volunteers to
read the facts and advice to the class. Give
help with meaning if necessary. Have students
colour and cut out the calendar, the pictures
and fact cards. Help them to fill in the name of
the months and the dates correctly. Then, tell
students to complete their calendar with the
fact and advice cards and decorations. Give
students time at the end to show each other
their calendars. Encourage them to display
them at home and help their family members to
protect the environment, too!

Assign homework

5’

Additional homework

AB page 21

In their notebooks, students illustrate and label
their favourite birthday present.

Warm-up: Let’s talk about Australia

10’

Materials: A map of the world, some photos of
Australian landscapes (rainforests, beaches,
the outback), a photo of Uluru (also known as
Ayer’s Rock), and a photo of the Sydney Opera
House.
Display the map and get a volunteer to come
to the front and point to Australia. Explain
that Australia is a very big country. It is more
than double the size of Europe, and it is also
a continent. Tell students that since Australia
is in the Southern Hemisphere, the weather is
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Read and complete the information.
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15’

Ask students to guess what animals live in
Australia. Accept all answers. Then, get students
to open their books. Invite volunteers to read the
names of the animals aloud and have the rest
of the class point to the pictures. Have the class
identify the endangered animal: tree frog. Then,
refer students to the chart and ask a volunteer
to read the title: What I learned. Divide the class
into pairs and ask students to complete the chart
with the information about Australia that they
can find on this page. Then, elicit the answer
for each heading. Invite students to say what
else they know about Australia and its animals.
For example: Crocodiles can be 7 metres long.
They can run 30 km per hour – almost as fast as
an Olympic champion! Kangaroos can jump 10
metres. (Indicate the length using objects in the
classroom.)

Answer Key:
Name of the country: Australia
Colours of the flag: red, white and blue
Name of the national park: Blue Mountains
Typical animals: crocodile, kangaroo, koala bear,
dingo, tree frog
Name of the endangered animal: tree frog

hot in December, January and February, and
cold in June, July and August! Tell students
that the capital is Canberra, but Sydney and
Melbourne are other famous cities. Next, display
the pictures of the landscapes. Explain that
the middle of Australia is very hot and dry. It is
called the outback. Get students to identify the
outback in the photos. Do the same with the
other landscapes. Tell students that Australia
has got some famous landmarks like Uluru
and the Sydney Opera House. Pass around the
photos of the landmarks.

AB page 22

20’

Check what you know!
Note: Write holiday words on separate pieces
of paper.
Divide the class into teams of four. Invite a
volunteer from one team to the board and give
him/her a holiday word. The volunteer should
mime or draw a picture on the board for other
students to guess. Set a time limit of 30 seconds.
Continue with a member of another team.
As teams guess the words, write them on the
board. The team that guesses the most words
wins. Next, get the teams to form four lines at
the board. Say a regular or irregular verb in the
infinitive. The first student to correctly write the
past simple form wins a point. Continue with
other team members and other verbs. After that,
divide the class into pairs and have them write
a short dialogue about holidays. Remind them
to use last and ago. Invite two or three pairs to
act out their dialogues for the class. Finally, ask
the class to complete the faces according to how
they feel about what they know.

Read and draw the route.

10’

Ask students to say what they can see in the park:
crocodiles, a koala, a tree frog, a dingo, a kangaroo, a
snake, a river, a forest, mountains. Next, explain that
they are going to read about a person who visited
the park. Get them to point to where the person starts.
Then, divide the class into pairs. Students should read
the diary and mark the route together. To check, have
them compare maps with another pair. After that,
students can colour the picture.

Answer Key:

Wrap-up: Animal categories

15’

Divide the class into teams of four. Assign each
team one of these categories: Animals that
jump, Animals that swim, Animals that bite.
Tell students that they’ve got three minutes to
write the names of as many animals in their
category as they can. Encourage students
to help each other in their teams and use a
dictionary if necessary. They should find the
names on their own. When time is up, tell
the teams to count their animals. Invite the
team with the highest number to read out
their animals. Give each team one point for
each correct animal. Continue with another
category. At the end, the team with the most
points wins.

Assign homework

10’

My project

AB page 23

Materials: A photo of your last holiday, a tissue
box, modelling clay, washable paint, glitter,
sticky tape.
Refer students to My project and tell them the
main materials for the craft. Point out the icons
and explain the additional materials that they
need. Then, go through each step with them.
Finally, remind them that they can do their
project with the help of their family.

Draw two animals you like.

10’

Invite students to close their eyes and think of two
animals they like. Encourage them to imagine many
details: What colours are the animals? Where are
they? Are they tall? Are they fat? Have they got big
teeth or big ears? Then, have students draw and
colour their animals in their books. When they finish,
tell them to compare their pictures with a friend.

Answer Key:
Student’s own drawings.

A friendly reminder
It is advisable to create a stress-free
and supportive environment for taking
a test. Before students are assessed, they should
review the unit vocabulary with My spelling
practice on page 94 and 95 and the Time to check
section on page 22 in the Activity Book. During
the evaluation:
• read the instructions for the first activity with
students
• read the example and clarify doubts
• ask a volunteer for another example
• assign time to complete the exercise
• read the instructions for the next activity, etc.
Remember that testing is just another tool to help
us evaluate students’ language development.

2
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Make a picture frame.
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3

Superheroes

Objectives:
• learn the names of household items and electrical appliances
• use expressions to react to messy places
• ask and answer questions about the past using the past continuous

Household items
armchair
bath
bookcase
carpet
coffee table
desk

/"AÜmÖtSe´/
/"bAÜT/
/"bUkÖkeIs/
/"kAÜÖpIt/
/"kÅÖfI ÆteIÖb´l/
/desk/

Electrical appliances
____________
____________
____________
____________
____________
____________

blender
CD player
coffee maker
laptop
toaster

/"blenÖd´/
/sI "diÜ ÆpleIÖj´/
/"kÅÖfI ÆmeIÖk´/
/"lœpÖtÅp/
/"t´UsÖt´/

____________
____________
____________
____________
____________

Past continuous

Unit 3

We use the past continuous to talk about ongoing
actions in the past. We form this tense using the
verb to be in its past form and the main verb + ing.
Yes / No questions are made by switching the

36

In this section, students will learn phrases and
short exchanges used in everyday life.
In this unit, students will learn and practise
short expressions to react to messy places.
• Oh, no!
• What a mess!
• What a disaster!
• It’s really messy here!

subject and the verb to be; Wh- questions are made
by adding a question word to this structure. The
negative form is made by adding not to the verb
to be.

The lighthouse keepers’ story

Secret identity

When students are asked to complete a task,
whether individually or in pairs or groups, they
may need some help. Sometimes you only need
to clarify the instructions with them. At other
times, students may be tempted to take shortcuts
with an activity and use their own language,
or copy each other’s answers. To avoid this, be
careful not to put too much emphasis on finishing
the activity quickly (unless it is a game with a
time limit). Praise creativity and detail as well. In
addition, try to win students’ cooperation through
positive actions: ask meaningful questions
about the topic to get students involved and
make positive comments about their work. In the
case of one particular student who repeatedly
fails to cooperate, the problem may be rooted
in a lack of confidence or simply a desire to
impress other classmates. Consider talking to
that student individually. Policing the classroom
and enforcing the rules may work and at times
may be necessary, but always try other options
first. Forcing your authority may only reinforce
students’ negative attitudes or behaviour in the
classroom.

Value: Showing kindness
Showing kindness means being sympathetic
and helpful to others.

Design a superhero belt buckle.

Basic competences
In this unit, students will develop:
• Social and citizenship competence by
participating in activities in this unit that focus
on kindness and empathy (TB p. 37).
• Linguistic competence by learning vocabulary
to talk about the rooms in the house and
formulaic expressions to react to messes in the
home (SB p. 24).
• Linguistic competence by checking the
answers for formulaic language in a listening
activity and then practising intonation, tone
and pitch through saying the phrases either in
a sad, angry or scared tone of voice (SB p. 25).
• Competence in Learning to learn through
active participation in the Light on Grammar
presentation of the Past Continuous (SB p. 26).
• Competence in Autonomy and personal
initiative by creating a magazine cut-out
collage where they write an interview using
questions about yesterday’s activities and
funny answers to the questions (SB p. 27).
• Competence in Knowledge and interaction
with the physical world by telling the time in
English and practising timetables (SB p. 28).
• Linguistic competence by matching the scenes
of the jigsaw puzzle with the correct sentence
cues and then writing about the scene (SB p.
29).
• Linguistic competence by reading and acting
out the story in groups (SB p. 30).
• Competence in Processing digital information
in the classroom by accessing information
through listening to and reading a recorded
story text (SB p. 31).
• Mathematical competence by using numbers
to match words and images to complete a
crossword (SB p. 32).
• Artistic and cultural competence by learning
hieroglyphics, decoding the name of a
pharaoh and drawing their own name using
symbols (SB p. 33).

Unit 3

Teaching tip
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3

Superheroes

1 	Listen and point to each
1.20
10’
person.

Listen and repeat.

Get students to look at the picture and elicit who the
people are: Natalie, Vince, Simon, Mollie, Mum, Dad.
Then, play track 1.20. Students point to the people
as they hear their names. Next, ask them what each
person is doing: Natalie is reading. Vince is standing
on his head. etc.
track

1.20

narrator:

track

1.21

narrator:
narrator:

listen and repeat.
armchair

bookcase

coffee table

bath

carpet

desk

listen and point to each person.

Assign homework

				natalie is reading a comic book on the
carpet. vince is standing on his head
next to the bookcase.
				dad is sleeping next to the armchair.
				simon is listening to music on his desk.
mum is washing the baby in the bath.

Additional homework

coffee t
 able.

Listen again and stick.

1.20

5’

AB page 24 ex. 1

Students choose three of the words from this
page. Tell them to stick pasta onto a piece of
card to form the words. They can paint the
letters or decorate them with glitter.

15’

Tell students to use the stickers for activity 1 on page
24. Have students identify the household items and
compare them to the shapes in their book. Then,
play track 1.20. Students should listen and stick the
stickers in the spaces. Finally, say the word for each
of the household items. Students spell the words.

Unit 3 - Student’s Book page 24

5’

Play track 1.21 and get students to repeat the words
for the household items. Then, invite volunteers to
say one of the words for you to mime.

narrator:	mollie is playing with a ball under the

Answer Key:

1.21

20’

Refer students to the picture and ask them if the
room is tidy: No, it isn’t. Ask several volunteers
about their room: Is your room tidy? Is your room
like this? Do you like it when it’s messy? Then, tell
students to read the phrases. Elicit if they think
the people who are speaking are happy: No, they
aren’t. Shake your head and say What a mess!
Make the intonation very dramatic and encourage
students to repeat in the same tone. Next, get
them to repeat It’s really messy here! and What
a disaster! in the same way. Have students close
their books. Say messy and invite students to say
the complete phrase. Continue with words from
the other phrases. Finally, move your books and
pens around on your desk to make it look messy.
Have students take turns saying and acting out
one of the phrases. Encourage them to be as
dramatic as possible. The rest of the class votes on
the best performance.
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Assign homework

5’

Additional homework

AB page 24 ex. 2

Students make a poster of a messy room with
magazine cutouts. They label their poster with
one of the expressions from this lesson.

2

Follow and complete.

10’

Invite students to look at the picture and ask Where
are the girls? In the kitchen. What are they doing?
They’re making a chocolate cake. Ask them what they
think their mum will say when she sees the kitchen:
It’s really messy here. Oh, no! etc. Then, tell students
to follow the lines that go from items in the picture to
the incomplete words. Explain that they are the same
words that are in the word box. Finally, have students
complete the words, using the words in the word box
as a guide.

Make a mess by pretending to drop some books
and pens on the floor, or emptying out your
bag on top of your desk. Say very dramatically:
Oh no! and elicit appropriate phrases from the
class: What a mess! What a disaster! Then, have
students look at the phrases in their books and
unscramble them.

Answer Key:

Answer Key:

Unscramble the phrases.

5’

It’s messy herte!
What a mess!
What a disaster!

Listen and repeat.

1.23

10’

track

Listen and repeat.

1.22

5’

Play track 1.22. Get students to listen and repeat the
words. Then, establish a movement related to each
electrical appliance and practise it with the students.
Play the CD again and encourage the class to do the
movements as they say each word.
1.22
narrator:
narrator:
cd player.
track

listen and repeat.
blender.

coffee maker.
laptop.

toaster.

1.23

narrator:
narrator:

listen and repeat.
it’s messy here!

what a mess!

what a disaster!

Assign homework

5’

Additional homework

AB page 25

Pictionary pages 98 and 99. Students identify the
pictures and write the corresponding words or
phrases. Then, they write a sentence for each.
Finally, they listen to the words and phrases in
this unit’s section of the CD in class.

Unit 3 - Student’s Book page 25

Play track 1.23 and have students listen to check
their work. Then, get them to say the phrases
aloud. After that, draw three faces on the board
and number them: an angry face, a surprised
face, and a crying face. Point to one of the faces
and say one of the phrases in that tone of voice.
Students repeat. Continue with the rest of the faces
in the same way. Finally, divide the class into pairs
and have students take turns saying the phrases
and guessing which voice he/she is using.

39

What were you doing?
1

Match the notes to the pictures.

20’

Refer students to the picture and ask what it is: It’s
a newspaper article about an alien invasion. Then,
point to the alien and ask students what the alien
might be writing about the class: The students are
doing bad things. The teacher is not happy. etc. Read
the notes and have students underline sentences that
describe the children and the teacher in the picture.
Then, tell students to draw lines from the sentences
they have underlined to the corresponding people.
When they finish, describe the characters and invite
students to say what they were doing:
T: The boys in green and red shirts.
SS: They were flying planes.

Answer Key:

doing: Waiting for their breaktime at ten o’clock.
Next, say the chant line by line and ask students to
mime the actions. Correct as necessary. After that,
play the CD again and encourage students to say
the chant. Finally, divide the class into five groups.
Each group chants one line. The whole class should
chant the last line together. Repeat until the groups
have had the chance to chant all the lines.

10’

Ask students what day it is and what day
yesterday was. Then, say a time and elicit
what different students were doing at that time
yesterday: watching TV, doing homework,
playing football. Next, have volunteers read
the examples aloud while the rest of the class
follows along in their books. Explain that we use
the verb to be + verb with –ing to express an
action in the past that continued for some time.
This tense is called the past continuous. Point
out the spelling changes with verbs that end
in -e. Finally, elicit how we make the negative:
With was not (wasn’t) or were not (weren’t).

Unit 3 - Student’s Book page 26

Complete the sentences.

5’

Divide the class into pairs. Invite them to look at
the pictures and say what the people are doing:
eating a sandwich, reading a book. Then, have
students complete the sentences together. Explain
that they should use an affirmative and a negative
sentence for each picture. To check, ask some
volunteers to read their sentences aloud.

Answer Key:
Assign homework

5’

Students find a picture of an alien and stick it into
their notebooks. They should imagine that the
alien is watching their family. Tell them to write
three sentences about their family’s activities from
the alien’s perspective: They were watching TV.

She was eating a sandwich.
She wasn’t listening to music.
They were reading their book.
They weren’t sleeping.

Assign homework

5’

Additional homework
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2

Listen and chant.

1.24

15’

Invite a volunteer to read the title of the chant:
Breaktime rap. Ask the class what breaktime is and
what they do during breaktime. Then, play track
1.24 and have students listen and follow along with
the lyrics. Elicit what the children in the chant were

AB page 26

Students pretend they are visitors taking notes
about their own class. They should write three
sentences to describe the activities in their
notebooks. (The sentences do not have to be true.)
Then, they draw a picture to illustrate the activities.

3 	Listen and number the
1.25
20’
dialogues.

10’

Have students look at the pictures and describe what
they think is happening. Point out that the brothers
in the last picture are twins. Explain the meaning.
After that, tell students to read the dialogues quietly.
When they finish, play track 1.25 and get students
to number the dialogues. Then, check by having
them read them aloud in order. After that, encourage
students to say what they think the twins were doing
at 1.30 if they were not sleeping. Finally, divide
the class into pairs and have students read the
dialogues aloud.
1.25

listen and number the dialogues.

policeman:

what were you doing at

narrator:
girl:

narrator:

policeman:
girl:

narrator:

policeman:
girl:

narrator:

policeman:
girl:

policeman:

number one.

i was cooking lunch.

1.30?

number two.

was your mum helping you?

no, she wasn’t. she was shopping.
number three.

and was your dad working?
yes, he was.

number four.

were the twins sleeping?
yes, they were.

Match.

10’

Divide the class into pairs. Have students
match the questions and answers. Check by
asking volunteers to read them aloud. Then,
ask students about what they were doing in the
lesson yesterday.

Answer Key:
What was he doing?
He was reading.
Were they sleeping?
Yes, they were.
Was he helping?
No, he wasn’t.

no, they weren’t! look!

Pair work

Answer Key:
1. What were you doing at 1.30?
I was cooking lunch.
2. Was your mum helping you?
No, she wasn’t. She was shopping.
3. And was your dad working?
Yes, he was.
4. Where the twins sleeping?
Yes they were.
No they weren’t! Look!

Assign homework

5’

Students make a Wanted poster for an alien. Have
them draw a picture and write two sentences
about what the alien was and wasn’t doing last
night: He was (eating pizza). He wasn’t (sleeping).

Divide the class into pairs. Assign student A
and student B. Student A looks at page 113
and student B looks at page 117. Ask the class
to look at their pictures and elicit where the
children are: at the park. Write Yesterday at
the park on the board. Explain that there are
differences in the scenes. Students find them
by describing the activities using the past
continuous.
To check, students say what the four differences
are: Olivia was playing with a cat / dog.
Lindsay was listening to music / playing the
guitar. Kyle was eating an apple / a banana.
Steve was skateboarding / riding a bike.

Assign homework

Unit 3 - Student’s Book page 27

track

narrator:

Invite volunteers to read the examples aloud.
Refer students to the first question and elicit
the first word: What. Read the answer and say
that to answer a Wh- question you give specific
information. Then, refer students to the other
questions. Say These are Yes / No questions
because the answer is always yes or no. They start
with the verb to be. Elicit more examples for each
type of question. Finally, invite several volunteers
to ask their classmates questions of their own.
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5’

Additional homework

AB page 27

Students stick a magazine cutout of a person
into their notebooks. They write three questions
about the person’s activities at different times
yesterday. Then, they write funny answers to
the questions.

Time to practise!
Warm-up: Clock race

Ask and answer in pairs.

15’

Divide the class into four teams. Then, draw four
empty digital clocks on the board. Each team
selects one student to go to the board. Give each
student a boardpen and say a time: (5 o’clock). The
students should write the time on their clock: (5.00).
The first student who writes the time correctly wins
a point. Continue with more students.

1

Listen and complete.

1.26

15’

Refer students to the pictures and tell them the boy’s
name is SuperTom. Ask them to deduce his abilities
from the pictures: He can fly. He’s strong. Then, invite
volunteers to describe what is happening in each
picture. Help students to see the relationship between
the pictures and the headings: How is he helping the
old lady? He’s carrying her and her bags. How is he
directing traffic? He’s carrying the ambulance to the
hospital. After that, tell students they are going to hear
a person say when SuperTom did the actions in the
pictures. Elicit two or three possible answers to each
question: When? (last Sunday, two weeks ago, etc.) and
What time? (at 7 o’clock, at 4.30, etc.). Then, play track
1.26 and have students listen and complete. Play the
CD again for them to check their answers.
track

1.26

narrator:

Unit 3 - Student’s Book page 28

narrator:
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listen and complete.

	supertom was reading a story to some
children last monday at 6 o‘clock.
				he was helping an old lady one week
ago at 12.30.
				he was vacuuming the city yesterday
at 2 o’clock.
				he was directing traffic last night
at 8.30.

Answer Key:

10’

Say Yesterday at 2 o’clock. Elicit the question and the
answer: What was SuperTom doing yesterday at 2
o’clock? He was vacuuming the city. Then, divide the
class into pairs and have them ask each other and
answer questions about SuperTom’s activities.

Assign homework

5’

Students invent their own superhero. Encourage
them to draw a picture of him/her in their notebooks.
Have them write two sentences about what the
superhero was doing at different times yesterday.

2

Ask a friend and complete the table.

15’

Have students look at the clocks and say the times.
Ask one or two students: What were you doing last
Sunday at 7 o’clock? Elicit an answer in the past
continuous: I was sleeping. I was having breakfast.
Then, divide the class into pairs. They should ask
their partner what he/she was doing at the different
times last Sunday and complete the table. Finally,
invite volunteers to ask each other about their
friend’s activities: (Alberto), what was (Carlos) doing
last Sunday at 7 o’clock?

Answer Key:
Student’s own answers.

3

Sing a song.

1.27

15’

Tell students to close their eyes and imagine a
superhero called Supergirl. Ask What does her
costume look like? What can she do? Accept all
answers. Then, tell them they are going to hear a
song about Supergirl, and play track 1.27. Students
should listen and follow along in their books. Play
the CD again and invite students to sing along. Next,
divide the class into two groups. Have one group
sing the first two lines of each verse and the other
group sing the last two lines. When they finish,
switch roles. Finally, have students close their books
and sing the song together with the CD.

Assign homework

5’

Additional homework

AB page 28

In their notebooks, students illustrate the song
about Supergirl and Big Bad Ben.

Time to write
1

Read and match.

10’

Refer students to the picture and ask them to say what
it is: It’s a jigsaw puzzle with a city scene. Invite several
volunteers to describe the characters. Then, divide the
class into pairs and have students read the clues in the
boxes and match them to the pictures.
To check, draw the six jigsaw pieces on the board and
number them. Say a number and get students to read
the corresponding words aloud. Finally, elicit when the
actions are happening: At 10 o’clock. Explain that it is 10
o’clock yesterday.

Answer Key:

Bulletin board idea

20’

Materials: One sheet of white paper per group,
one sheet of white paper for the title, a felt-tip pen,
drawing pins.
Invite students to give some examples of typical
activities that they do: having lunch, playing
football, listening to music. Then, divide the class
into groups of six and hand out the paper. Each
group should choose an activity to draw and colour
on the paper. After that, display their pictures on
the bulletin board. Finally, get the class to decide
when the activities happened and at what time.
Write it on a sheet of paper and add it to the bulletin
board.

Assign homework

5’

Additional homework

AB page 29

Describe the scene.

10’

Read the start of the first sentence aloud and have
students complete it: was shining. Then, tell students
to finish the description, using the word clues to help
them. When they finish, encourage students to read
each other’s work. To check, have volunteers read parts
of their description aloud.

Answer Key:
At ten o´clock yesterday, the sun was shining.
The girls were talking.
A woman was buying fruit.
A dog was chasing a cat.
A man was tiding his bike.
A boy was crossing the street.

Unit 3 - Student’s Book page 29

Students find a picture of an interesting scene
in a magazine or newspaper and stick the scene
into their notebooks. Then, they imagine they are
one of the characters or objects in the picture and
write a five-sentence description. Remind them to
say when and at what time the actions took place.
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The lighthouse keepers’ story
Before you read

15’

Circle your favourite
superhero.
First, get the class to look at the pictures and
say who they are: Spiderman, Batman, Batgirl,
and Superman. Encourage students to say what
they know about them: Spiderman can climb
buildings. Batman has got a cool car. Then, tell
them to mark their favourite superhero. Invite
some volunteers to say who their favourite hero
is and why.

Answer Key:
Student’s own answers.

Unit 3 - Student’s Book page 30

1 	Listen to the first part of
1.28
15’
the story.
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Get a volunteer to read the title of the story: Secret
identity. Ask What’s a secret identity? It’s the identity
of the superhero when he/she is a normal person.
Elicit any secret identities that students know:
Superman’s secret identity is Clark Kent. Ask Why do
superheroes have them? Accept all answers. Then,
invite students to look at the pictures and guess what
is happening. Accept all answers. Next, play track
1.28 and tell students to follow along in their book.
Have some volunteers explain the story in their own
words. Finally, encourage the class to guess what the
mum is thinking at the end of this part of the story.

Now read the story in groups.

15’

Divide the class into groups of four and assign the
roles of Tim, Tim’s mum, the other boy and the man
on TV. Invite students to agree on a name for the
other boy. Have them read and practise the story in
their groups. Encourage them to use lots of emotion
and different voices. After students read the story
twice, divide them into new groups and get them to
read the story again. Finally, invite a group to read
and act out the story for the class.

Assign homework

5’

Additional homework

AB page 30

In their notebooks, students draw the front page
of a newspaper reporting the rescue in the
story. Tell them to write SUPERBOY’S AMAZING
RESCUE above the picture.

Listen to the second part
1.29
10’
of the story.

Value: Showing kindness
Design a superhero belt buckle.

Tell students to close their books. Ask several
volunteers to retell the first part of the story. Then,
play track 1.29. Students should listen with their
eyes closed. Encourage students to say what they
think happened. Accept all answers. After that, play
the CD again and have students listen and follow
along in their book. Finally, ask them how Tim’s
mum knows that he is Superboy: He is wearing his
Superboy T-shirt. His hair is burnt.

Now read the story in groups.

10’

Divide the class into groups of three and assign
the roles of Superboy, Tim’s mum and the narrator.
Explain that the narrator should also take the part of
the other boy and the TV presenter. Have students
read the whole story in their group. Encourage them
to use different voices for the characters. Finally,
invite one or two groups to the front to read the story
for the rest of the class.

After you read

15’

Materials: One photocopy of craft template 3a
and 3b (see the Values Section on the Teacher’s
Resource CD-ROM) per student, crayons,
scissors, card or cardboard, glue, clear sticky
tape.
Write KINDNESS on the board backwards and
get students to identify it. Elicit what it means
to be kind: Being sympathetic and helpful
to others. Ask students, if they could be a
superhero, what powers they would have and
why. Invite them to explain ways they could
help other people with their abilities. Next,
hand out the materials and tell students they
are going to make a superhero belt buckle.
Have them choose a symbol to represent their
superpowers. They should colour it and cut
it out. Then, get them to cut out the front and
back of the belt buckle and stick them onto
card. After they cut out the card, including the
lines for the belt to pass through, they should
tape the two pieces together around the edges.
Finally, they stick their symbol to the front of
the belt buckle and finish decorating it.

10’

Look and say what they were
doing last night.
Divide the class into pairs and invite students to
identify the actions in the pictures. Then, explain
that these actions took place last night. Encourage
pairs to talk about what each child was doing
then. Check by describing one of the pictures and
eliciting the activity:
T: He’s wearing a green shirt.
SS: He was eating an apple.
Next, draw a digital clock on the board and a
time. Ask some volunteers to say what they were
doing at that time yesterday. Change the time
and continue with other students.

Assign homework

5’

Additional homework

AB page 31

Students think back to the After you read
activity. In their notebooks, they draw a picture
of what two other people in class said they were
doing last night and write a sentence for each
picture.

Unit 3 - Student’s Book page 31

2
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Warm-up: Let’s talk about Egypt

15’

Materials: A map of the world, photos of people
farming, photos of Cairo, photos of temples on
the Nile.
Display the map of the world and invite a
volunteer to come to the front and point to
Egypt. Ask students what continent Egypt is in:
Africa. Have him/her find and say the capital:
Cairo. Pass around the photos of Cairo. Tell
students that more than 15 million people live
there. Then, point out the Nile River on the map
and ask the class if anyone knows the name of
the famous river that is in Egypt. If no one can

Unit 3 - Student’s Book page 32

Read and solve the crossword puzzle.

46

15’

Tell students that many people visit Egypt every
year. Explain that they go to see the pyramids. Have
students point to the pyramids in their books. Then,
refer students to the pictures and the crossword
puzzle. Explain that the words for the pictures are
in the text. Have students point to the first picture
and to the number in the puzzle. Elicit the first word
and tell students to write it in the puzzle: pharaoh.
Then, divide the class into pairs. Have students
read the text and solve the crossword puzzle. When
they finish, check by saying the numbers and
having students say and spell the words. Help with
pronunciation as necessary. Finally, ask students
what a mummy is: A dried body. Explain that in
Ancient Egypt people made mummies by taking out
all of the organs. Mime if necessary. Add that they
even made mummies of cats!

Answer Key:

guess, invite a volunteer to come to the map
and find the name. Explain that the Nile River is
the second longest river in the world. Add that
most of Egypt is desert and that most people
live close to the Nile. Next, display the photos of
people farming. Tell students that there is lots
of sunshine in Egypt and that the soil near the
Nile is very fertile. Encourage students to guess
what people grow there: cotton, rice, wheat,
beans, fruit, vegetables. (They also raise cattle,
water buffalo, sheep and goats.) Finally, show
the photos of a temple on the Nile. Explain
that Egypt has got an ancient culture and that
students are going to read about it in this lesson.

AB page 32

15’

Check what you know!
Divide the class into two teams and have one
volunteer from each team come to the front.
Whisper one of the household items or electrical
appliances to the volunteers. They get thirty
seconds to draw a picture of it on the board. The
first team to say the word wins a point. Change
volunteers and continue until you have used all
the words. Then, divide the class into pairs. Tell
them to ask and answer questions about what
they were doing at different times yesterday.
Finally, ask the class to complete the faces
according to how they feel about what they know.

Decode the name of a famous pharaoh.

10’

Invite a volunteer to read the instructions. Elicit the
meaning of pharaoh: It’s an Ancient Egyptian king.
Have students look at the table. Tell them that this
kind of writing is called hieroglyphics. Explain that
people of Ancient Egypt used this writing. Ask them
to name any objects they recognize. Then, divide the
class into pairs. Have students decode the name of
the pharaoh. Check by asking them to read and spell
his name: Tutankhamen. Finally, point out the golden
mask at the top of the page and explain that it was
found in Tutankhamen’s tomb.

Answer Key:

Assign homework

5’

My project

AB page 33

Make super-puppets.

Materials: One sheet of white paper, wool,
crepe paper of different colours, one sheet of
card, sticky tape, two wooden ice cream sticks.
Refer students to My project and tell them the
main materials for the craft. Point out the icons
and explain the additional materials that they
need. Then, go through each step with them.
Finally, remind them that they can do their
project with the help of their family.

Tutankhamun
15’

Tell students to write their name in hieroglyphics.
Encourage them to use different colours. Then, tell
them to show their name to some friends. Finally,
invite some volunteers to write your name on the
board in hieroglyphics one symbol at a time.

Answer Key:
Student’s own answers.
Wrap-up: True or false? 15’
Divide the class into groups of four. Each student
writes two sentences about what he/she was
doing at 10 o’clock last night. Groups read out their
sentences to the rest of the class. Other students
guess which are true and which are false.

A friendly reminder
It is advisable to create a stress-free
and supportive environment for taking
a test. Before students are assessed, they should
review the unit vocabulary with My spelling
practice on page 95 and the Time to check section
on page 32 in the Activity Book. During the
evaluation:
• read the instructions for the first activity with
students
• read the example and clarify doubts
• ask a volunteer for another example
• assign time to complete the exercise
• read the instructions for the next activity, etc.

3

Unit 3 - Student’s Book page 33

Write your name in hieroglyphics!
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4

Champions

Objectives:
• learn words related to competitions and ordinal numbers
• ask and answer questions about competitions
• ask and answer questions about past ability using could / couldn’t
• talk about interrupted past actions using past continuous + when + past simple

Competition

Unit 4

finish line
medal
podium
race official
scoreboard
track
trophy
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Ordinal numbers
/"fInÖIS laIn/
/"meÖd´l/
/"p´UÖdIÖ´m/
/"reIs ´ÖÆfIÖS´l/
/"skOÜÖbOÜd/
/t®œk/
/"tr´UÖfI/

____________
____________
____________
____________
____________
____________
____________

first
second
third
fourth
fifth
sixth
seventh
eighth
ninth
tenth

/f‰Üst/
/"seÖk´nd/
/T‰Ürd/
/fOÜT/
/fIfT/
/sIksT/
/"seÖv´nT/
/eIT/
/naInT/
/tenT/

____________
____________
____________
____________
____________
____________
____________
____________
____________
____________

Could / couldn’t

Interrupted past

We use the modal verb could to talk about past
abilities. Its form is the same for all persons. We form
its negative by adding not. To form questions, we
switch the subject and could.

We use the past continuous + when + past simple
to express an event that happened while another
action was taking place.

In this section, students will learn phrases and
short exchanges used in everyday life.
In this unit, students will learn and practise
ways of asking questions and talking about
competitions.
• How did you do?
I won the race.
• Well done!
• How did you do?
I lost the race.
• Don’t worry.

The lighthouse keepers’ story

Grandad, my coach

You are one of the most important people in your
students’ lives. They will work hard for your praise
and can be traumatized by criticism (especially
if it is public). Your expectations are important.
Expect too much and the child will feel like he/
she is a constant failure. Expect too little and the
child will stop trying. To help maintain a healthy
balance, give students time to think and work out
answers for themselves. In addition, try to avoid an
impatient tone – children do not learn well under
stress. Keep telling them they can do it, and give
reasons: You are very imaginative. I know you can
do it. Offer praise for effort: Great job! Well done!
You really tried. Excellent effort! Also offer praise
for creativity, neatness, and teamwork. While it is
important for students to have the right answers,
real success lies in getting students to do their
personal best.

Value: Taking good risks
Taking good risks means accepting positive
situations that are scary or uncomfortable.

Make a risk tree.

Basic competences
In this unit, students will develop:
• Competence in Autonomy and personal
initiative by creating a risk tree to remind them
to take good risks (TB p. 49).
• Social and citizenship competence by
recognising and practising the use of formulaic
language to talk about sports results, giving
praise for good results or consolation for poor
results (SB p. 34).
• Mathematical competence by learning and
using ordinal numbers to talk about results from
competitions (SB p. 35).
• Autonomy and personal initiative by analysing
the progress they have made towards achieving
new abilities through comparison activities (SB
p. 36).
• Linguistic competence by focusing on the
expression of time by using the Past Continuous
to narrate interrupted actions in a pair work
dictation activity (SB p. 37) .
• Artistic and cultural competence by listening to
a song and then drawing a picture to illustrate
what the singers couldn’t do before but can do
now (SB p. 38).
• Linguistic competence by creating a class
bulletin board using can for present abilities
versus could in the past tense (SB p. 39).
• Linguistic competence by reading and acting
out the story, Grandad my coach, in groups (SB
p. 40).
• Competence in Processing digital information in
the classroom by accessing information through
listening to and reading a recorded story text (SB
p. 41).
• Knowledge and interaction with the physical
world by identifying Greece on a map and
learning about the Olympic Games (SB p. 42).
• Learning to learn by valuing the importance of
reviewing key unit concepts and participating
in memorable review activities to learn useful
revision techniques in the Time to Check section
and My spelling practice (SB p. 43).

Unit 4

Teaching tip
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4
1

Champions

Stick the pictures and read.

15’

Refer students to the picture and ask them to identify
the event: It’s a sports competition. Ask them if there is
a Sports Day at their school and what they do. Then,
ask them what sport the children in the picture are
doing: running. Next, invite volunteers to predict what
the missing objects are. Accept all ideas. After that, tell
students to usethe stickers for activity 1 on page 34 and
have students stick them onto the picture according to
shape. Ask them if their guesses were correct. Finally, tell
students to point to each object and read its name silently.

Assign homework

5’

Additional homework

AB page 34 ex. 1

Students stick magazine cutouts of people
into their notebooks and draw a competition
scene around them. They should include the
new vocabulary from this page and label
the pictures with scrambled words. At the
beginning of the next lesson, they should
unscramble a friend’s words.

Answer Key:

Unit 4 - Student’s Book page 34

20’

50

Divide the class into pairs and invite them
to exchange their homework. Students
unscramble the words and check their friend’s
work. Then, draw two faces on the board, one
happy and the other sad. Refer students to
the dialogues in the book and read dialogue
1 aloud. Point to the happy face and make the
speakers sound happy. Explain the meaning
of win. Ask students what to say when
someone wins a competition: Well done! Next,
point to the sad face and read dialogue 2
aloud, making the speakers sound very sad.
Elicit the meaning of lose. Ask students what
we say when someone loses a competition:
Don’t worry! Then, get two pairs of volunteers
to read the dialogues aloud. Encourage them
to put the right expression into their voices.
Finally, have students read the dialogues
aloud with their friend.

Assign homework

Listen and repeat.

1.30

10’

Play track 1.30 and have students repeat the words.
Then, divide the class into groups of four. Play the
CD again and get groups to take turns repeating
the words. Finally, draw the objects in the air and
encourage students to say the names.
track

1.30

narrator:

listen and repeat.

narrator: scoreboard

podium

trophy

race official

medal

finish line

track

5’

Additional homework

AB page 34 ex. 2

In their notebooks, students stick a picture of
their favourite sports figure. Encourage them
to write some sentences about the person: This
is Fernando Alonso. He’s a racing driver. He’s
from Spain. He’s amazing.

Read and complete the sentences.

10’

Invite students to look at the scoreboard and ask how
many children took part in the School Sports Day: ten.
Elicit their names. Tell the class that these numbers
show the order of the children in the race. Explain that
we use ordinal numbers to show order. Have students
point to the ordinal numbers on the scoreboard. Then,
refer them to sentence 1 and ask who was first in
the race: Sue. Students write Sue in the space. After
that, divide the class into pairs and tell students to
complete the rest of the sentences together. Check by
getting students to read the answers aloud.
1. Sue was first.
2. Nick came in third.
3. Lou came in second.
4. Britney was tenth.
5. Kevin came in ninth.
6. Mary was seventh.

Listen and repeat.

1.31

narrator:

track

second.
third.

fourth.
fifth.

sixth.

seventh.
eighth.
ninth.

1.32

narrator:

1.31

listen and repeat.
first.

1.32

5’

Play track 1.32. Students listen and check their
answers. Then, check as a class by asking
volunteers to read the completed dialogues aloud.

15’

Play track 1.31 and tell students to repeat the words
and point to each position on the scoreboard in
activity 2. Invite volunteers to write the short form of
each ordinal number on the board and read it aloud.
Make sure they write big numbers that the rest of the
class can see. Then, point to the numbers in order
and have the class say them. Do the same in reverse
order and at random. After that, divide the class
into two teams. Say a name from the scoreboard:
Daniela. The first student to put up his/her hand and
say the correct position of the person in the race wins
a point for his/her team: Daniela was eighth. Do the
same for all of the names. The team with the most
points at the end wins.
track

10’

Draw two faces on the board and label them Sue
and Britney. Elicit the positions for each in the
race. Then, stand beside Britney and ask Sue: How
did you do? Elicit the rest of the dialogue, moving
between the speakers: I won the race. I was first.
Well done! After that, stand beside Sue and do the
same for the other dialogue. Finally, have students
complete the dialogues in their books.

Listen and check.

Answer Key:

narrator:

Complete the dialogues.

narrator:

listen and check.
number one.

man: how did you do?

girl: i won the race. i came in first!
man: well done!
narrator:

number two.

woman: how did you do?

boy: i lost the race. i came in tenth!
woman: don’t worry!

Answer Key:
1. How did you do?
I won the race. I came in first!
Well done!
2. How did you do?
I lost the race. I came in tenth.
Don't worry.
Wrap-up: In line

5’

Have ten volunteers stand in line at the front
of the class. Then, gesture to indicate different
students in the line. Volunteers from the rest
of the class say their position. If the student
answers correctly, he/she takes the place of the
student in line. Continue, encouraging them to
say the position faster and faster.

tenth.

Assign homework

5’

Additional homework

AB page 35

Pictionary pages 100 and 101. Students identify
the pictures and write the corresponding words
or phrases. Then, they write a sentence for each.
Finally, they listen to the words and phrases in
this unit’s section of the CD in class.

Unit 4 - Student’s Book page 35
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Could you swim when you were six?
2

1 	Listen and circle the correct
1.33
10’
option.
Refer students to the picture and identify the people:
a boy, his granny. Read the boy’s question and get the
class to guess what Granny’s answer is. Then, play
track 1.33. Students listen and circle the correct answer.
To check, read the question aloud and elicit the answer.
1.33
	listen and circle the correct option.
boy: 	look, granny! i won two medals, in
swimming and skateboarding.
granny: well done!
boy: 	granny, could you skateboard when you
were nine?
granny: no, i couldn’t, but i could swim.
boy: could you skip when you were nine?
granny: yes, i could! but i couldn’t run very fast.
track

narrator:

Unit 4 - Student’s Book page 36

Answer key:

Listen again and mark (3 or 7).

1.33

10’

Have students look at the pictures and identify the
activities. Ask them which activities Granny could
do when she was nine. Then, play track 1.33 again.
Students mark the pictures. To check, say the names
of the activities and get the class to say Yes or No.

Answer key:

Listen and chant.

1.34

15’

Refer students to the title of the chant and elicit activities
that they could do at that age: walk, run, etc. Then,
play track 1.34 and get students to listen and follow
along in their books. Ask them what part of the chant
the drawing refers to. Play the CD again and invite
the class to chant along. Mime the actions as they are
mentioned and encourage students to imitate you.
Finally, divide the class into two groups. Have one
group mime while the other chants. Then, change roles.

10’

Say I can swim and write it on the board. Elicit
the time of the sentence: the present. Next, invite
a volunteer to read the first example in the book
aloud. Elicit when it refers to: the past, when the
speaker was five. Explain that could is the past
form of can. Invite another volunteer to read the
second example aloud. Elicit how to form the
negative: We add n’t at the end of could. Then, get
a third student to read the last example. Remind
students that the order of the words changes in
questions. Point out that the answer is Yes, I could
or No, I couldn’t. Finally, ask some volunteers:
Could you swim when you were five?

Complete the question and
answers. 5’
Tell students to complete the question and answers.
Check by asking volunteers to read them aloud.

Answer Key:
Could you skip when you were six?
Yes, I could.
No, I couldn't.

15’
Catch me if you can (see page 10)
Now play Catch me if you can.
Students ask and answer questions with can
and could. Have fun!
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Assign homework

Assign homework
5’

Students interview an older family member.
In their notebooks, they write about his/her
abilities when he/she was at school: When my
mum was at school, she could run fast.

5’

Additional homework

AB page 10

Students stick a picture of themselves when they
were younger into their notebooks. They write
about their abilities: I couldn’t (run fast) when
I was (five).

Materials: A small bag, ten small pieces of paper
with one activity written on each: swimming,
running, reading a book, etc.
Put the pieces of paper into the bag. Then, write
on the board: Yesterday at 4 o’clock… Take a
piece of paper from the bag and mime the activity.
Students guess what you were doing: Yesterday at
4 o’clock, you were (swimming). The student who
guesses correctly comes to the front and mimes
another activity.

3 	Look and stick the missing sentence
10’
parts.
Refer students to the first picture and ask them what
the children were doing: They were swimming.
Then, ask what they think happened next. Accept all
answers. Do the same with the rest of the pictures.
Next, tell students to use the stickers for activity 3
on page 37. Students read the sentence fragments
and compare them to the second part of each scene.
Then, they stick the stickers in the corresponding
spaces.

Answer Key:
1. We were swimming when a shark appeared.
2. He was running when he fell.
3. She was climbing when she saw a snake.
4. They were dancing when it started to rain.

Listen and check.

1.35

10’

Play track 1.35. Students check their answers. Then,
have them read out the complete sentence for
each picture.
track

1.35

narrator:
narrator:

10’

20’

listen and check.
number one.

Have a volunteer read the first example aloud.
Ask which action was in progress: jumping.
Draw a wavy line on the board to indicate
continuous action and say: He was jumping.
Then, cut the wavy line with a vertical line,
and say: He fell. Elicit what tenses we use for
each of the actions: the past continuous and
the past simple. Read the example aloud again
and point out that we use when to join the two
actions. Do the same for the second example.
Finally, invite several volunteers to the front and
point to the lines as the rest of the class reads the
examples aloud.

Write the sentences.

Have students look at the words and say what
actions happened first: swimming / watching
TV. Ask them what word they are going to
use to join the actions: when. Then, get them
to write the sentences individually. Check by
asking students to read the sentences aloud.

Answer Key:
I was swimming when I saw a crocodile.
They were watching TV when he called.

Pair

work

15’

Divide the class into pairs. Assign student A
and student B. Student A looks at page 113
and student B looks at page 118. Tell them
they are going to listen to their friend and
draw the missing action. After that, they
should complete the sentences for each
picture. When they finish, encourage them
to compare their pictures. Check by eliciting
the sentences.

boys:	we were swimming when a shark appeared.
narrator:

number two.

narrator:

number three.

narrator:

number four.

girl:	he was running when he fell.
boy:	she was climbing when she saw a snake.
girl:	they were dancing when it started to rain.

Assign homework

5’

Students copy one of the sentences from activity
3 into their notebooks and draw a different
illustration.

10’

Assign homework

AB page 37

5’

Unit 4 - Student’s Book page 37

Warm-up: Guess what I was doing!
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Time to practise!
Warm-up: Spelling quiz

2

10’

Ask students: Can you spell quiz? Write the letters
on the board as students call them out. Do the
same with other words: fun, race, win, lose, etc.

1

Complete with Can or Could.

10’

Refer students to the pictures and ask what the
people are doing: speaking French, swimming, using
a computer. Then, read the first example aloud and
ask students what time it refers to: the present. Elicit
the missing word: Can. Read the second sentence
aloud and ask what time it refers to: the past. Elicit
the missing word: Could. After that, have students
complete the rest of the questions individually. Check
by getting them to read the questions aloud.

Answer Key:

Unit 4 - Student’s Book page 38
54

15’

AB page 38

In their notebooks, students draw a picture to
illustrate the song. Encourage them to show it
to a friend at the beginning of the next class.
10’

Answer Key:

Student's own drawings and answers.
15’

Ask a volunteer the first two questions from the
quiz: Can you swim? Could you swim when you
were three? Draw a 3 on the board if the student
answers Yes or a 7 if the student answers No. Then,
divide the class into pairs. Students should ask and
answer the questions. Make sure they ask their
own two questions as well. When they finish, invite
some volunteers to tell the rest of the class one
thing about their partners: Maribel could play the
guitar when she was seven.

Assign homework

5’

Additional homework

Elicit other activities that students can ask about: play
the guitar, speak English, run fast. Then, tell them to
write a question about the present and one about
the past. They can use the ideas they suggested or
ask about something different. When they finish their
questions, they should illustrate them.

Ask and answer in pairs.

1.36

Play track 1.36. Students listen and follow along in
their books. When the song finishes, ask what the
song is about: sports, champions. Elicit what the
singers could not do before. Then, ask what they can
do now. Help students with the meaning if necessary.
Next, divide the class into three groups. Assign the
chorus to one group, the first verse to another group,
and the second verse to the last group. Play the CD
again and invite groups to sing along. Get the whole
class to sing the last chorus together. After that, play
the CD one last time, and have the whole class sing
together. Turn the volume down occasionally and
gesture for students to sing out with confidence.

Assign homework

Can you swim?
Could you swim when you were three?
Can you speak French?
Could you speak French last year?
Can you use a computer?
Could you use a computer when you were five?

Write two more questions and draw.

Sing a song.

5’

In their notebooks, students make a list of three
activities they can do now and three activities
they could do when they were four. They
choose one of the activities to illustrate and
label: I could play the piano when I was four.

Time to write
1

Number the pictures.

15’

Tell students they are going to write a story about a boy
called Jim. Have them look at each picture and figure out
the order of the events individually. Then, divide the class
into pairs. Get them to compare their ideas and number
the pictures together. Check as a class and encourage
students to explain their answers.

track

1.37

narrator:
narrator:

listen and check.
	jim was running tenth in a race when a
dog started to bark. it was chasing him!
jim was scared! he ran very fast and won
the race. when he was celebrating, the
dog jumped up on him. it was lucky, his
friend’s dog!

Answer Key:

Complete the story.

10’

Refer students to the box and explain that they
should use the words to complete the story. Help students
with the meanings of chase and bark. Tell them to use the
pictures as a guide. Then, elicit the first two answers and
invite a volunteer to read the complete sentence aloud.
After that, students complete the story individually. Finally,
have them compare answers with a friend.

Answer Key:
Jim was running tenth in a race when a dog started to
bark. It was chasing him! Jim was scared! He ran very
fast and won the race. When he was celebrating, the dog
jumped up on him. It was Lucky, his friend's dog!

Listen and check.

1.37

5’

Play track 1.37. Students listen and check their answers.
If necessary, play the CD again. Check as a class by
inviting some volunteers to read the story aloud.

15’

Materials: Four sheets of white paper per group,
one extra sheet, drawing pins.
Tell students they are going to interview you
about your abilities. Divide the class into groups
of four and have each group think of four
questions to ask you: two with can and two with
could. Walk around the room and help students
not to repeat questions. When they finish, they
should put up their hands. Go to the group and
answer the questions. Give true answers. Then,
give each group a sheet of paper. Groups write
sentences about you and illustrate them. When
the first group finishes, give them the extra sheet
of paper and tell them to write Our teacher on it.
Have them stick the paper in the middle of the
bulletin board and get all the groups to stick
their work around it. Invite students to stand up
and read the bulletin board and say if they are
surprised by any of the information.

Assign homework

5’

Additional homework

AB page 39

Students imagine they are Lucky and rewrite the
story from his perspective in their notebooks.

Unit 4 - Student’s Book page 39

Bulletin board idea
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The lighthouse keepers’ story
Before you read

10’

Do the warm-up routine.
Say the instructions and perform
the warm-up exercises in the pictures. Tell students
to stand up and imitate what you do. Then,
have them sit down. Get students to look at the
pictures and read the instructions for the warm-up
exercises silently. Finally, invite volunteers to come
to the front and give the instructions for the class to
carry out.

Now read the story in pairs.

Divide the class into two groups and assign the roles
of the narrator and the speakers. Then, play the first
part of the CD again. Students listen and repeat.
Encourage them to imitate the tone of the voices
on the CD. Do the same for the other two pictures.
After that, divide the class into pairs. Students read
the story with their friend. Have them change roles
when they finish. Finally, invite some pairs to read
the story to the rest of the class.

Assign homework

Unit 4 - Student’s Book page 40

1 	Listen to the first part of
1.38
15’
the story.

56

Invite students to look at the first picture and ask
them if the girl is happy: No, she isn’t. Get them to
say who the man is: The girl’s grandad. Then, refer
them to the second picture and ask what the people
are doing: Running in a race. After that, have them
look at the last picture and ask them what the girl is
doing:
A warm-up routine. Ask why. Elicit students’ ideas
and accept all answers. Next, play track 1.38 and
have students listen and follow the story in their
books. After that, elicit why Nikki isn’t happy:
Because she lost the school race. Ask why she is
doing a warm-up routine in the park: Because she
wants to win the race. Her grandad is helping her.

15’

5’

Additional homework

AB page 40

In their notebooks, students draw pictures of a
one-minute warm-up routine and label them.
Tell them to use the verbs from Before you read
with different parts of the body: Touch your nose.
Stretch your legs. Bend your arms.

2 Listen to the second part
1.39
10’
of the story.

Value: Taking good risks
Make a risk tree.

Now read the story in pairs.

10’

Play the CD again, pausing after each section.
Students should listen and repeat it. Then, divide the
class into pairs. Students take turns reading each
section. Help with pronunciation as necessary.

After you read

10’

Circle True or False.
Divide the class into pairs and
have students read the sentences together.
Then, they should decide if they are true or
false. Encourage them to find the parts of the
text that support their answers. To check, read
the sentences and invite volunteers to say True
or False and explain their answers. Finally, ask
students if they have ever run in a race. Ask them
how it feels to win or lose. Emphasize the value of
participating and having fun.

Answer Key:

Assign homework

1. F
2. T
3. F
4. T
5. F

Additional homework

5’

AB page 41

In their notebooks, students draw a trophy and
write this slogan on it: I couldn’t then, but now
I can. They draw three new things they can do
on the trophy.

Unit 4 - Student’s Book page 41

Tell students to close their books. Ask them what they
remember about Nikki and her grandad from the
previous lesson. Elicit what they think will happen
next in the story. Accept all answers. Then, play track
1.39. After they listen, ask students if their predictions
were correct. After that, play the CD again. Students
listen and follow along in their books. Ask what
Grandad shouted: Run, Nikki, run! Elicit what he
said when Nikki won the race: Well done!

15’

Materials: One photocopy of craft template 3a
and 3b (see the Values Section on the Teacher's
Resource CD-ROM) per student, crayons,
scissors, sticky tape.
Write RISK on the board. Ask students what it
means to take risks: To do something that can
have negative consequences. Point out that
people can also take positive risks. They are
risks that people take to do good things. Give an
example: (making new friends). Explain that it
is good to make new friends and elicit the risks:
(The other children don’t want to be friends.)
Then, invite students to give other examples of
positive risks: practising English, learning to
swim, etc.
Get students to explain what the negative
consequences can be for each: Maybe you
make mistakes and other people see them. Next,
hand out the materials. Tell students to colour
the two trees. Then, they should cut them out.
Tell them to cut the line in the centre of each tree.
Make sure they only cut the line. Have them fit
the trees together to form one upright tree. Next,
get students to cut out the apples and draw a
symbol on each apple to represent a good risk
they want to take. After that, they stick the apples
to their risk tree. Finally, encourage students to
show their risk tree to some friends and explain
the symbols on the apples.
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Warm-up: Let’s talk about Greece

Explain that BC means before Christ. Help students
to understand by drawing a horizontal line on the
board. Make a mark on the middle of the line and
label it BC. Make a mark at the end of the line. Ask
what year it is now and write it next to that mark.
Make another mark on the line before BC and label
it 1000 BC. Tell them to add the years on both sides
to find the age.

10’

Materials: A map of the world, four or five photos of
different Ancient Greek ruins or artifacts.
Display the map and ask a volunteer to come to the
front and point to Greece. Pass around the photos.
Invite students to guess how old the items in the
photos are. (Make sure you know the answer!)

1.9

Listen and write the name of the country.
Invite students to look at the flag and trace the map
with their fingers. Then, play track 1.40. Students
write the name of the country. Check by getting a
volunteer to say and spell the name.
1.40
	listen and write the name of the
country.
narrator: 	the name of this country is greece.
it’s g –r –e –e –c –e. greece.
track

narrator:

5’

held and when: In Olympia, in 776 BC. Explain that
they began as a festival to honour the Greek gods.
After that, tell students to use the stickers for page 42.
Students stick the stickers in the spaces according to
shape. When they finish, say the names of the first
Olympic sports and tell students to point to the sticker
for each. Finally, ask students if they know when
and where the next Olympic Games are going to be.
Encourage them to find out before the next lesson.

Answer Key:

Answer Key:
Greece

Unit 4 - Student’s Book page 42

L isten and say the name
of the country in Greek.
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1.9

5’

Refer students to the writing on the map of Greece.
Tell them it is the name of the country in Greek. As
a joke, ask them to try to say the name. Then, play
track 1.41. Students should listen and say the name
in Greek.
track

1.41

narrator:	listen and say the name of the
narrator:

country in greek.

AB page 42 15’

ellada

Read and stick the sports.

Check what you know!
10’

Tell students that sports were very important for
the Greeks. Ask them if they have heard of the
Olympic Games. Get them to find and point to the
Olympic symbols on the page: The Olympic Flame,
The Olympic Rings. Then, elicit what happens at
the Olympics: Athletes come from many different
countries. They try to win gold medals. Elicit the
names of some Olympic sports: running, swimming,
etc. Next, have students read the text. When they
finish, ask where the first Olympic Games were

Materials: One sheet of white paper per pair.
Divide the class into pairs and hand out the
paper. Tell students to draw a picture that
shows the words for competitions and write
the ordinal numbers they learned in this
unit. When they finish, get pairs to exchange
pictures and label the picture they have been
given. Next, ask the class to complete the faces
according to how they feel about what they
know.

10’

Assign homework

Elicit where and when the next Olympic Games are
going to be. Then, ask the class if they remember
why they are called the Olympic Games: Because
the first games were held in Olympia, in Greece.
After that, invite volunteers to read the text aloud.
Elicit where and when the first modern Games were
held: In Athens, in 1896. Explain that Athens is the
capital of Greece. Then, refer students to the names
of places and dates on this page. Get them to say
the places in order, according to the dates. As they
do, have them name the countries: Seoul (Korea),
Barcelona (Spain), Atlanta (USA), Sydney (Australia),
Athens (Greece), Beijing (China), London (United
Kingdom).

Colour the flag.

Tell students to read the text silently. Then, ask them
what the colours of the Olympic flag are: blue,
yellow, black, green, red. Elicit what they represent:
The five continents. Finally, explain that the colours
are arranged from left to right and have students
colour the flag.

Answer Key:
Students colour the Olympic rings light blue, yellow,
black, green and pink.
10’

Have students connect the dots in each picture. Then,
invite volunteers to read the name of each sport aloud.

Answer Key:

My project

AB page 43

Make a family medal.

Materials: Old magazines, one sheet of paper,
string.
Refer students to My project and tell them the
main materials for the craft. Point out the icons
and explain the additional materials that they
need. Then, go through each step with them.
Finally, remind them that they can do their
project with the help of their family.

A friendly reminder
It is advisable to create a stress-free
and supportive environment for taking
a test. Before students are assessed, they should
review the unit vocabulary with My spelling
practice on page 96 and the Time to check section
on page 42 in the Activity Book. During the
evaluation:
• read the instructions for the first activity with
students
• read the example and clarify doubts
• ask a volunteer for another example
• assign time to complete the exercise
• read the instructions for the next activity, etc.

4

10’

Connect the dots to discover the
sports added to the Olympic Games.

5’

Unit 4 - Student’s Book page 43

Read about the Olympic Games.
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10’
Snail race (see page 10)
Now play Snail race. Practise
competition vocabulary. Have fun!

5

In good shape

Objectives:
• learn the names of common illnesses and remedies
• ask and answer questions about health problems
• make comparisons using the comparative form of short adjectives

Illnesses
fever
headache
sore throat
stomach ache
toothache

Remedies
/"fiÜÖv´/
/"hedÖeIk/
/sOÜ "Tr´Ut/
/"støÖm´kÖeIk/
/"tuÜTÖeIk/

____________
____________
____________
____________
____________

bandage
compress
herbal tea
medicine
ointment
pill
plaster

/"bœnÖdIdZ/
/"kÅmÖpres/
/"h‰ÜÖb´l "tiÜ/
/"meÖdIÖsIn/
/"OIntÖm´nt/
/pIl/
/"plAÜsÖt´/

____________
____________
____________
____________
____________
____________
____________

Comparatives (short adjectives)

Unit 5

We can make comparisons between two people,
things or animals by adding –er to short adjectives:
tall – taller. There are some spelling variations: if
the adjective ends in –e, we just add –r: nice – nicer.
If the adjective ends in a vowel and a consonant,
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In this section, students will learn phrases and
short exchanges used in everyday life.
In this unit, students will learn and practise
how to ask and answer questions about health
problems.
• What’s the matter?
I’ve got a headache.
My foot hurts.
I’ve got a cut on my finger.

we double the consonant and add –er: big – bigger.
If the adjective ends in a consonant plus –y, we
remove the –y and add –ier: easy – easier. To make
comparisons in a sentence, the adjective is followed
by than.

The lighthouse keepers’ story

The magic ointment

Mistakes are a natural part of learning
languages – even our own language! While
correction is important, over-correcting children
can discourage them. One way of correcting
mistakes is to model the correct form. If a student
says I goed home yesterday, you can say You
went home yesterday? Another technique is to
give students time to correct themselves. This
will build up their confidence. When a child
makes a mistake, you can say OK, that’s almost
right. Try again. You can also prompt the child
by saying the first letter of a word or by miming
it – the more thinking they do, the deeper and
more satisfying their learning will be. Remember
to keep students’ level of English in mind and
set priorities. If the mistake involves language
students have learned, make a clear correction.
If the mistake involves totally new language,
ignore it. Also remember that language is about
communication. If a student says I breaked my
arm, do not just correct the mistake. Show that
you are genuinely interested in what the student
is trying to say: Really? You broke your arm? How?
Above all, give lots of praise and encouragement
and try to make correction fun!

Value: Preventing illness and injury
Preventing illness and injury means learning
how to be healthy and safe, and gathering
information to use in an emergency.

 ake an emergency phone
M
number directory.

Basic competences
In this unit students will develop:
• Mathematical competence by using numbers
in a real world context to create an emergency
phone directory to help deal with an
unexpected illness or injury (TB p. 61).
• Linguistic competence by learning and using
formulaic expressions and vocabulary to talk
about illness and injury (SB p. 44).
• Linguistic competence by asking questions
and answering with suggestions about illness
and injury (SB p. 45).
• Linguistic competence by learning a chant
that uses the comparative structure (SB p. 46).
• Social and citizenship competence by playing
a game of Noughts and Crosses using
comparative and superlative adjectives (SB p.
47).
• Artistic and cultural competence by listening
to a song about animals and then illustrating
the contents (SB p. 48).
• Autonomy and personal initiative by creating
a personalised riddle with a text and drawing
to display on the class bulletin board (SB p.
49).
• Linguistic competence by reading and acting
out the story, The magic ointment, in groups
(SB p. 50).
• Competence in Processing digital information
in the classroom by accessing information
through listening to and reading a recorded
story text (SB p. 51).
• Competence in Knowledge and interaction
with the physical world by identifying Brazil
and its major geographical features, such as
the Amazon rainforest, on a map (SB p. 52).
• Competence in Learning to learn by valuing
the importance of reviewing key unit concepts
and participating in memorable review
activities to learn useful revision techniques
in the Time to Check section and My spelling
practice (SB p. 53).

Unit 5

Teaching tip
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5

In good shape

Warm-up: Body parts

15’

20’

Tell students to stand up. Point to your head and
get the class to say the name of the body part.
Do the same with other words for body parts that
the students know. Then, say the words and have
students point to the corresponding body parts.
To make it more challenging, repeat the words
randomly and very quickly.

1

Read and point to each person.

15’

Have students describe the picture: There’s a doctor.
There’s a nurse. The people don’t feel well. Ask who
the different people are: a baby, a man, a woman,
a boy, a girl. Then, invite a volunteer to read the
first sentence on the clipboard. Tell students to point
to the person in the picture. Check by eliciting a
description of that person: He’s wearing a red T-shirt.
Continue with the rest of the sentences.

Listen and repeat.

1.42

10’

Unit 5 - Student’s Book page 44

Refer students to the list of illnesses and encourage
them to pronounce the words individually. Then, play
track 1.42 and have students listen with their eyes
closed. Play the CD again and have them repeat the
words. Do this twice. Next, mime the different illnesses
and have students say what they are.
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track

1.42

narrator:

narrator:

listen and repeat.

	stomach ache.
sore throat.
toothache.
headache.
fever.

Assign homework

5’

Additional homework

AB page 44 ex. 1

In their notebooks, students scramble the names
of the illnesses. At the beginning of the next
lesson, they should unscramble a friend’s words.

Divide the class into pairs and tell students
to exchange their homework. Get them to
unscramble their partner's words. Then,
refer them to the Student’s Book and ask who
the person in the picture is: a doctor. Invite
volunteers to read the examples. Correct
pronunciation as necessary. Next, write What’s
the matter? on the board. Mime I’ve got a
headache and get students to ask you about
it by pointing to the question on the board.
Answer the question. Then, encourage a
volunteer to mime one of the illnesses in the
examples. Ask What’s the matter? The student
should answer. Continue with other volunteers.
Then, encourage them to mime some of the
illnesses from activity 1.

Assign homework

5’

Additional homework

AB page 44 ex. 2

In their notebooks, students draw three people
with three different illnesses and label them.

Answer Key:

2 	Listen and stick the missing
1.43
10’
letters.
Have students look at the remedies in the box and
ask them if they recognize them. Tell them to point to
remedies they have used before. Then, tell students
to use stickers for activity 2 on page 45. Explain that
the letters go in the spaces to form the words. Ask
students to guess what the different words might
be. After that, play track 1.43. Students listen and
put the letters in the corresponding spaces. Check
by inviting a volunteer to read and spell the word
medicine. Write the word on the board as he/she
spells. Do the same for the rest of the words.
track

1.43

narrator:
narrator:

ointment.

pills.

plaster.

herbal tea.
bandage.

Look and answer.

5’

Invite students to look at the picture and ask
What’s the matter? They should answer in the
first person: I’ve got toothache. Then, have
students write the answer in the space.

listen and stick the missing letters.

medicine.

Take a pill for a headache.
Drink herbal tea for a stomach ache.
Use a cold compress for toothache.
Take some medicine for a sore throat.
Put a bandage on a sore foot.
Put a plaster on a cut.
Use some ointment for a backache.

compress.

Suggest a remedy.

5’

Elicit the remedy and tell students to write it in
the space: Use a cold compress. Then, divide the
class into pairs and have them write a similar
dialogue. When they finish, invite some pairs to
read their dialogue to the class.

Answer Key:

Answer Key:

Listen again and repeat.

1.43

Assign homework

5’

Play track 1.43 again and get students to repeat the
words together. Next, divide the class into two groups
and get them to say the words in turn. Then, have
them switch roles and say the words again.

Complete the doctor’s instructions.

10’

Ask the class if they use any of the remedies in
activity 2 and what they use them for. Then, refer
students to the sentences and explain that they are
instructions from a doctor. Divide the class into pairs
and get students to complete the instructions with
words from activity 2. Check by inviting volunteers
to read the complete instructions aloud. Next, say
these verbs aloud and have students underline
them in the sentences: take, drink, use, put. Ask
what remedy we use each verb with: Take a pill
/ some medicine. Drink herbal tea / Use a cold
compress / some ointment. Put a bandage on a sore
foot. Finally, explain that it is not good to take any
medicine without asking a doctor first.

5’

Additional homework

AB page 45

Pictionary pages 102 and 103. Students identify
the pictures and write the corresponding words
or phrases. Then, they write a sentence for each.
Finally, they listen to the words and phrases in
this unit’s section of the CD in class.

Unit 5 - Student’s Book page 45

What's the matter?
I've got a toothache.
Use a cold compress.
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I’m taller than you!
1

Listen and follow.

1.44

15’

Have students look at the first picture. Explain that
the boy’s name is Jake and ask why he is sad. Accept
all ideas. Then, play track 1.44 and have students
listen and follow along in their books. After they
listen, elicit one of Jake’s problems: John is taller.
Students point to Jake and John in the thought
bubble. Do the same for the remaining problems.
Finally, ask the class how Jake feels at the end of the
story and why: He’s happy, because Trudy says he is
nicer than all of them.
track

1.44

narrator:
trudy:

why are you sad, jake?

harry’s stronger than me. lucy’s faster than
me.

don’t worry! you’re nicer than all of them!

jake: thanks, tina!

Complete the sentences.

5’

Tell students to look again at the story about Jake and
write the missing names in the sentences. Check by
inviting volunteers to read the sentences aloud.

Unit 5 - Student’s Book page 46

Answer Key:
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Listen and chant.

1.45

10’

Play track 1.45 and have students listen and follow
along in their books. To check understanding, say
the chant line by line and mime each comparison.
Students imitate you. Play the CD again and have
students chant along. Then, divide the class into three
groups. Tell the first group to chant the first two lines,
the second group the next two lines, and the third
group the last three lines. The whole class should say
Boo Hoo! at the end of the chant.
15’

listen and follow.

jake: 	i've got a problem. john’s taller than me.

trudy:

2

1. Harry is stronger than Jake.
2. Lucy is faster thant Jake.
3. John is taller than Jake.

Have a volunteer read the first example aloud.
Draw a tall and a short stick person on the board
and label them (Mary) and (Judy). Read the
next example and invite a volunteer to draw a
simple picture of it on the board. Do the same for
the other examples. Then, tell students to close
their books. Read the examples aloud and ask
the class what is similar about the comparative
adjectives: They end with –er. The word than
comes after all the adjectives. Have students open
their books. Elicit the adjectives with a different
spelling and write them on the board: big, nice,
pretty. Ask about the differences: For bigger, we
add –ger. For nicer, we only add –r. For pretty, the
–y becomes –ier. Explain the rules, pointing to the
corresponding examples on the board.

Complete the table.
Assign homework

5’

Have students draw a picture showing how
Jake is nicer than John, Harry and Lucy in their
notebooks.. The picture could show Jake helping
an old lady across the street or giving Tina a
flower. Tell them to label the picture: Jake is nicer
than John, Harry and Lucy.

10’

Get students to identify the example similar to
dirty: pretty. Elicit the comparative form: dirtier.
Have the class continue with the rest of the
adjectives in the table. Check by writing each
adjective on the board and inviting a volunteer
to write its comparative form.

Answer Key:
dirtier / easier / fatter / smaller / wiser

Pass the baton (see page 10) 10’
Now play Pass the baton. Practise the
comparative adjectives on this page. Have fun!

Assign homework

AB page 46

5’

Look and circle the correct option.

10’

Have the class look at the three pairs of pictures
and elicit what is being compared. Tell them to read
the questions and circle the answers individually.
To check, read the questions aloud and invite
volunteers to say the answer.

Answer Key:
No, she isn't.
No, he isn't.
Yes, he is.

Complete the questions.

Tell students to complete the questions individually.
Check by asking students to read them aloud.

Answer Key:
Are you older than your friend?
Are you stronger than your dad?
Is your mum taller than your dad?

Ask and answer in pairs.

Write three more questions
and answers. 15’
Ask a volunteer to read out the adjectives in the box.
Then, tell students to look at the pictures again and
think of a question with older: Is Jane older than
Nigel? Is Nigel older than Jane? Next, divide the
class into pairs and have students write a question
and answer for each adjective. They should use the
questions in activity 3 as a guide.

Model Answer:
Is Jane older than Nigel?
No, she isn't.
Is Carol shorter than Simon?
Yes, she is.
Is Alex fatter than Zoe?
No, he isn't.

Assign homework

5’

Students illustrate five comparative adjectives in
their notebooks. They should label each picture:
The dog is dirtier than the cat.

5’

10’

Demonstrate the activity by asking one or two
students one of the questions. Divide the class
into pairs. Then, have students ask and answer
the questions with their friend.

Pair

work

15’

Tell students they are going to practise spelling.
Divide the class into pairs. Assign student A
and student B. Student A looks at page 114 and
student B looks at page 118. Student A says the
location of a missing word: B1. Student B reads
and spells the word. When they finish, have
them compare their tables. Check by eliciting
the adjectives and their comparative forms.

Wrap-up: Noughts and Crosses

10’

Draw a grid with nine boxes on the board. Write
one adjective in each box. Then, divide the class
into two teams. Teams take turns spelling the
comparative forms of the adjectives. When a team
spells a form correctly, circle the word or draw a 7
in the box, according to the team. The first team to
get three adjectives in a row vertically, horizontally
or diagonally wins. Play two or three times.

10’

Invite a volunteer to read the first question aloud.
Get students who've got a brother and a sister to
put up their hands. Ask Is your brother older than
your sister? Elicit one of the answers from their
book. Read the second example. Tell students to
point to the comparative adjective in each question.
Remind them that than follows the adjective. Ask
why the first question begins with Is and the second
with Are: The subject of the first question is singular.
The second one is plural. Tell students that we
also use Are for questions with you. Point out the
differences in the answers to each question.

Assign homework

5’

Additional homework

AB page 47

In their notebooks, students write and illustrate three
sentences comparing themselves to other people in
their family: I’m (thinner) than my (brother).

Unit 5 - Student’s Book page 47

3

65

Time to practise!
Warm-up: Mime memory

Write three more questions.

15’

Elicit the adjectives from the previous lesson and
write them on the board. Then, point to each and
mime the word: short (crouch down). Encourage
students to imitate you. Practise the words and
mime with the class. Next, point to three adjectives
on the board and have students mime them in
order. Do the same with other adjectives. Make
it more difficult by increasing the number of
adjectives students mime at one time.

1

Match the opposites.

10’

Invite students to look at the pictures and identify the
animals. Then, say (thin). Students say the name of the
corresponding animal: (grasshopper). Do the same for
the rest of the adjectives. Next, tell students to draw lines
to match the opposites. Elicit an example: sad – happy.
Check by inviting volunteers to form sentences with the
opposites: The (monkey) is (sad). The (tiger) is (happy).

Unit 5 - Student’s Book page 48

Answer Key:
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Look and underline the correct option.

Ask a volunteer to read the first question. Have
students look at the pictures in activity 1 and answer:
the rabbit. Tell students to underline the word. Then,
have them underline the answers for the other
questions individually. Elicit the answers.

Answer Key:
The rabbit.
The lion.
The giraffe.

Tell students to think of a new question about the
picture. Get a volunteer to say his/her new question:
Which is (thinner), the (hippo) or the (grasshopper)?
Then, have students write three questions. When they
finish, have them ask a friend their questions.

Model Answer:
Which is fatter, the hippo or the grasshopper?
Which is happier, the monkey or the tiger?
Which is shorter, the ant or the giraffe?

Assign homework

5’

In their notebooks, students draw two different
monsters and give them names. Then, they write
three sentences comparing them.

2

5’

10’

Sing a song.

1.46

15’

Invite students to close their eyes and imagine
what animal they would like to be and why. Have
volunteers share their ideas with the class. Then, tell
students that they will listen to some children singing
about what animals they would like to be. Play track
1.46. Ask What animals are in the song? After that,
have students open their book and play the CD again.
Students listen and follow along. Elicit why the singers
want to be those animals. Next, divide the class into
three groups. Play the CD again and have students
sing along, one verse per group. Finally, encourage
groups to sing their verses without the CD.

Assign homework

5’

Additional homework

AB page 48

Students draw pictures to illustrate the first and
last verses of the song.

Time to write
Classify the adjectives.

Model Answer:

10’

Read the first adjective in the box aloud: big. Have
students find and say the opposite: small. Do the same
for the rest of the adjectives and explain the meaning if
necessary. Then, say I’m very happy today. My desk is
very happy today. Wait for students to react. Then, explain
that some adjectives can only be used with people, not
things. Give another example: My granny is old. The chair
is old. Point out that both sentences are correct. Explain
that some adjectives can be used with both people and
things. (In this activity, we do not address the use of
adjectives with animals, as it is not relevant to the writing
exercise.) Next, divide the class into pairs. Students write
the adjectives in the appropriate columns. When they are
finished, say the name of a category and invite volunteers
to say adjectives that go in that column.
Do the same for the other categories.

Answer Key:

2

Look and complete the sentences.

10’

Tell students to look at the pictures and get them to say
adjectives from activity 1 that go with each picture.
Point out that only old can follow an in the second text.
Explain that there is more than one possible answer for
the other spaces. Then, have students complete the texts
in pencil. When they finish, get them to compare their
texts with a friend. To check as a class, ask volunteers to
read their texts aloud.

Model Answer:
I've got a new car. It's big and fast. It's also clean.
I've got an old car. It's small and slow. It's also dirty.

Describe the men in the picture.

10’

Ask students what adjectives they can use to describe
the man with the red car: old, rich, sad, weak. Then,
elicit adjectives for the other man: happy, poor, strong,
young. After that, have students write the descriptions
individually. Finally, ask some volunteers to read them
to the class.

In the picture, there are two men with their cars. The
man with the red car is short, old, weak and sad.
The man with the blue car is tall, young, strong and
happy.

Bulletin board idea

15’

Materials: One sheet of white paper per pair,
drawing pins.
Divide the class into pairs and tell them they are
going to make a riddle. Then, hand out the paper
and have students fold it in half. At the top of the
paper, they write the title: An animal we really
like. Next, pairs choose an animal they both like.
Below the title on their piece of paper, they write
four sentences comparing the animal they have
chosen to others: This animal is faster than a
dog. It’s prettier than a cow. It’s smaller than an
elephant. After that, pairs unfold their sheet of
paper and write what the animal is on the other
half of the paper: It’s a horse! They draw a picture
of the animal. Then, they fold the paper again so
that only the top half is visible. Finally, students
stick their papers to the bulletin board. They read
what other students have written and try to guess
what the animals are.

Assign homework

5’

Additional homework

AB page 49

Students choose a cartoon character. They write
the character’s name and draw a car for him/her
in their notebooks. Then, they describe the car.
Encourage them to use the adjectives from this
page.

Unit 5 - Student’s Book page 49
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The lighthouse keepers’ story
Before you read

15’

Make new words from these
letters.
Invite a volunteer to read the title of the story. Ask
them what they think magic ointment is and what
it can do. Then, elicit two or three words made
from the letters: cat, on, ten. Divide the class into
teams of four. Give them five minutes to write as
many words as they can with the letters from the
title. After that, tell them to count their words. Have
the team with the most words read them aloud and
spell them. If all the words are correct, that team is
the winner. Finally, invite teams to read and spell
other words they made.

Model Answer:

Unit 5 - Student’s Book page 50

1 	Listen to the first part of
1.47
10’
the story.

68

Invite the class to look at the pictures and ask where
the girl is: at a fair. Ask them if they have ever gone
to a fair. Encourage students to say if they like fairs
and what they like to do there: play games, eat,
ride rides, etc. Then, ask how the girl feels: sad.
Invite students to explain why she is sad. Accept
all answers. After that, play track 1.47 and have
students listen and follow along with the story in
their book. Elicit the girl’s name and ask why she
is crying: Her name’s Julie. She is crying because
she can’t go on any of the rides. She is very short.
Next, ask how Julie feels in the last picture: happy.
Get a volunteer to read what the label says: Magic
ointment. Put it on and make a wish. Then, play the
CD again. Invite students to say if Julie will use the
ointment and guess what she will wish for.

Now read the story in pairs.

15’

Play the CD again, pausing it after each section. Ask
volunteers to read the sections aloud. Encourage
them to imitate the CD as closely as possible. Correct
pronunciation as necessary. Then, divide the class
into pairs. Students read the story aloud to each
other. When they finish, invite three volunteers to
read the story to the rest of the class.

Assign homework

5’

Additional homework

AB page 50

Students imagine and illustrate, in their
notebooks, what the old lady was doing before
she met Julie. They write a sentence to label the
picture: She was making the magic ointment.
She was helping a little boy, etc.

Listen to the second part of
1.48
10’
the story.

Ask students what they remember about the story
from the previous lesson. With their books closed,
play track 1.48 and ask them what Julie used the
magic ointment for and how she felt. Accept all
answers. Then, have students open their books. Play
the CD again for them to listen and follow along.
When they have finished listening, ask them if they
were correct. Finally, elicit what they think happens
to Julie next: She becomes short again. Her mum
knows who she is.

Now read the story in pairs.

10’

Divide the class into pairs. Play the CD again,
pausing after each section. Students read the story
aloud to each other. Encourage them to imitate the
CD as closely as possible. When they finish, have
volunteers take turns reading aloud to the class.
Correct pronunciation as necessary.

After you read

5’

Complete the two wishes
Julie makes in the story.

Tell students to look at the picture of Julie with
her mother and elicit Julie’s first wish: I want to
be taller. Then, have them write the other wish
in their book individually. To check, ask
volunteers to read it aloud.

Answer Key:
I want to be tall.
I want to be me again.

Make your own wish.

Student's own answers.

Make an emergency phone number
directory. 15’
Materials: A photocopy of craft template 5a and
5b per student, (see the Values Section on the
Teacher's Resource CD-ROM). crayons, scissors,
glue, one sheet of poster paper per student,
magazine cutouts of health and safety items or
activities, local emergency phone numbers.
Invite students to say if they have ever had
a serious illness or injury: a broken arm, a
bad cut, etc. Ask what to do if there is an
emergency: Call for help. Hand out the
template and have students cut it out. Elicit
the different kinds of numbers students should
have in an emergency and write the telephone
numbers on the board. Have students stick the
names and the corresponding pictures onto
the directory. Then, have them copy the phone
numbers. Carefully check that students have
the correct numbers for each picture. Next,
ask about healthy habits to prevent illnesses:
Eating a balanced diet, Washing your hands,
etc. Put students into groups and give each
student a sheet of poster paper. Have them plan
where they will put their directory on the paper.
Then, elicit some healthy and safe activities:
Wearing a bike helmet, Eating vegetables,
Doing exercise, etc. Tell students to decorate
their poster with cutouts of people doing similar
activities. Finally, they stick their directory
onto the poster and show their work to other
students. Remind them to display their directory
at home where they can find it quickly in an
emergency.

5’

Invite students to say if they ever make wishes
and when: On their birthday, At a fountain, On
New Year’s Eve, etc. Ask them if they believe
that wishes can come true. Then, tell students to
make a wish and write it in their books.

Answer Key:

Value: Preventing illness and injury

Assign homework

5’

Additional homework

AB page 51

Have students illustrate the wish they made in
the Before you read section with drawings or
magazine cutouts in their notebooks.
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Warm-up: Let’s talk about Brazil

Materials: A map of the world, photos of
Carnival in Rio, CD player, CD of samba music.
Display the map and invite a volunteer to come to
the front and point to Brazil. Encourage students to
say anything they know about that country: how
big it is, what countries are near it, what language
people speak, famous sports, famous cities, etc.
Then, tell them that Brazil is the largest country in
South America. Have them look at the map again
and point out that Brazil occupies almost half of the

continent. Point out the countries and the ocean
around it. Invite volunteers to name them. After
that, explain that Carnival is a very important
festival in Brazil and that it takes place in February.
Ask students if they celebrate Carnival and what
they do. Then, show photos of the Carnival in Rio.
Explain that people spend all year preparing for
it. They get dressed up and have big parades.
The best costumes win a prize. Finally, play some
samba music and say that this is typical Carnival
music. Invite students to dance to the music.

Read and label the map.

Colour the flag.

15’

15’

Invite students to look at the pictures on the page.
Ask them what the country is: Brazil. Then, tell
students to look at the arrows and the labels.
Encourage them to guess what the places are and
write them in pencil. After that, have volunteers
read the texts aloud. Elicit the name for the first
label: The Amazon rainforest. Students write
it in the space. Tell them to complete the other
labels individually. When they finish, they should
compare their answers with a friend. To check as
a class, describe the places and have students say
the name: There’s a statue. – It’s Rio de Janeiro.

Unit 5 - Student’s Book page 52

Answer Key:
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5’

Have students read the third text again, silently.
Then, tell them to trace the outline of the flag in their
book in the corresponding colours. When they finish,
have them compare with a friend. Finally, students
colour the flag completely.

AB page 52

15

Check what you know!
Divide the class into groups of four. Explain
that one student is a doctor and the others are
patients. Elicit what the doctor says: What’s the
matter? Invite a volunteer to give a possible
answer:
I’ve got (a headache). Get another volunteer
to say the remedy: Take a pill. After that,
have groups make their own dialogues. They
should take turns being the doctor. When they
finish, divide the class into pairs to review
comparisons. Invite volunteers to make
questions comparing family members using Is
or Are: Is your brother taller than your mum?
Have students write their own example in their
notebooks. Next, write Who on the board. Ask
a volunteer: Who is shorter, you or your sister?
Then, elicit similar questions. Finally, ask the
class to complete the faces according to how
they feel about what they know.

15’

Refer students to the pictures and encourage them
to guess what they are going to read about: the
rainforest. Tell them to point to the rainforest on the
map on page 52. Then, divide the class into pairs.
Invite volunteers to read the highlighted words
aloud. After that, give students two minutes to find
the highlighted words in the wordsearch and circle
them. When they finish, they should put up their
hands for you to check. Next, ask students why they
think the rainforest and the plants are important.
Accept all answers. Then, tell them to read the first
two texts and find what the writer says: It’s important
because its plants generate most of the Earth’s
oxygen. People use the plants to produce medicine.
Finally, invite a volunteer to read the last text
aloud. Point out that this is another reason why the
rainforest is important: Because so many different
kinds of animals live there.

Answer Key:

Answer Key:

Truth or dare (see page 10) 10’
Now play Truth or dare with questions
about Brazil. Students either answer the
questions or dance the samba. Have fun!

Assign homework

5’

My project

AB page 53

Make a wrestling ring.

Materials: Three sheets of foam of different
colours, a hole punch, four wooden sticks.
Refer students to My project and tell them the
main materials for the craft. Point out the icons
and explain the additional materials that they
need. Then, go through each step with them.
Finally, remind them that they can do their
project with the help of their family.

A friendly reminder
Label the kinds of animals.

15’

Divide the class into pairs and have them look at
the picture. Ask what it is: a leopard. Then, invite
students to identify the animals in the photos:
a hummingbird, a python (a snake), a tree frog,
a piranha. If necessary, help them by writing the
first letter of the name on the board. Then, tell them
to look at the hummingbird and ask what kind of
animal it is: It’s a bird. Have students label the kinds
of animals individually. Check by having a volunteer
read the name of the animals and the kind of animal
it is: python – a reptile, tree frog – an amphibian,
piranha – a fish. Ask what the leopard is: It’s a
mammal. Get the class to vote on the coolest animal.
Finally, encourage students to give more examples
for each category.

It is advisable to create a stress-free
and supportive environment for
taking a test. Before students are assessed, they
should review the unit vocabulary with My spelling
practice on page 97 and the Time to check section
on page 52 in the Activity Book. During the
evaluation:
• read the instructions for the first activity with
students
• read the example and clarify doubts
• ask a volunteer for another example
• assign time to complete the exercise
• read the instructions for the next activity, etc.

5

Unit 5 - Student’s Book page 53

Find and circle the highlighted
words in the wordsearch.
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6

R U OK?

Objectives:
• learn the names of computer parts and activities
• use abbreviations for computer chats
• make comparisons using the superlative form of short adjectives

Computer parts
cable
keyboard
memory stick
mouse
mouse pad
screen
speaker
webcam

Computer world
/"keIÖb´l/
/"kiÜÖbOÜd/
/"meÖm´ÖrI stIk/
/maUs/
/"maUs pœd/
/skriÜn/
/"spiÜÖk´/
/"webÖkœm/

____________
____________
____________
____________
____________
____________
____________
____________

Superlatives (short adjectives)

Unit 6

In this unit, we use the superlative form of short
adjectives to compare three or more people, things
or animals. To make the superlative form of most
short adjectives, we add –est and put the before the
adjective: new – the newest. The spelling variations
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In this section, students will learn phrases and
short exchanges used in everyday life.
In this unit, students will learn abbreviations for
computer chats.
• TLK 2 U L8R
• DO U WNT 2 PLY COMPTR GMZ?
• HOW R U?
• 2NITE
• 2MORO
• CU

chat online
download music
play computer
games
send e-mails
sign in
surf the internet
upload photos

/tSœt ÅnÖ"laIn/
/ÆdaUnÖl´Ud "mjuÜÖzIk/
/pleI k´mÖ"pjuÜÖt´
geImz/
/send "iÜÖmeIlz/
/saIn "In/
/s‰Üf DiÜ"InÖt´Önet/
/ÆøpÖl´Ud "f´UÖt´Uz/

____________
____________
____________
____________
____________
____________
____________

are the same as for the comparative form: if the
adjective ends in –e, we just add –st: nice – nicest. If
the adjective ends in a vowel and a consonant, we
double the consonant and add –est: big – biggest.
If the adjective ends in a consonant plus –y, we
remove the –y and add –iest: easy – easiest.

The lighthouse keepers’ story

A book of records

In Lighthouse, there are several ways we use
reading: matching pictures to descriptions, finding
information to complete a table, or following
along with a listening text, among others.
Reading is often paired with introducing new
words or practising grammar. In addition, there
are features built into the texts. They prepare
students to understand the meaning better while
helping them to become independent readers.
Before The lighthouse keepers’ story, there are
Before you read activities to get students thinking
about the topic. They are often accompanied in
the Teacher’s Book by prompts for students to look
at the illustrations and make predictions about
the text. This helps students to remember the
language that they will need in order to better
understand the text. With a clear context in mind,
it is easier for readers to guess the meaning
of unfamiliar words. Then, After you read
activities check students’ understanding of the
text and often encourage them to work with the
information in a more personal way. If students
enjoy reading, they will continue to learn far
beyond the scope of their English lessons.

Value: Doing your best
Doing your best means putting all your effort
into the things you do, for your own satisfaction
and approval.

Basic competences
In this unit students will develop:
• Linguistic competence by focusing in this unit
on reading, either for a purpose or simply for
pleasure (TB p. 73).
• Linguistic competence by recognizing the use
of graphemes to represent the sounds of words
in the composition of text/chat messages by
completing a matching activity (SB p. 54).
• Social and citizenship competence by
learning to compose text and chat messages
using abbreviated language to communicate
with other classmates (SB p. 55).
• Competence in Learning to learn by
independently completing a table
to summarise the rules for the use of
comparative structures (SB p. 56).
• Mathematical competence by decoding and
interpreting the evaluation of different video
games (SB p. 57).
• Artistic and cultural competence by
participating in a picture dictation. Students
then exchange pictures and label their
partner’s work (SB p. 58).
• Linguistic competence by focusing on
adjective word order in a text to unscramble
phrases (SB p. 59).
• Competence in Autonomy and personal
initiative by creating a personalised Records
Certificate to acknowledge their own
outstanding achievements (SB p. 60).
• Competence in Processing digital information
in the classroom by accessing information on
the internet to find interesting world records
(SB p. 61).
• Competence in Knowledge and interaction
with the physical world by identifying India on
a map (SB p. 62).
• Linguistic competence by reading a text about
Bangalore and then working in pairs to find
information in the text to complete a crossword
puzzle (SB p. 63).

Unit 6

Teaching tip
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6

R U OK?

Warm-up: Technology

track

15’

Write TECHNOLOGY on the board. Then, divide
the class into groups of four and tell them they
they’ve got five minutes to write as many items of
technology as they can think of: laptops, cars, CD
players, etc. When time is up, invite a volunteer
from each group to come to the front. Groups
take turns spelling out a word from their list and
the volunteers write them on the board. After
that, have groups discuss which item is most
important to them and why. Finally, ask students
to share their ideas with the class.

1

Stick and read.

10’

Invite students to look at the picture and ask what
the person is doing: using a computer. Tell them to
put up their hands if they sometimes use a computer.
Then, tell students to use the stickers for activity 1
on page 54. Tell them to stick the computer parts in
the spaces according to shape. Next, they read the
names of the items. Elicit which words they already
knew and which are new.

Unit 6 - Student’s Book page 54

Answer Key:
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1.49

narrator:

listen and repeat.

				
				
				
				
				
				
				

webcam.

narrator:

screen.

speaker.

keyboard.
cable.

mouse pad.

memory stick.
mouse.

Assign homework

5’

Students stick magazine cutouts of computers
into their notebooks and label the parts.

20’

Have students look at the abbreviated
expressions on the yellow slips of paper and ask
if they understand them. Elicit when people use
them: When they chat on the internet / by text
message. Refer the class to the screen in activity
1 and read the boy’s message. Invite a volunteer
to find the meaning of the first line: How are
you? Do the same for the other lines. Explain that
people can use numbers and letters that sound
like words because it is faster. Write the numbers
or letters on the board and get volunteers to
write the words: 2 – to, U – you, R – are, C – see.
Finally, tell students to look at the title of the unit
and ask what it means: Are you OK?

Assign homework

5’

Additional homework

Listen and repeat.

1.49

15’

Play track 1.49 and invite the class to repeat the
words. Then, divide students into four teams. Write
the first letter of one of the words on the board. The
first student to put up his/her hand and say the right
word wins a point for his/her team. Several guesses
may be necessary for words that begin with the
same letter. Do the same with the rest of the words.  

AB page 54

In their notebooks, students draw a computer
and write the message from Light on real
language on the screen. Underneath, they write
the message in plain English. Encourage them
to complete the names for J and M: (Janice),
(Michael).

2 	Complete with the corresponding
vowels. 10’
Have the class look at the picture and identify what
each child is doing. Tell students to point to number 1
in the picture. Then, refer them to number 1 in the
list of phrases and elicit the action: surf the internet.
Explain that for each phrase, the same vowel goes in
all of the spaces. Next, divide the class into pairs. Have
students guess the missing vowels and write them in
pencil. Finally, ask volunteers to say the numbers that
correspond to what they use their computer for.

Answer Key:

1.50

narrator:

listen and check.

				
				
narrator:
				
				
narrator:
				
				
narrator:
				
				
narrator:
				
				
narrator:
				
				
narrator:
				
				

surf the internet.

10’

5’
Lip reading (see page 10)
Now play Lip reading. Practise computer
parts and computer world vocabulary. Have fun!

- h - e,

i

-n-t-e-r-n-

number two.

e

- t.

- h - a - t.

number three.

play computer games.
c

- o - m - p - u - t - e - r.

number four.
send e-mails.
e

- m - a - i - l - s.

number five.

download music.
d

- o - w - n - l - o - a - d.

number six.

upload photos.
u

- p - l - o - a - d,

number seven.
sign in.
s

- i - g - n,

i

p

- h - o -t - o - s.

- n.
1.51

5’

1.51

narrator:

listen and repeat

				
				
				
				
				
				

chat online.

surf the internet.
play computer games.
send e-mails.

download music.
upload photos.
sign in.

5’

Additional homework

chat online.
c

Assign homework

AB page 55

Pictionary pages 104 and 105. Students identify
the pictures and write the corresponding words
or phrases. Then, they write a sentence for each.
Finally, they listen to the words and phrases
in this unit’s section of the CD in class.

Unit 6 - Student’s Book page 55

t

Play track 1.51. Tell students to listen and repeat the
words.

narrator:

10’

number one.

Listen and repeat.

track

Write a message for a friend.

Student’s own answers.

Play track 1.50 and have students check their work. Then,
read each of the activities aloud and get students to say
the missing vowels. Help with meaning as needed.

narrator:

Have students read the message and use the
examples on page 54 to find out what it means:
Do you want to listen to music tomorrow? See
you later! Check by asking a volunteer to read
the message aloud.

Answer Key:

Listen and check.

1.50

5’

Divide the class into pairs. Refer them to the
expressions on the previous page and explain
that they can use any combination to write
a message. When students have finished, get
them to exchange messages with another pair
and rewrite it in plain English.

1. surf the internet
2. chat online
3. play computer games
4. send e-mails
5. download music
6. upload photos
7. sign in

track

Read the message.
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I’m the newest!
1

Label the robots.

15’

15’

Have students look at the pictures and say who the
boy is talking to: robots. Ask if all the robots are the
same: No, they aren’t. Then, tell students to read
the text. Elicit where the boy is and what he wants
to do: He’s at a shop. He wants to buy a robot. Next,
get students to look at the first picture. Ask students
what word they should write: strong. Invite students
to complete the rest of the labels. When they finish,
check by reading aloud what the robots say and
having students spell the word:
T: I’m the easiest.
SS: Easy. E-A-S-Y.
Finally, ask students which robot they would buy.

Answer Key:

Draw two robots on the board, one taller than the
other. Invite students to give them names: (Fred)
and (Frida). Label the robots. Then, point to them
and say (Frida) is taller than (Fred). Draw another
taller robot on the board and label it: (Frank). Say
(Frank) is taller than (Frida) and he’s taller than
(Fred). (Frank) is the tallest. He is the tallest robot.
Remind students that we add –er to compare only
two people, animals or things. When we compare
more than two, we can put the before the adjective
and add –est. After that, invite two volunteers
to read the examples. Elicit the adjective for the
second example: funny. Explain that the spelling
rules are the same as the rules for comparative
adjectives. Write small, hot and pretty on the
board. Elicit the superlative forms and get students
to explain the rules.

	Write the superlatives in the
correct column. 15’

Unit 6 - Student’s Book page 56

Read the words on the pieces of paper and refer
the class to the categories in the table. Point out that
the categories show the spelling rules. Then, invite
a volunteer to say an adjective that goes in the first
category: strong. Have students complete the rest
of the table individually. Finally, elicit the adjectives
for each category and get students to spell them.
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Answer Key:

Assign homework

5’

Students choose three adjectives from activity
1 and draw robots to illustrate them in their
notebooks.

2

Listen and chant.

1.52

10’

Invite a volunteer to read the title of the chant. Then,
play track 1.52 and tell students to listen and follow
along in their books. Ask them who is speaking:
a computer / the XYU. Next, divide the class into two
groups. Play the CD again and have groups say the
lines in turns. Switch and repeat so that both groups
say all of the lines.

Wrap-up: Spelling quiz

5’

Say a short superlative adjective. Invite a volunteer
to spell it. Continue with other short adjectives.

Assign homework

AB page 56

5’

15’

Materials: Six sheets of poster paper, six felt-tip
pens, sticky tape.
Write COMPUTER GAMES on the board. Ask
students if they play computer games and which
ones they like. Then, divide the class into six
teams. Give each a sheet of paper and a pen. Tell
them they’ve got five minutes to write as many
words as possible using the letters of COMPUTER
GAMES. When time is up, have teams stick their
paper on the board. The team with the most
correct words wins.

3

Read and decode the evaluations.

15’

Invite students to look at the pictures and get them
to say what Tank, Planes and Family Race are:
video games. Encourage students to guess what
each game is about. Next, read the headings aloud:
graphics, sound, price. Help students with meaning
as necessary. Explain that five buttons means that
the game is very good and one button means that
it is very bad. After that, refer students to the table
with good and bad. Read the comparative and
superlative forms aloud. Then, invite a volunteer to
decode the first evaluation: Tank has got better sound
than Planes. Have students decode the rest of the
evaluations and write them in their book. Check by
asking volunteers to read the evaluations aloud.

Answer Key:

10’

Divide the class into pairs. Invite a volunteer to
read the example. Then, elicit one or two other
comparisons: Family Race has got the best price. Tank
has got better graphics than Planes. Have students
take turns describing the games with their friend.
Finally, ask some volunteers which game they would
buy and why.

Assign homework

5’

Additional homework

AB page 57 ex. 1

In their notebooks, students draw themselves
playing one of the games in activity 3. Then,
they label it with a comparison: (Tank) has got
the best graphics.

Have a volunteer read the forms aloud.
Explain that good and bad form the
comparative and superlative in this way
because they are irregular adjectives.

Read and answer.

15’

Write I’m good at Maths on the board. Explain
what it means. Ask some students if they are
good at Maths. Point out the structure: good +
at + noun. We can have a verb + –ing: good at
dancing. Then, read the first question aloud
and get some volunteers to answer. Accept all
answers. Tell students to point to better at in
the question and explain that we can also use
the comparative and superlative forms with
at. After that, have students read the other
questions and write the answers individually.
When they finish, have them compare their
answers with a friend. Finally, ask some
volunteers one of the questions.

Answer Key:
Student’s own answers.

Assign homework

5’

Additional homework

AB page 57 ex. 2

In their notebooks, students write four sentences
about their family members using the
comparative and superlative forms of good /
bad at.

Tank has got better sound than Planes.
Planes has got worse graphics than Tank.
Family race is the best game.
Planes is the worst game.

Talk about the games with a friend.

10’

Unit 6 - Student’s Book page 57

Warm-up: How many words?
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Time to practise!
Warm-up: Picture dictation

Assign homework

15’

Tell students you are going to say the names of six
things for them to draw. Say each item and give
students time to draw: a skateboard, a computer, a
bicycle, a train, an aeroplane, a boat. Next, divide
the class into pairs. Have students exchange
pictures and label the pictures. Check by getting
students to spell the words as you write them on
the board. Finally, ask the class which item is
different from all the others: a computer.

1

Complete the table with the names
of the vehicles. 15’

Invite the class to look at the pictures and ask which
the fastest vehicle is: the rocket. Tell them to point to
the four dots in the table. Explain that this column is for
the fastest, the cheapest, and the biggest vehicle. Get
them to write rocket in the space for the fastest. Then,
elicit what they should write in the box with one dot:
skateboard. After that, divide the class into pairs and tell
them to complete the table. Check by drawing the table
on the board and inviting volunteers to complete it.

Unit 6 - Student’s Book page 58

Answer key:

78

10’

Invite volunteers to read the sentences aloud. Then,
divide the class into pairs. Tell students to write four
more sentences using either the comparative or the
superlative form of each adjective. Finally, have some
students read their sentences aloud.

Model Answer:
A bike is cheaper than a car.
A skateboard is the cheapest.
A car is faster than a skateboard.
A rocket is the fastest.

AB page 58 ex. 1

Additional homework

Students choose a different vehicle and draw it in their
notebooks: a canoe. Then, they write three sentences
comparing it to the vehicles in the table in activity 1:
A canoe is cheaper than a car. A car is faster than a
canoe. A canoe is bigger than a skateboard.

2

Sing a song.

1.53

15’

Tell students to close their books. Write these words
on the board: train, bicycle, car, plane, rocket, phone,
computer, MP3, CD player. Explain that they are
going to hear a song that has got some of these words.
They should listen and remember which of the words
they hear. Then, play track 1.53. Invite volunteers to
circle the words they think they heard. Accept all
answers. After that, have students open their books
and check the answers on the board. Then, play the
CD again. Students listen and follow along in their
books. Tell them to point to the word gadgets. Explain
that a gadget is a small, useful invention. Ask students
if they or their family members own any gadgets: a
mobile phone, an MP3 player, etc. After that, divide
the class into two groups. Play the CD again. One
group sings the first verse and the other group sings
the second verse. Both groups sing the chorus together.
Switch verses and repeat.
Pair work

Write four more comparisons.

5’

15’

Tell students they are going to describe some
monsters. Then, divide the class into pairs. Assign
Student A and Student B. Student A looks at
page 114 and Student B looks at page 119. Elicit
adjectives to describe the monsters and write
them on the board: tall, strong, long, short, fat,
fast. Student A says Jimmy is the tallest monster.
Student B labels the corresponding monster.
When students finish, they look at each other’s
work to check.

Assign homework
Additional homework

5’

AB page 58 ex. 2

In their notebooks, students draw a picture to
illustrate one of the verses of the song.

Time to write
1

Read and colour.

Bulletin board idea

10’

Invite the class to look at the picture. Read the text aloud
and have students point to the items. Then, tell them
to read the text again silently and colour the picture.
When they finish, invite them to compare their work
with a friend.

Answer Key:
Students colour the computer white; the screen, blue;
the keyboard, green; the mouse, purple; the memory
stick, orange and the desk, red.

Unscramble the phrases.

10’

Refer the class to the first scrambled phrase. Tell
students to find the word mouse and underline it. Elicit
the adjectives that describe it: small, purple. Have
students write the phrase in their book. Then, get them
to do the same for the rest of the descriptions. Check
by asking volunteers to read the descriptions aloud.
Finally, point out that when we have more than one
adjective before a noun, the colour usually goes closest
to the noun.

15’

Materials: Two sheets of poster paper per group,
drawing pins.
Divide the class into four groups and hand out the
paper. Assign each group a part of a robot: head,
body, arms and legs. Have them draw and colour
their robot part on one of their sheets of poster
paper. When they finish, stick all the pictures onto
the bulletin board to form a robot. Then, on the
other of sheet paper, each group writes a sentence
to describe the robot: It’s the fastest! It’s the coolest!
Display the sentences around the robot.

Assign homework

5’

AB page 59

small purple mouse
big blue screen
new white computer
cool green keyboard
cheap orange memory stick

2

Complete the description.

10’

Tell students to look at the picture. Ask what colour the
different items are. Then, elicit the missing words from
the first sentence: new, grey. After that, have students
complete the rest of the description. Encourage them
to help themselves by looking at the description in
activity 1. When they finish, invite students to compare
their work with a friend. Check as a class by asking
volunteers to read their descriptions aloud. Note that
there is more than one possibility for several of the
spaces.

Answer Key:
I’ve got a new grey computer. It’s got a small white
screen and a cool green keyboard. I’ve also got a big
orange mouse and a cheap blue memory stick. My
computer is on a heavy yellow desk.
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Answer Key:
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The lighthouse keepers’ story
Before you read

15’

Answer the questions in pairs.

Have students read the questions
silently and ask if they need help with any words.
Explain meaning as necessary. Then, divide the
class into pairs and tell students to discuss the
answers. Invite volunteers to share their ideas with
the class.

Now read the story to a friend.

Divide the class into pairs and tell them to take
turns reading the story to each other. Help with
pronunciation as necessary.

Assign homework

5’

Additional homework

Unit 6 - Student’s Book page 60

1 	Listen to the first part
1.54
15’
of the story.

80

Ask what the title of the story is: A book of records.
Then, play the first part of track 1.54 and have
students listen and follow along in their book. Elicit
the name of the book: Guinness World Records. Next,
get students to read the Guinness World Records
certificate. Ask what the record is: The oldest living
cat in the United Kingdom. After that, write on the
board: Sir Hugh Beaver, Europe, 1954, The Guinness
Brewery. Explain that all the words are related to the
book of Guinness World Records. Invite volunteers
to say how and accept all answers. Then, play track
1.54 and have students listen and follow along in their
books. Point to what you wrote on the board and elicit:
Sir Hugh Beaver – He decided to make the book of
records. Europe – Sir Hugh and his friends wanted
to know the name of the fastest bird in Europe. 1954 –
They published the first book of records in 1954. The
Guinness Brewery – They named the book after Sir
Hugh’s company.

10’

AB page 60

On a sheet of white paper, students make their
own Records Certificate:
(West) School Records
CERTIFICATE
The (tallest) student in year 4 is
(Roberto Fuentes).
Encourage them to sign and date their
certificate and decorate it.

Listen to the second part
1.55
15’
of the story.

Value: Doing your best
Make a trophy pencil topper.

Ask students what they remember about the book of
Guinness World Records. Then, write these categories
on the board: the oldest person, the tallest man, the
heaviest land animal. Invite students to guess what
the records are. Accept all answers. After that, play
track 1.55 and have students listen and follow along
in their books. Elicit the different records. Ask what
other records are in the story: the longest hair – 5.6
metres long, the smallest dog – 15 cm long, the fastest
living creature – 270 km per hour. Finally, encourage
students to say which of the records they find most
surprising.

Now read the story to a friend.

10’

Divide the class into pairs. Get them to take turns
reading the paragraphs to a friend. Encourage them
to imitate the tone of the voices on the CD.

After you read

5’

Investigate three more
records and write them down.

Tell students to do this at home and bring the
information to the next lesson. Explain that they
can find the information in the library or on the
internet at http://www.guinnessworldrecords.
com. At the start of the next lesson, students can
compare their records with a friend.

Answer Key:
Student’s own answers.

15’

Materials: One photocopy of craft template
6 (see the Values Section on the Teacher’s
Resource CD-ROM) per student, crayons,
scissors, clear sticky tape, glue, glitter.  
Ask students about activities they do regularly
and list them on the board: do homework, do
the washing-up, play sports, etc. Ask them if
they always put lots of effort into each activity
and encourage them to explain: Yes, it’s fun.
No, it’s difficult. No, it’s boring. Tell them that
they should always do their best, even if it’s not
fun. To help them understand, ask about the
consequences with the activities on the board:
What happens if you don’t do your best with
(doing the washing-up)? (You have to use plates
that aren’t clean later.) Tell students that they
are going to make a trophy to remind them to
do their best and show them an example of a
completed trophy.  Hand out the template and
have them colour the trophies yellow or gold.
Then, students should cut out the pieces for
each. Encourage students to keep the pieces
of each trophy in a different pile. Help them fit
the base of each trophy around a pencil top
and fasten it with sticky tape. Next, they should
tape the main part of the trophy to the base.
Now, they can take the trophy off the pencil to
complete it. Have them wrap the main part of
the trophy into a cone shape and fasten it with
sticky tape. After that, help them to stick the
handles onto the trophy. The handles attach to
the rectangles on the trophy. Finally, tell them to
decorate their trophies with glitter and put them
on their pencils.

Assign homework

AB page 61

5’
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Warm-up: Let’s talk about India

10’

Materials: A map of the world, a photo of the
Taj Mahal.
Divide the class into six groups and have
students read the records they investigated in
the previous lesson. When they finish, ask them
which records were the most interesting. Then,
display the map and have a volunteer to come
to the front and point to India. Ask students what
continent India is in: Asia. Next, pass around the
photo of the Taj Mahal. Ask them if they know
what it is and why it was built. Explain that there
was once a very rich emperor in India called

Read and colour the flag.

Shah Jahan. The emperor had a beautiful wife
called Mumtaz Mahal. They loved each other
very much. Mumtaz Mahal travelled with the
emperor all over the empire and they had many
children. When Mumtaz Mahal died, the Shah
Jahan was very sad. He commanded his workers
to build a fantastic tomb for her. It took 16 years
to build and was finished in 1648. It is one of the
Seven Wonders of the World. Millions of people
visit the Taj Mahal every year. When you finish
the story, ask students if they remember the
name of the emperor’s wife: Mumtaz Mahal. Tell
them that the Taj Mahal is named after her.

Answer Key:

15’

Unit 6 - Student’s Book page 62

Invite a volunteer to read the first paragraph
aloud. Tell students that the total population of
the world is over 6 billion people. Explain the
meaning of freedom: you can decide your own
actions, no one can force you to do something.
Then, invite volunteers to read the next two
paragraphs. Explain courage (you do something
that is important but scary), truth (what is true),
faith (your religious beliefs) and law (the rules
of a society). After that, have students colour the
flag according to the text. When they finish, tell
them to compare their flag with a friend’s.
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Answer Key:
Students colour the flag orange, white and dark
green.

Read and label the pictures.

10’

Get the class to look at the picture. Ask students
what they think the people are doing. Accept
all answers. Then, have them read the text
individually. After that, ask again what the
people are doing: They’re working in paddy
fields. Next, divide the class into pairs. Students
label the pictures together. Check by saying
the words aloud and having students point to
the objects in the picture. Explain that paddy in
English comes from the old Indian word padi that
means rice.

AB page 62

10’

Check what you know!
Materials: One sheet of white paper per team.
Tell students to close their books. Then, divide the
class into teams of four and hand out the paper.
Teams race to write the eight computer parts
vocabulary items on the paper. The first team
to finish wins. Play again with seven computer
actions. Then, divide the class into pairs. Students
ask a friend questions about their family: Who is
the tallest person in your family? Who is better at
running: you or your sister? Finally, ask the class
to complete the faces according to how they feel
about what they know.

Solve the crossword puzzle.

15’

Invite the class to look at the picture and compare it
with the one on the previous page. Encourage them
to talk about the buildings, the cars, how people are
dressed, etc. Tell students that the picture shows a
scene in Bangalore. Then, have them read the text
individually. When they finish, elicit some facts about
Bangalore: What’s the population of Bangalore?
What is Bangalore famous for?, etc. Next, divide the
class into pairs and tell them to look at the clues for
the crossword puzzle. Explain that the answers are
in the text. Get students to solve the crossword puzzle
with a their partner. Check by saying the numbers
and having volunteers say and spell the words.

Answer Key:

10’
Spot the difference (see page 10)
Now play Spot the difference with the
texts about India on pages 62 and 63. Have fun!

Assign homework

5’

My project

AB page 63

Make a family book of records.
Materials: One sheet of paper, four sheets of
white paper.
Refer students to My project and tell them the
main materials for the craft. Point out the icons
and explain the additional materials that they
need. Then, go through each step with them.
Finally, remind them that they can do their
project with the help of their family.

A friendly reminder
It is advisable to create a stressfree and supportive environment for
taking a test. Before students are assessed, they
should review the unit vocabulary with My spelling
practice on pages 97 and 98 and the Time to check
section on page 62 in the Activity Book. During the
evaluation:
• read the instructions for the first activity with
students
• read the example and clarify doubts
• ask a volunteer for another example
• assign time to complete the exercise
• read the instructions for the next activity, etc.

Describe a busy city in your country.

15’

Invite the class to say the names of some busy cities
in their country. Then, get volunteers to describe
one of the cities and say any facts they know about
it. Write the name of the city in a circle on the board
and add the information on lines coming out of the
circle. Next, tell students to write a description of the
city in their books. They should use the information
on the board and the text about Bangalore as a
guide. Finally, ask some volunteers to read their
description aloud.

Answer Key:
Student’s own answers.

Unit 6 - Student’s Book page 63
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7

Our history

Objectives:
• learn words related to handicrafts and artisans
• learn ways to express surprise and admiration
• talk about the past using used to + infinitive

Handicrafts
basket
blanket
hammock
necklace
picture
pot
sculpture

Artisans
/"bAÜsÖkIt/
/"blœNÖkIt/
/"hœÖm´k/
/"nekÖl´s/
/"pIkÖtS´/
/pÅt/
/"skølpÖtS´/

____________
____________
____________
____________
____________
____________
____________

jeweller
painter
potter
sculptor
weaver

/"dZuÜ´Öl´/
/"peInÖt´/
/"pÅÖt´/
/"skølpÖt´/
/"wiÜÖv´/

____________
____________
____________
____________
____________

Used to

Unit 7

We use used to + infinitive when we talk about
actions that happened in the past but do not
happen anymore. In this unit, we also use the
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In this section, students will learn phrases and
short exchanges used in everyday life.
In this unit, students will learn and practise ways
of expressing surprise and admiration.
• You’re kidding!
• That’s amazing!
• Wow!
• You’re joking!
• That’s fantastic!
• Incredible!

structure Did + subject + use to + infinitive to form Yes /
No questions. To form the negative, we use did + not +
use to + infinitive.

The lighthouse keepers’ story

Grandad’s story

Pronunciation is an important part of learning
a foreign language. However, it is important to
remember that we are not trying to get students
to have perfect pronunciation. The main thing
is that people should be able to understand
them without difficulty. Another reason for
teaching pronunciation is to help students with
their listening skills. Two aspects of English
pronunciation that often make understanding
spoken English difficult are word stress and the
pronunciation of unstressed vowels. Both are
indicated in the phonetic transcription of new
vocabulary for each unit. Here is an example:
/"wiÜÖv´/. Syllables are separated by /•/. Stressed
syllables are preceded by /"/. Unstressed syllables
are usually pronounced with /´/ or /ø/. The
first step in teaching pronunciation and word
recognition is to make students aware of how
words are stressed. One way you can do this is
to write circles above the word, using a larger
circle for the stressed syllable: joking – Oo. You
can also underline the stressed syllable: fantastic.
Once you have done this, say the word aloud.
Then, give your students plenty of practice
listening to and repeating the words. For extra
reinforcement, you can stand on your toes for the
stressed syllable and have students stand up and
do the same. The main thing to remember is that
pronunciation can be fun!

Value: Celebrating your culture
Celebrating your culture means knowing about
and sharing the values and habits that make
your community unique.

Make a dream catcher!

Basic competences
In this unit students will develop:
• Linguistic competence by focusing on
phonology or, more specifically, pronunciation
and unstressed vowels (TB p. 85).
• Linguistic competence by learning and using
formulaic expressions to express surprise and
admiration when talking about unexpected or
impressive events (SB p. 64).
• Linguistic competence by practising formulaic
expressions to express surprise and then using
them to respond to a sentence invented by
their partner (SB p. 65).
• Artistic and cultural competence by reading
about an ancient ball game: Tlachtli (SB p. 66)
• Competence in Processing digital information
in the classroom by using the internet to find
three pieces of information about the Incas of
Peru (SB p. 67).
• Competence in autonomy and personal
initiative by creating a personalised illustrated
text about what they used to do when they
were young (SB p. 68).
• Social and citizenship competence by creating
a class bulletin board in small groups (SB p.
69).
• Social and citizenship competence by
participating as moderators in reading a text
aloud and making sure that everyone has a
turn (SB p. 70).
• Competence in Learning to learn by
researching about an ancient ruins near
where they live in order to write about it and
draw a picture for display (SB p. 71).
• Competence in Knowledge and interaction
with the physical world by reading a text and
identifying information about Australia and
the native Aborigines (SB p. 72).
• Mathematical competence by sequencing a
story using numbers (SB p. 73).

Unit 7

Teaching tip
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7

Our history

Warm-up: Word associations

15’

Point out the title of the unit and elicit a simple
definition of history: a study of the past. Ask
students if they like studying History. Encourage
them to explain their answers. Next, elicit some
names of events or people in the history of their
country from students’ other subjects. Then, write
History in a circle on the board. Tell students to
close their eyes and think of words related to this
topic. Ask volunteers to say words they thought
of: old, event, school subject, etc. Write them on
the board in the form of a mind map. Finally, ask
volunteers to come to the board and add more
words to the mind map.

1

Find and count the following
objects in the picture. 10’

Refer students to the picture and elicit what it shows:
a crafts market. Ask them if they know of any crafts
markets in their area and if they like going to them.
Then, tell students to look at the small drawing of a
pot at the top of the picture. Invite them to look for
other pots in the picture and count them: There are
eight pots. Have them write 8 in the box beside the
pot. Next, divide the class into pairs and get them to
count the rest of the objects and write the numbers.

Unit 7 - Student’s Book page 64

Answer Key:
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Listen and check.

2.1

5’

Play track 2.1. Students listen and check. Then,
say the names of the objects at random and have
students say how many of each there are.
track

2.1

narrator:

listen and check.

				
				
				
				
				
				

there are three pictures.

narrator:

there are eight pots.

there are six blankets.

there are ten necklaces.

there are nine sculptures.
there are seven baskets.

there are three hammocks.

Listen and repeat.

2.2

10’

Play track 2.2 and get students to repeat the words all
together. Then, divide the class into seven groups. Play
the CD seven times and have groups repeat the words
in turns so that each group says all of the words.
track

narrator:
narrator:

2.2

listen and repeat.
basket.

hammock. picture.

blanket. necklace. pot.

Assign homework

sculpture.

5’

Additional homework

AB page 64 ex. 1

Students choose four objects from the picture to
draw and label in their notebooks. Encourage them
to make their objects as attractive as possible.

Listen to these expressions.

2.3

15’

Write several unbelievable news extracts on
pieces of paper: Shakira is visiting (name of
your school) tomorrow. A man fell from the
top of (name of local high building) yesterday
and survived. Then, give the pieces of paper
to several volunteers. They read the extracts
aloud. React to each using one of the new
expressions. Explain that we use them to express
amazement and/or disbelief. Next, refer students
to the expressions in their books. Point out the
sound pattern for You’re kidding! Show how the
stress falls on the middle syllable and how the
intonation rises and falls. Then, play track 2.3.
Students listen and follow along in their books.
Next, play the CD again. Students listen and
repeat. Finally, have volunteers read the news
headlines aloud and point to different students.
They react by saying one of the new expressions.

Assign homework

5’

Additional homework

AB page 64 ex. 2

Students imagine an unbelievable situation and
illustrate it in their notebooks. Then, they label
the drawing with one of the expressions.

2

Look and stick the words.

5’

Tell students to look at the picture and say what the
people are doing: They’re making things. Say the
names of the objects aloud and have students point
to them. Then, tell students to use the stickers for
activity 2 on page 65. Explain that the colour of each
sticker matches the corresponding space. Students
put the words in the spaces. When they finish, invite
them to compare with a friend.

Answer Key:

Listen and match.

2.5

10’

Refer students to the expressions and the
patterns. Then, say You’re joking! Clap all three
stress patterns shown and have students say
which one it is. Next, play track 2.5. Students
match the other expressions to the patterns.
Check by writing the patterns on the board and
having students say the expressions. Finally, clap
the stress patterns as a class.

Answer Key:

Listen and repeat.

2.4

10’

Play track 2.4. Students repeat the names of the
artisans. Then, describe an action and get students to
guess the corresponding artisan:
T: She is making a pot.
SS: A potter.
Do the same with two other examples. Then, divide
the class into pairs and have them continue in the
same way.
track

2.4

narrator:
narrator:

listen and repeat.

a painter.

a sculptor.

a jeweller.
a potter.

a weaver.

Write this on the board: I met _________ yesterday.
Point to the space in the sentence and elicit
examples to complete it: Justin Timberlake, the
president, etc. Do the same with these sentences: I
saw _________ in the street yesterday. I __________
last week. Then, divide the class into pairs.
Students think of four surprising things. After that,
they tell other pairs: I saw an alien in the street
yesterday. The other students respond with one
of the new expressions.

Lip reading (see page 10) 10’
Now play Lip reading. Practise the
expressions from the Light on real language
section. Have fun!

Assign homework

5’

Additional homework

AB page 65

Pictionary pages 106 and 107. Students identify
the pictures and write the corresponding words
or phrases. Then, they write a sentence for each.
Finally, they listen to the words and phrases in
this unit’s section of the CD in class.

Unit 7 - Student’s Book page 65

	Practise the expressions with
a friend. 10’
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They used to play games!
1

Read and discuss with a friend.

25’

Divide the class into pairs. Give them two minutes
to write the names of as many sports that are played
with a ball as possible. When the two minutes are
up, say Stop! Have pairs count the number of sports
they wrote. Invite the pair with the most sports to
read them aloud. Encourage other pairs to add any
other sports the pair did not mention. Ask students
which of the sports they enjoy playing. Then, tell
them they are going to read about an ancient ball
game. Invite a volunteer to read the questions aloud.
Explain meaning as necessary. Next, tell students to
read the text and discuss the questions with a friend.
When they finish, check by reading the questions
aloud and having students say the answers. Finally,
ask students if they would have liked to play tlachtli.
Encourage them to say the ways tlachtli was similar
to and different from basketball and football.

Assign homework

5’

Students choose five ball games and draw a
symbol for each in their notebooks. One of the
games should be tlachtli. Then, they label the
symbols.

10’

Have a volunteer read the first example aloud.
Ask them about the example:
T: Did they use to play tlachtli?
SS: Yes, they did.
T: Is it a popular sport nowadays?
SS: No, it isn’t.
Explain that we use used to + infinitive when
we talk about actions that happened in the past
but that do not happen anymore. Have students
underline more examples of used to + infinitive
in the text and in the chant. Get them to read
the examples aloud. Next, refer students to the
second example. Elicit the negative form: didn’t
+ use to + infinitive. Have students underline the
negative example in the text.

Complete the sentences.

5’

Have students complete the missing words.
Invite them to look back at the text about tlachtli
if they have any doubts. Check by asking them
to read the sentences aloud.

Answer Key:

Unit 7 - Student’s Book page 64

Children used to learn about it at school.
Players didn’t used to touch the ball with their
hands.
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2

Listen and chant.

2.6

15’

Say tlachtli and ask students what it is: an ancient
ball game. Get them to say everything they can
remember about the game. Then, tell them they are
going to listen to a chant about tlachtli. Play track 2.6
and have students listen and follow along in their
books. Next, ask them to circle these words: crowds,
cheer, fear, priest. Give examples of each to explain
meaning. After that, play the CD again and invite
students to chant along. Finally, divide the class into
two groups and have them chant alternate lines.
When they finish, have groups switch roles.

Wrap-up: Did they or didn’t they? 10’
Say an activity: drive cars. Students say whether
or not Ancient Americans used to do the activity:
They didn’t use to drive cars. Continue with one
or two more activities: watch TV, eat tortillas.
Then, divide the class into pairs and have them
write their own list of activities. Invite some pairs
to come to the front and read their activities
aloud. The rest of the class says whether or not
Ancient Americans used to do them.

Assign homework

AB page 66

5’

Warm-up: Dictation relay

Assign homework

15’

Write sentences with used to and didn’t use to on
pieces of paper: People didn’t use to have cars.
Tlachtli used to be very popular. Divide the class
into four teams. One volunteer from each team
comes to the front. Show one of the sentences to
the class, making sure the volunteers at the front
do not see it. Teams say the sentence aloud. The
first volunteer to write the sentence correctly
wins a point for his or her team. Continue with
different volunteers for the rest of the sentences.

Read and circle the correct answers.

15’

Invite students to look at the text, read the title and
say what it is: It’s a quiz about Mexico 500 years
ago. Have them point to the Aztec calendar and
say if they have ever seen it. Then, explain that it
was a stone calendar and it was found in Mexico
City. Then, get volunteers to read the questions
from the quiz aloud. Explain meaning as necessary.
After that, divide the class into pairs. Have students
discuss the questions and circle the answers.

Answer Key:
1. No, they didn’t.
2. Yes, they did.
3. Yes, they did.
4. Yes, they did.
5. No, they didn’t.
6. Yes, they did.

Students search the internet, encyclopedias
or their schoolbooks to find three pieces of
information about the Incas of Peru. They write
the information in their notebooks and illustrate it.

10’

Invite a volunteer to read the first example aloud
and elicit the answer: Yes, they did. Explain how we
form questions with used to: Did + subject + use to +
infinitive. Make sure students notice the difference
between used to and use to. Point out the short
answers. Ask students to give more examples of
questions with used to: Did the Aztecs use to travel
in canoes? Did tlachtli players use to win medals?

Complete and answer.

5’

Have students complete the question and write
the answer individually. When they finish, get
them to compare with a friend. Check by asking a
volunteer to read the question aloud and elicit the
correct answer from the class: Did they use to eat
chocolate? Yes, they did.

Answer Key:
Did they use to have chocolate?
No, they didn’t.

Listen and check.

2.7

10’

Play track 2.7. Students listen and check their
answers. Then, read the questions randomly and
have students say Yes or No. Finish by asking them if
they were surprised by any of the information, what
they knew and where they learned it.
2.7
	listen and check.
narrator: 	five hundred years ago, the people of
mexico were very advanced. they used
track

narrator:

to build pyramids to honour their

gods. people didn’t live in them. they

Pair

work

15’

Divide the class into pairs. Assign student A and
student B. Student A looks at page 115 and student
B looks at page 119. Explain that students should
ask a friend about the information they have
not got in their table and mark the appropriate
column: One hundred years ago, did people
use to go surfing? Then, have students ask and
answer questions to complete the table. Finally,
check as a class by eliciting the questions and
answers. Invite students to say whether they
found any of the information surprising.

used to have great kings, like mayan

king pakal and aztec king moctezuma.
they used to eat tacos with fish,

insects and even snails in them! and
they also used to chew gum. they

didn’t use to have horses. instead, they
travelled in canoes. and they used to
write with hieroglyphics.

Assign homework
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89
5’

Additional homework

AB page 67

In their notebooks, students write three more
quiz questions about what people did 100 years
ago. They ask a friend their questions at the
beginning of the next lesson.

Time to practise!
Warm-up: Our teacher

1 	Listen and write A or B next
2.8
10’
to each phrase.
Tell students to look at the illustration and elicit what
the boy is talking about: what he used to do as a
baby and what he does now/ what he is like now.
Have volunteers read the phrases aloud and explain
meaning as necessary. Then, play track 2.8. Students
write A or B in the boxes. When they finish, have them
compare their answers with a friend. Finally, read
the phrases aloud and get students to say complete
sentences: He used to cry a lot. Now, he sings a lot.
2.8
narrator: 	listen and write a or b next to
each phrase.
boy: 	i used to cry a lot when i was a baby.
 hen, i used to sleep for four hours a night.
t
now, i sleep ten hours a night.
		i used to eat baby food. now, i eat meat and
vegetables. i eat ice cream, too!
		i used to play with my toes. now, i play the
guitar for my friends.

Unit 7 - Student’s Book page 64

track

90

Answer Key:

Ask and answer in pairs.

15’

Divide the class into pairs.  Have students ask
and answer the quiz questions they prepared for
homework. Then, tell them something about your
life when you were their age: I didn’t use to (study
English). I used to live in (Segovia). I used to wear
(a blue school uniform). My favourite school subject
used to be (Geography). Encourage them to ask
you questions: Did you use to eat ice cream? Did
you want to be a teacher? Tell them as much about
yourself as you feel comfortable with. Students
usually love to learn about their teacher!

15’

Tell students to look at the photos and read the dialogue.
Explain that the children are talking about when they
were babies. Then, say sleep a lot and get a volunteer
to form a question: Did you use to sleep a lot? Say an
answer. Next, say cry a lot and elicit the question from
another volunteer. Get a different volunteer to answer it.
After that, divide the class into pairs. Tell students to ask
each other questions about what they used to do when
they were babies. Encourage them to use the clues from
activity 1. When they finish, ask some volunteers to tell
the class about their friend.

Assign homework

5’

Students ask their parents questions about what
they used to do when they were young. Then,
they write three sentences in their notebooks:
My mum didn’t use to take a bus to school. She
used to walk. My dad used to eat ice cream after
school.

2

Sing a song.

2.9

15’

Tell students they are going to hear a song with three
verses. Write the first line of each verse on the board:
When I was a baby, And then, when I was five, But
now I am older. Invite students to suggest phrases
with used to for the first two verses. Elicit ideas for the
last verse and accept all answers. Then, play track 2.9.
Ask students if they guessed correctly. Next, play the
CD again and have students listen and follow along
in their books. Mime the different actions as students
hear them. Finally, have students sing the song and
mime the actions.

Assign homework

5’

Additional homework

AB page 68

In their notebooks, students write three sentences
about what they used to do when they were
seven. Then, they illustrate the sentences.

Time to write
1

Read and mark (3) the correct picture.

10’

Tell students they are going to learn to describe a scene.
Have them read the text individually and elicit what
picture it refers to: the second picture. Then, divide the
class into pairs and have students underline the words
in the texts that helped them decide on the correct
picture. Finally, ask several pairs to read out the words
they have underlined.

Describe the other picture using the clues.

10’

Ask the class what they see in the first picture: people
visiting an ancient monument. Encourage them to focus
on details that they can find in the picture: tourists, tour
guide, statue, ruins. Then, tell students to read the first
question and elicit the answer: It is a beautiful day. The
sun is shining. Do the same for the second question.
Have the class write the beginning of their description.
Next, read the last question and encourage them to
give four examples of what is happening in the scene.
Finally, get students to complete their description
individually.

Model Answer:
It’s a beautiful day. The sun is shining. There are a few
people in the mountains. A guide is talking about a
statue. Some soldiers are watching. A dog is chasing
a cat. Some people are selling handicrafts. They are
wearing traditional clothes.

Ask a friend to help you
check your description. 10’
Divide the class into pairs. Have students read their
friend’s description. Then, read the first question aloud.
Get students to tell their friend whether they could
imagine the scene as if it was a drawing. Next, read the
second question aloud. Say A dog is chasing a cat. It
is a beautiful day. Some people are in the park. Point
out that the sentences do not follow the order of the
clues in their books. Get students to check if their friend
followed the order. Finally, read the last question aloud.
Encourage students to check if all the sentences begin
with a capital letter and end with a full stop, and if all
the words are spelled correctly. Monitor the activity and
help students if you notice they have missed something.

Bulletin board idea

15’

Materials: Three photos of people in different outdoor
scenes doing different activities, three sheet of white
paper, drawing pins.
Note: Before the lesson, divide each sheet of paper
into three sections by drawing horizontal lines.
Label the sections: Weather, Place, Activity.
Divide the class into three groups. Hand out the
materials. Assign one section to each group. Then,
each group completes their section about their photo.
When they finish, groups switch photos and sheets
of paper. They complete their section about the new
photo. When they finish, they switch the photos and
the sheets of paper again. Have them do the same
with the third photo. Finally, groups pin the photos
and the descriptions to the bulletin board. Get three
volunteers to read the complete descriptions.

Assign homework

AB page 69

5’

The lighthouse keepers’ story
Before you read

10’

Read and predict the story
with a friend.

Tell students to read the dialogue. Then, elicit
who the people are: a boy and his grandad.
Ask what Grandad is showing the boy: a magic
stone. Next, tell students to close their books.
Encourage them to imagine where Grandad
got the magic stone. Invite volunteers to give
suggestions. Accept all answers.
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1 	Listen to the first part of
2.10
15’
the story.
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Read the title of the story and elicit what it refers to:
How Grandad got his stone. Then, invite students
to look at the picture and identify the three parts of
the scene. Get them to point to Grandad as a little
boy and have a volunteer describe him: He’s got
short brown hair. He’s wearing a red T-shirt. Next,
encourage students to mention other details they can
see in the picture. Write them on the board. When
they finish, get a volunteer to describe the whole
scene using the words on the board. Then, play track
2.10. Have students listen and follow along in their
books. Ask them what Grandad found in the hole:
the stone. Ask students if their predictions were right.
Finally, invite them to suggest why they think the men
were on the hill: Maybe they were builders. Maybe
they wanted to build some houses.

Now read the story in groups.

15’

Divide the class into five groups. Each group chooses
a moderator. The moderator decides who reads
the text first, then stops him/her and points to the
person who should continue reading. Groups
change moderator when they finish and read again.
Continue until all the group members have taken the
role of a moderator.

Assign homework

5’

Additional homework

AB page 70

In their notebooks, students draw and label
Grandad as a boy doing three activities: He used
to ride a bike. He used to listen to the radio. He
used to go swimming.

Listen to the second part
2.11
10’
of the story.

Value: Celebrating your culture
Make a dream catcher!

Invite the class to say what they remember about the
story from the previous lesson. Elicit what they think
will happen next. Accept all answers. Then, play
track 2.11. Ask them if they guessed correctly. After
that, play the CD again. Students listen and follow
along in their books. Finally, ask them why they think
the warrior was calling the boy’s name: He wanted
to tell him about the city.

Now read the story in groups.

10’

Divide the class into five groups. Students take turns
reading the story sentence by sentence.

After you read

5’

Match the two parts of
the sentences.
Students match the phrases individually. Check
by asking volunteers to read the completed
phrases aloud.

Answer Key:
He drew a Mayan warrior.
The boy didn’t use to dream.
The teacher went to the library.
They discovered an ancient city.

20’

Materials: One paper plate (see the Values
Section on the Teacher’s Resource CD-ROM)
per student, scissors, crayons, wool of different
colours, beads of different colours, glue, glitter.
Note: Prepare an example dream catcher
ahead of time.
Ask students what they think culture means: The
values and habits that make your community
unique. Give some examples (special foods
from your area, important celebrations, ways
of talking, etc.) and encourage students to give
their own examples. Explain that these things
are very special. Then, tell the class that they
are going to make something special from
Native American culture: a dream catcher. Ask
students if they know what a dream catcher
is or what it does. Show them the example
dream catcher and explain that they catch good
dreams and ideas for you to have. Nightmares
and bad ideas do not stick to them. Next, hand
out the materials. Students cut a large hole in
their paper plate to form a hoop. Then, they
colour it. After that, help them to make eight
small holes around their hoop with a pencil.
Have them choose the colour or colours of wool
they want in the middle of their dream catcher.
They should thread the wool through the holes
to make a spider web pattern. They can thread
some beads onto the wool as decoration. When
they finish, get them to tie three pieces of wool to
the bottom of their hoop and one piece of wool to
the top. Then, tell them to colour and cut out the
feathers. They should stick them together, front
and back. Help them to make a hole in each
feather. They should tie three large feathers to
the three pieces of wool on the dream catcher.
An easy way to tie them is to thread the wool
through the hole in each feather and tie a large
knot at the end of the wool. After that, they can
tie the three small feathers to other parts of the
dream catcher. Finally, tell them to hang their
dream catcher up at home to catch their good
dreams and ideas.

Assign homework

5’

Additional homework

AB page 71

Students find information about an ancient
ruin near where they live. In their notebooks,
they draw a picture of the ruin and add relics
according to the information.
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Warm-up: Let’s talk about Australia

15’

Materials: A map of the world, photos showing
different lifestyles in Australia: an Australian
family having a barbecue, a beach scene in
Sydney, typical houses in a residential area,
Chinatown in an Australian city.
Display the map and ask a volunteer to come to
the front and point to Australia. Remind students
that they learned about Australia earlier in the
year. Ask them to say what they remember.
Then, explain that this time they are going to
learn about Australian people. Divide the class
into four groups and give one photo to each
group. Tell students they’ve got two minutes to

Unit 7 - Student’s Book page 64

Read and classify the illustrated words.
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15’

Tell the class that they are going to read about
Aborigines. Have them read the first part of the
article and find what the word Aborigine means:
the first. Next, get students to read the rest of the
article, paying special attention to words that
are illustrated. Then, invite a volunteer to read
the three headings below the article. Elicit an
illustrated word from the text that goes in the
category for other food: fruit. Then, tell students to
classify the illustrated words individually. When
they finish, get them to compare their answers with
a friend. Check as a class by inviting volunteers to
read the words in each category.

Answer Key:

look at the photo and find things that are similar
to and different from how they live. When the
two minutes are up, groups switch photos. After
they finish, elicit some of the things students
identified. Then, collect the photos and hold up
each of them in turn. Mention that barbecues
are very popular in Australia, and that people
call them barbies. Explain that Sydney is the
second biggest city in Australia and that surfing
is very popular there. Tell the class that most
people live in residential areas around big
cities. Finally, show the picture of Chinatown
and explain that people from many different
cultures live in Australia.

AB page 72

20’

Check what you know!
Materials: One sheet of white paper per pair.
Divide the class into pairs. Write on the board the
first letter of each of the words for the handicrafts
vocabulary. Students work together to complete
the words in their notebooks and write the names
of the artisans who make each object. Next, pairs
choose four ages and write two sentences and
two questions with used to for each: I used to put
my toes in my mouth when I was two. Did you use
to cry a lot when you were six? When they finish,
pairs ask and answer each other’s questions.
Finally, ask the class to complete the faces
according to how they feel about what they know.

10’

Ask students who they learned about in the last
lesson: the Aborigines. Tell them that today they are
going to learn about Aboriginal culture. Get them to
look at the pictures and say why they think the men
have got paint on their bodies. Accept all answers.
Then, have volunteers read the text aloud. Elicit that
Aborigines used to paint their bodies for ceremonies.
Then, divide the class into pairs. Tell pairs to find as
many differences as possible between the two men.
Check by asking students to describe the differences.

Listen and point to the pictures.

2.12

10’

Explain that the Aborigines have got many legends
about their history. Explain that they used to paint
scenes from their legends on rocks and that this is
how we know about the stories now. Then, invite
volunteers to describe the pictures. Tell them that
they are going to listen to the legend and point to
the corresponding pictures. Next, play track 2.12.
track 2.12
narrator:
listen and point to the pictures.
narrator: 	the aborigines also made beautiful
paintings on rocks. the paintings often
told a story. this is how the aborigines
kept a record of daily life and their
religious beliefs. this is one of the stories:
narrator: 	one day, gunya was out fishing with his
wife. they caught a wonderful fish. the
sea was angry and a big wave came.
gunya and his wife ran to the top of a
mountain. they heated rocks and threw
them into the wave. the wave stopped.

Read and match.

10’

Divide the class into pairs. Elicit which caption
goes with the first picture. Then, have students match
the other captions and the pictures. Check by saying a
number and having a volunteer read the caption aloud.

Answer Key:

Wrap-up: Board drawings

10’

Ask a volunteer to come to the board with his/
her book. Tell the rest of the class to close their
books. The student at the front draws something
on the board that is related to the Light up the
world section on pages 72 and 73. The class
guesses what the drawing represents. Continue
with other volunteers.

Assign homework

5’

My project

AB page 73

Make a family quilt.

Materials: One small towel, one needle and
thread, several pieces of old items of clothing.
Refer students to My project and tell them the
main materials for the craft. Point out the icons
and explain the additional materials that they
need. Then, go through each step with them.
Finally, remind them that they can do their
project with the help of their family.

A friendly reminder
It is advisable to create a stress-free
and supportive environment for taking
a test. Before students are assessed, they should
review the unit vocabulary with My spelling
practice on page 98 and the Time to check section
on page 72 in the Activity Book. During the
evaluation:
• read the instructions for the first activity with
students
• read the example and clarify doubts
• ask a volunteer for another example
• assign time to complete the exercise
• read the instructions for the next activity, etc.

7
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Read and talk about the differences
between the pictures.
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8

Volcano

Objectives:
• learn the names of land features and prepositions of place
• learn how to make and respond to suggestions
• talk about future plans using the present continuous

Land features
bridge
cave
field
hill
swamp
tunnel
volcano
waterfall

Prepositions of place
/brIdZ/
/keIv/
/fiÜld/
/hIl/
/swÅmp/
/"tøÖn´l/
/vÅlÖ"keIÖn´U/
/"wOÜÖt´ÖfOÜl/

____________
____________
____________
____________
____________
____________
____________
____________

across
around
down
into
out of
over
through
up

/´Ö"krÅs/
/´Ö"raUnd/
/daUn/
/"InÖtuÜ/
/"aUt ´v/
/"´UÖv´/
/"TruÜ/
/øp/

____________
____________
____________
____________
____________
____________
____________
____________

Present continuous (future meaning)
We form the present continuous using the verb
be + verb + ing. In this unit, we use the present
continuous to talk about fixed plans in the near

future. We add a time expression (next week, on
Thursday, tomorrow) to specify the point in the
future.

Unit 8

The lighthouse keepers’ story
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In this section, students will learn phrases and
short exchanges used in everyday life.
In this unit, students will learn and practise
how to make suggestions and give positive or
negative responses.
• Why don’t we go that way?
• Let’s go to the waterfall!
• What about going to the hills?
+OK, let’s go!
-I don’t think that’s a good
idea.
+Great idea!
-No, I don’t think so.
+All right, let’s go! -Sorry, I can’t.

Rescued

Teaching tip
Memory plays a very important part in language
learning and in life, generally. Experts consider
that there are two kinds of memory: short-term
memory and long-term memory. Our shortterm memory can only hold a small amount
of information at a time. After that, we either
transfer information to our long-term memory,
or it disappears. Some factors that influence
how well we remember items are the number of
times we encounter them (frequency) and under
what circumstances. We remember items better
when they are linked to an emotion (surprise
or humour, etc.) or when we are motivated
to remember them. Our memory also works
better when we give it plenty of exercise. As
teachers, we can help our young students to
develop their memory. Playing games of the kind
included in Lighthouse increases the frequency
with which students see new language, as
well as helping them to tag it with positive
emotional associations in their mind. Activities
like wordsearches and crossword puzzles pose
a cognitive challenge that requires students to
do a different kind of mental work and aids the
memory process. Activities involving actions,
such as mime, role play and projects, further
reinforce language and help students transfer it
into long-term memory. Visually based activities
such as those based on posters, the Word kits
or the Pictionary enrich the associations that
students form with new language and so help
them remember it better. By incorporating all
these elements into our teaching, we are not
only making our lessons more fun; we are also
developing in our students a mental capacity
that will serve them well all their lives.

Basic competences
In this unit students will develop:
• Competence in Learning to learn by
becoming aware of developing both long term
and short term memory retention skills (TB p.
97).
• Competence in Knowledge and interaction
with the physical world by learning to locate
symbols of land features successfully from the
key on a map (SB p. 74).
• Linguistic competence by learning and using
formulaic expressions to make and respond to
suggestions (SB p. 75).
• Competence in Autonomy and personal
initiative by creating their own symbols for
different activities (SB p. 76).
• Competence in Processing digital information
in the classroom by accessing information
through a listening text (SB p. 77).
• Social and citizenship competence by
planning for an emergency (SB p. 78).
• Artistic and cultural competence by creating a
class bulletin board map (SB p. 79).
• Linguistic competence by reading and acting
out the story, Rescued, in groups (SB p. 80).
• Linguistic competence by correcting the
comprehension sentences for the story,
Rescued (SB p. 81).
• Competence in Knowledge and interaction
with the physical world by reading about
three different Italian cities in order to match
them to their locations on the map (SB p. 82).
• Mathematical competence by finding
references to different numbers in a text
and identifying what the numbers refer to:
historical dates, number of people etc.(SB p.
83).

Having dreams for the future means believing
you can do great things despite the obstacles
in your path.

Make a 3D map.

Unit 8

Value: Having dreams for the future
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8

Volcano

Warm-up: Volcanoes

15’

Materials: Some photos of volcanoes around
the world.
Note: Write the name of the volcano and the name
of the country where it is located on the back of
each photo.
Point out the title of the unit. Then, show some
photos of volcanoes around the world and invite
students to guess where they are. Say the name
of each one and where it is located. Encourage
students to say anything they know about it.

1

Look and label the map.

10’

Have students look at the picture and elicit what it is:
a map. Ask them what they can see: a river, mountains,
trees, etc. Next, point out the symbol for cave in the
table and have students point to the cave on the map.
Tell them to write the word cave in the space under the
picture. After that, have them complete the other spaces
individually. When they are finished, invite them to
compare their work with a friend. Get them to check
that their words are spelled correctly.

Unit 8 - Student’s Book page 74

Answer Key:
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Listen and repeat.

2.13

15’

Play track 2.13 and tell students to point to the words
and repeat them. Then, divide the class into four
groups. Play the CD again and have groups take
turns repeating the words. Next, invite a volunteer to
come to the front and stand with his/her back to the
class. “Write” one of the words with your finger on the
volunteer’s back. He/She has to guess the word. If the

volunteer cannot say the word after you “have written”
it several times, encourage the class to help. Continue
with the rest of the words and other volunteers.
track

2.13

narrator:
narrator:

listen and repeat.
bridge. swamp.

cave.

tunnel.

hill.

waterfall.

field.

volcano.

		

Assign homework

5’

Additional homework

AB page 74 ex. 1

In their notebooks, students draw their own map.
They include the land features from the unit and
label them.

20’

Say to the class: Let’s play a game. Encourage
students to respond. Then, describe two or three
objects in the classroom and get students to
guess what they are. After that, say OK, why
don’t we have a test? and wait for the class to
respond. Tell them not to worry and that they
are not going to have a test. Elicit some things
they said: Oh no! Ask them to say how they
responded to the suggestion to play a game:
Hurray! Great! Explain that there are different
ways to make suggestions and respond to them.
Invite volunteers to read the example suggestions
in the book. Then, write Why don’t we... on the
board and encourage the class to complete the
suggestion: Why don’t we (go home now)? Point
out that you can also say Let’s (go home now) or
What about (going home now)? Invite volunteers
to read the positive responses. Tell them to act
very happy. Do the same with the negative
responses but get them to act very serious.
Finally, make some suggestions and get the class
to respond with positive or negative responses.

Assign homework

5’

Additional homework

AB page 74 ex. 2

In their notebooks, students draw a picture of
a student talking to a teacher. Then, they write a
dialogue in speech bubbles. The student makes a
suggestion and the teacher responds to it.

Listen and stick the words.

2.14

10’

Refer students to the pictures and explain that they
are photos from a trip. Get them to describe the
pictures. Then, tell students to use the stickers for
activity 2 on page 75. Invite them to guess the space
for each word. Accept all answers. Next, play track
2.14. Students listen and stick the words. Check by
saying the prepositions and having students say the
corresponding land feature.
track

2.14

narrator:
narrator:

listen and stick the words.

	here we were flying over the volcano.
it was amazing!
				in this photo, we were going into a
cave. and here we were coming out of
it… we were really dirty!
				here we were going across the bridge.
it was moving… very scary!
				look! going through the swamp was
really hard. there was lots of mud.
				 here we were going around the field.
				 and here up the hill.
				when we were going down the hill we
were tired, but we were happy to see
the waterfall.

Answer Key:
1. over
2. into
3. out of
4. across
5. through
6. around
7. up
8. down
2.15

10’

Play track 2.15. Invent an action to represent each
preposition. Play the CD again and get students to
repeat the words and do the actions. Finally, do the
actions and invite the class to say the corresponding
prepositions. Combine two or three actions to make it
more challenging.
2.15

narrator:
narrator:
into.

out of.

listen and repeat.
over.

5’

Refer students to the first group of words and
elicit the suggestion: Why don’t we go across the
bridge? Tell them to write it in the space below
the words. Then, have them unscramble and
write the other suggestions. Check by asking
volunteers to read the suggestions aloud.

Answer Key:
Why don’t we go across the bridge?
Let’s go up the hill!
What about going through the tunnel?

	Now make up dialogues using these
expressions. 10’
Divide the class into pairs. Say go up a volcano
tomorrow and elicit a suggestion from the class:
What about going up a volcano tomorrow? Ask
students to say the suggestion in two other ways:
Let’s go up a volcano tomorrow. Why don’t we
go up a volcano tomorrow? Elicit positive and
negative responses. Then, tell pairs to write
three dialogues and practise acting them out.
Encourage them to put lots of expression into
their voices. Finally, have some pairs act out
their dialogues for the rest of the class.

Wrap-up: Draw a dialogue

Listen and repeat.

track

Unscramble the suggestions.

10’

Get students to draw a picture of one of their
dialogues and show it to a friend. The friend
guesses the suggestion.

Assign homework

5’

Additional homework

AB page 75

Pictionary pages 108 and 109. Students identify
the pictures and write the corresponding words
or phrases. Then, they write a sentence for each.
Finally, they listen to the words and phrases in
this unit’s section of the CD in class.
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across.

through.
around.
up.

down.
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I’m doing my project tomorrow
1 	Read and draw a symbol for
each activity. 15’

2

Have students read the activities silently and decide
which they would like to do and which they would
not like to do. Then, get them to share their opinions
with the rest of the class. After that, explain that they
have to draw a simple drawing for each activity.
When they finish, invite them to compare their
symbols with a friend’s.

Answer Key:
Student’s own drawings.

Listen and complete the diary.

2.16

15’

Tell the class they are going to hear a girl talking about
her plans for the week. Ask students if they know
anyone who uses a diary. Then, tell students to listen
and draw the symbols for what she is doing each day.
They should use the symbols they drew in the previous
activity. Play track 2.16 and allow students to sketch
the symbols. Play the CD again to give students time
to do the drawings. Check by saying the activities and
inviting volunteers to say the day of the week.
track

2.16

narrator:

listen and complete the diary.

Unit 8 - Student’s Book page 76

girl:	this is my diary for next week. i’ve got so much to

100

do! i’m going to the dentist on monday.
		 and then on tuesday, i’m studying for my exams.
		on wednesday, i’m doing a volcano project for
my science lesson. i’m playing football for the
school on thursday. and on friday i’m having a
party. next weekend is busy too.
on saturday, i’m going to the cinema and on
sunday i’m visiting my grandad.

Answer Key:

Listen and chant.

2.17

15’

Play track 2.17 and have students listen to the chant
and follow along in their books. Play the CD again
and get students to say the chant together. Then,
divide the class into five groups. Assign each group
a day of the week from the chant. Groups take turns
saying their part of the chant. Finally, encourage
them to say their part of the chant from memory.
10’

Write She’s studying History on the board and
illustrate it with a stick figure. Get students to
say what the tense is and when we use it: the
present continuous. We use it to describe actions
that are in progress now. Invite students to give
some more examples. Then, have volunteers
read the sentences in the book and point out the
time expressions. Ask students what time they
refer to: the future. Explain that we can also use
the present continuous to talk about plans that
have been fixed for the near future. Remind
them how we form the present continuous: be
+ verb + -ing. Finally, give some examples of
what you are doing next Saturday: I’m going
shopping next Saturday. Invite some volunteers
to say what they are doing next Saturday.

Complete the sentences.

5’

Have students read the two incomplete
sentences and think what verbs could complete
them. Ask a volunteer to complete the first
sentence: visiting. Do the same with the second
sentence and invite a volunteer to read it aloud:
They’re having a party next Friday.  Invite other
two volunteers to write the sentences on the
board for the class to check their work.

Answer Key:
I’m meeting my friends on Saturday.
They’re having a party next Friday.

Wrap-up: Guess who?
Assign homework

5’

In their notebooks, students draw a diary for next
week. Then, they draw activities for each day.

15’

Students imagine they are a famous person or
character. Then, they say what they are doing
next week: I’m visiting Princess Fiona on Monday.
Other students guess the person: You’re Shrek!

Assign homework

5’

Additional homework

AB page 76

In their notebooks, students write three sentences to
describe the activities in the diary that they drew.

15’

Draw two columns on the board. In one, write
Things I do with my family. In the other, write
Things I do with my friends. Students copy the
columns into their notebooks. Then, divide the
class into pairs. Allow five minutes to write as
many activities as they can think of in each
column. When time is up, invite pairs to compare
activities with another pair. Finally, ask students
which activities were on both pairs’ lists.

3 	Listen and colour the activity
2.18
15’
for each day.
Refer students to the activity wheel and have a
volunteer read aloud the activities for Monday. Get
students to vote for the activity that they prefer. Do
the same with the rest of the week. Next, tell students
that they are going to hear the girl asking the boy
about his plans. Then, play track 2.18. Students listen
and colour the activity for each day.
track

2.18

narrator:
day.

listen and colour the activity for each

girl: 	hi, can i ask you some questions about your
boy:

plans for the week? it’s for my homework.
sure!

girl: are you going shopping on monday?
boy:

yes, i am. i’m going shopping with my mum.

boy:

no, i’m not. i’m having piano lessons.

girl: are you playing tennis on tuesday?

girl: 	and on wednesday? are you visiting your
boy:

friends in segovia?

yes, i am. it’s very exciting!

girl: what about thursday?
boy:

	i’m chatting on the computer with a friend
from australia.
girl: are you making pizza on friday?
boy: yes, i am. i’m making pizza with my parents.
girl: and what about your weekend?
boy: 	i’m going to the dentist on saturday.
i don’t like going to the dentist.
		 and on sunday i’m staying at home.
girl: thanks for your help.

Answer Key:
Monday: going shopping
Tuesday: having piano lessons
Wednesday: visiting friends
Thursday: chatting on the computer
Friday: making pizza
Saturday: going to the dentist
Sunday: staying at home

Check your answers with a friend.

10’

Divide the class into pairs. Have one pair read the
dialogue. Then, have students take turns asking
similar questions about the boy’s routine to check
activity 1. Check as a class by saying the days of the
week and having students say what the boy is doing:
On Monday, he’s going shopping.

Assign homework

5’

Students cut out photos from old magazines that
symbolize activities from the boy’s activity wheel.  
They stick and label them in their notebooks.

10’

Ask some volunteers questions in the present
continous: Are you studying Maths? Are you
playing football? Get students to say when you
are referring to: now / the present. Then, elicit
in what other situation we can use the present
continuous: to talk about plans in the near future.
Next, invite some volunteers to read the example
questions and answers aloud. They point to the
highlighted parts and say what they notice: The
questions are the same as when we talk about
the present. The time expressions indicate the
future. Finally, invite some volunteers to make
other questions for their classmates to answer.

	Ask a friend about his / her plans for
this weekend. 15’
Divide the class into pairs. Say play football and
Saturday and elicit the question: Are you playing
football on Saturday? Then, have students
talk with their friend about their plans for the
weekend. When they finish, ask volunteers to tell
the class some of the things their friend is doing.

Assign homework

5’

Additional homework

AB page 77

In their notebooks, students write a dialogue
between themselves and a famous person about
their weekend plans: (Paulina), are you singing
at a concert this weekend? — Yes, I am. Are you
going to the cinema? — No, I’m not. Encourage
them to illustrate the dialogue with a picture or
magazine cutout of the famous person.
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Warm-up: Things I do
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Time to practise!
Warm-up: Body sculptures

Assign homework

15’

Note: Before the lesson, prepare pieces of paper
with the prepositions of place vocabulary.
Divide the class into four teams. The first team chooses
a piece of paper. Give them one minute to form a
sculpture with their bodies to represent the preposition.
If at least two other teams can guess the preposition,
they get five points. Teams that guess correctly get one
point. Do the same with the other teams. Continue until
all of the slips of paper have been used. The team with
the most points at the end wins.

1

Look and number the instructions.

10’

Invite a volunteer to read the title aloud: Emergency
Fire Instructions. Ask students what the pictures
show: what to do if there is a fire. Ask them if there
are instructions like this in their school and where
they are: on the door of the classroom, on the bulletin
board, etc. Then, tell students to look at the first picture
and find the corresponding instruction: Stand in
line. Tell them to write 1 beside the instruction. After
that, get them to number the rest of the instructions
individually. When they finish, encourage them
to compare their work with a friend.

Unit 8 - Student’s Book page 78

Answer Key:
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1. Stand in line.
2. Leave the classroom slowly.
3. Don’t run!
4. Go down the stairs.
5. Go out to the playground.
6. Walk through the auditorium.

Listen and check.

2.19

10’

Play track 2.19. Students check the order of their
instructions. Check as a class by saying a random
number from 1 to 6 and asking a volunteer to read
the corresponding instruction. Next, elicit what
students should do if there is a fire in their school.
track

2.19

narrator:
narrator:

listen and check.

	when you hear the fire alarm, stand in
line. then, leave the classroom slowly.
don’t run! next, go down the stairs and
go out to the playground. finally, walk
through the auditorium. wait with your
teacher until it’s safe to return to your
classroom.

5’

AB page 78 ex. 1

Additional homework

In their notebooks, students draw a map of their
school and mark an escape route from their
classroom.

2

Sing a song.

2.20

15’

Ask students what happens in their school when
there is an emergency: The bell rings. / There is an
alarm. Elicit what they should do when they hear it.
Then, tell them they are going to sing a song about an
emergency. Play track 2.20 and have students listen
and follow along in their books. Explain meaning
as necessary. Next, divide the class into two groups.
Play the CD again and get students to sing along,
one group for each verse. The whole class sings the
last verse together. Then, switch roles. Finally, invite
students to sing the song again. To encourage the class
to sing out, turn the volume down for some of the lines.
Pair work

15’

Divide the class into pairs. Assign student A
and student B. Student A looks at page 115 and
student B looks at page 120. Tell students they
are going to complete Jake’s diary. Students
take turns saying what Jake is doing on different
days: On Monday, Jake is going to the dentist.
They write the activity in the space for the
corresponding day: going to the dentist.
Students continue until the diary is complete.
Check by eliciting what Jake’s plans for each
day are. Finally, have students plan a surprise
party for Jake on the day when he is not doing
anything: Saturday.

Assign homework

5’

Additional homework

AB page 78 ex. 2

Students choose two rules for what to do if there
is an earthquake and draw a symbol for each of
them in their notebooks.

Time to write
Bulletin board idea

Tell students to look at the picture and describe what
they see. Elicit that the boy is talking to the girl in the
aeroplane. Ask why: Because he doesn’t know how
to get to the camp. Explain that the blue line shows
the route that the girl is telling the boy to take. Refer
students to the box above the picture and elicit the
first instruction: Go around the swamp. Tell students to
complete the rest of the directions individually. Finally,
check by asking volunteers to read the directions aloud
in order. The rest of the class traces the route with their
fingers.

Answer Key:
1. Go around the swamp.
2. Climb up the hill.
3. Walk across the bridge.
4. Go through the field.

Follow the red line and write directions.

Divide the class into pairs. Tell students to look at the red
line and ask them where the boy wants to go:
To the volcano. Elicit the first instruction: Go through
the field. Then, have students write the rest of the
directions. When they finish, invite them to compare
their directions with another pair. Check by asking
volunteers to read the directions aloud.

Model Answer:
1. Go up the hill.
2. Go around the cave.
3. Go into the tunnel.
4. Come out the tunnel.
5. Climb up the volcano.

Materials: One sheet of card, crayons, scissors
per pair; one large sheet of white paper, red wool,
drawing pins.
Divide the class into pairs and give out the
materials. Assign one land feature per pair. Pairs
draw their feature on the card and cut it out. Then,
get them to pin their pictures to the bulletin board
to make a map. Next, tell students to decide on an
interesting day trip and mark it on the map with
the red wool. Finally, get students to dictate the
directions for their route to you. Write the directions
on the large sheet of paper and pin it to the bulletin
board.

Assign homework
15’

20’

5’

AB page 79
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1 	Follow the blue line and complete
the directions. 10’

103

The lighthouse keepers’ story
Before you read

10’

Why are dogs “man’s best
friends”?
Ask students to put up their hands if they’ve
got a pet dog. Invite some volunteers to tell the
class about their pets. Then, refer them to the
pictures. Elicit that some dogs rescue people,
others work for the police, and others help
people who cannot see. Read the question
aloud. Ask students to suggest why dogs are
called “man’s best friends.” Tell students they
are going to read a story about a special dog.

Now read the story in groups.

Divide the class into groups of three and assign
roles: a narrator, Angie, Mark. Then, play track 2.21,
pausing after each section. Have students repeat
according to their role. Get the narrator to do sound
effects of Tikki barking. Next, have students read the
story aloud in their groups. Encourage Mark and
Angie to make the story as dramatic as possible.
When they finish, have one group read the story to
the rest of the class.

Assign homework

Unit 8 - Student’s Book page 80

1 	Listen to the first part of
2.21
15’
the story.

104

Refer students to the title of the story and explain
the meaning. Then, have them describe the pictures
and say what they think happens in the story. Accept
all ideas. After that, play track 2.21. Students listen
and follow along in their books. Ask them if their
predictions were correct. Elicit why they think Tikki
didn’t want to go up the hill: Because she knew it
was dangerous. Ask why the children fell into the
cave: Because there was an earthquake. Finally, ask
students what they would do if they were in the
same situation as the children at the end of this part
of the story.

15’

5’

Additional homework

AB page 80

In their notebooks, students stick a photo or draw
a picture of their pet. If they haven’t got a pet,
they should invent one. Then, they write about
it. They should include the pet’s name, age and
some things the pet likes eating or doing.

2 	Listen to the second part
2.22
10’
of the story.

Value: Having dreams for the future
Make a 3D map.

Now read the story in groups.

10’

Divide the class into groups of three and assign
the roles of the narrator, the children and the
policeman. Students read the story in their groups.
Encourage them to put as much expression into
their voices as possible. When they are ready, have
volunteers take turns reading aloud to the class.
Correct pronunciation as necessary.

After you read

10’

Correct these sentences
about the story.
Divide the class into pairs. Then, point out
that there are mistakes in the sentences. Tell
students to find the information in the text that
talks about Mark and what he wanted to do.
Have a volunteer read the sentence with the
correct information and tell students to write it.
Then, get them to work together to correct the
other sentences. Invite volunteers to read their
sentences aloud.

Answer Key:
1. Mark wanted to take some photos of the
volcano.
2. Tikki didn’t want to climb the hill.
3. They fell into a cave.
4. The police looked at the photos and knew
where they were.

Materials: One photocopy of craft template
8a and 8b (see the Values Section on the
Teacher’s Resource CD-ROM), crayons,
scissors, a sheet of cardboard, modelling clay
of different colours for each student, glue. Ask
students about their dreams for the future
and about the challenges they face making
these dreams come true. Put students into
groups and hand out the templates. Tell them
they are going to make a three-dimensional
map to symbolize the journey to their dreams.
Have them colour the objects on the template
and cut them out. Then, hand out modelling
clay and cardboard to each student. Students
make a landscape with the objects from
the template and the modelling clay. Then,
they put the people in the picture. After that,
encourage volunteers to talk about their
dreams for the future. Finally, invite the class
to walk around and look at the maps.

Assign homework

5’

Additional homework

AB page 81

In their notebooks, students draw a medal for
Tikki and decorate the page with magazine
cutouts of dogs.

Unit 8 - Student’s Book page 81

Ask students to say what they remember about the
story from the previous lesson. Then, play track 2.22.
When the story finishes, get students to say what
happens. Accept all contributions. Next, play the
CD again and have them listen and follow along
in their books. Get them to say any differences
between what they understood the first time and
what they understand now. Finally, ask how the
police officers knew where the children were: They
looked at the photos and recognized the place.

15’

105

Warm-up: Let’s talk about Italy

15’

Materials: A map of the world, photos of an
Italian pizza, a Formula 1 Ferrari, some famous
Italian football players, a Milan fashion show.
Display the map and ask a volunteer to come
to the front and point to Italy. Ask students if the
shape of Italy reminds them of anything: a boot.
Encourage them to say the names of some places
in Italy: Rome, Venice, etc. Then, write these
scrambled words on the board: ZPAZI (pizza),
RFRAEIR (Ferrari), BOLTAFOL (football), SIHFNOA
(fashion). Underline the first letter of each word and
explain that all the words are associated with Italy.
Show the photos as clues and have students write

Unit 8 - Student’s Book page 82

Read and circle the symbols
with the corresponding colours.

106

10’

Invite a volunteer to read the first text aloud: Italy is
a country in…. Tell them they are going to find out
more about some famous places in Italy. Then, ask
a volunteer to read the words in the second text
that are highlighted in different colours. Ask what
they are: names of cities in Italy. Tell students to
read about the first city, Pisa, and find the symbol
on the map. Elicit the symbol: a tower. Students
circle the tower with a red pencil. After that, have
students read about Florence, Rome and Venice
and circle the symbols with the corresponding
colours. When they are finished, invite volunteers
to describe the symbols for each city.

Answer Key:
Students circle the Leaning Tower with red; the
Colosseum with blue and the cathedral with green.

Read and discover the animal.

10’

Have a volunteer read the text aloud. Invite
students to guess what animal the text refers to.
Accept all guesses. Then, have them connect the
dots and discover that the animal is a cat. Finally,
get students to colour the picture.

Answer Key:

the complete words. When they finish, elicit the
answers. Ask students if they like pizza and what
their favourite kind is. Tell them there are dozens of
different kinds of pizza. Get them to say the names
of other kinds of Italian food: spaghetti, lasagna,
etc. Then, show them the photo of the Ferrari and
point out that Ferraris are always red. Encourage
them to say anything else they know about
Formula 1 racing. Next, show the photos of famous
football players and ask if students know their
names. Finally, show the photo of the Milan fashion
show and tell the class that Milan is one of the most
famous fashion centres in the world.

AB page 82
15’

Check what you know!
Materials: One sheet of white paper per pair.
Divide the class into pairs and give out the
paper. Pairs draw a map with the natural
features from page 74 and label the features.
Next, they draw a route on their map. After that,
they exchange maps with another pair and
write directions for the map they have been
given. Then, students point to different places
on their map and make suggestions about
going there. Their friend accepts or rejects the
suggestions. After that, students draw a diary
in their notebooks and write five things they are
doing next week. Their friend asks questions to
guess the things: Are you going shopping on
Monday? Yes, I am. Are you playing football on
Thursday? No, I’m not. Finally, ask the class to
complete the faces according to how they feel
about what they know.

10’

Write Pompeii and Vesuvius on the board and ask
students if they have ever heard of them. Tell them
to look at the pictures for clues. Then, explain that
they are going to read about a natural disaster.
Have a volunteer read the first paragraph of the text
aloud. Elicit that Pompeii was a large Roman town
and that Vesuvius is a volcano. Next, tell students
to read the rest of the text individually. Ask what
happened: There was an eruption. Many people
died. Get students to say what the pictures show:
people and a dog preserved in stone.
Write the meaning of the following
numbers from the text.

10’

Divide the class into pairs. Have students find and
underline the number 79 in the text. Ask them what it
refers to: the year of the eruption. Tell them to write that
phrase in the first space. Then, get students to do the
same for the rest of the numbers. Check by saying them
and asking volunteers to read their answers aloud.

Answer Key:

Assign homework

My project

5’

AB page 83

Make a volcano.

Materials: A plastic cup, a shoe box, paint,
modelling clay, sodium bicarbonate, vinegar.
Refer students to My project and tell them the
main materials for the craft. Point out the icons
and explain the additional materials that they
need. Then, go through each step with them.
Finally, remind them that they can do their
project with the help of their family.

A friendly reminder
It is advisable to create a stress-free
and supportive environment for taking
a test. Before students are assessed, they should
review the unit vocabulary with My spelling
practice on page 99 and the Time to check section
on page 82 in the Activity Book. During the
evaluation:
• read the instructions for the first activity with
students
• read the example and clarify doubts
• ask a volunteer for another example
• assign time to complete the exercise
• read the instructions for the next activity, etc.

8

79 AD - the year the volcano erupted
24th August - the date of the eruption
20, 000 - people lived in Pompeii
10 a.m. - the time of the eruption
2,000 - people died

Imagine you survived the eruption.

10’
Truth or dare (see page 10)
Now play Truth or dare with
information about Italy. Remember to choose
a dare action with the class. Have fun!

15’

Tell students to imagine they were in Pompeii on
the day that Vesuvius erupted. Invite them to read
the words in the volcano aloud. Then, tell them they
are going to write an entry in their diary about what
happened. Point out that diaries always begin with
the date. Elicit the word that students should use first:
August. Invite volunteers to make a sentence with
August: Today is 24th August. Ask the class to say what
might come next: The weather is very hot. Then, have
students complete the diary entry individually. When
they finish, they compare entries with a friend. Finally,
invite some volunteers to read their diary entry aloud.

Model Answer:
It was 10 a.m. on 24th August. I was at home drinking
water and playing with my dog. Suddenly, I heard
people running and crying. I looked outside and saw
Vesuvius. It was erupting! Hot ash was falling from
the sky. My friends and I ran very fast out of the city.
Some people helped us escape.

Unit 8 - Student’s Book page 83

Read about Pompeii.
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9

A trip to South America

Objectives:
• learn travel words and large numbers
• practise language for buying tickets to travel
• talk about future plans using be going to

Travel
bus
bus driver
passenger
rucksack
suitcase
ticket
ticket counter

Large numbers
/bøs/
/bøs "draIÖv´/
/"pœÖsInÖdZ´/
/"røkÖsœk/
/"suÜtÖkeIs/
/"tIÖkIt/
/"tIÖkIt ÆkaUnÖt´/

____________
____________
____________
____________
____________
____________
____________

one hundred
two hundred
three hundred
four hundred
five hundred
six hundred
seven hundred
eight hundred
nine hundred
one thousand

/wøn "hønÖdr´d/
/tuÜ "hønÖdr´d/
/TriÜ "hønÖdr´d/
/fOÜ "hønÖdr´d/
/faIv "hønÖdr´d/
/sIks "hønÖdr´d/
/seÖv´n "hønÖdr´d/
/eIt "hønÖdr´d/
/naIn "hønÖdr´d/
/wøn "TaUÖz´nd/

____________
____________
____________
____________
____________
____________
____________
____________
____________
____________

Be going to

Unit 9

We use be going to to talk about planned actions in
the future. In a sentence, the structure is: subject +
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In this section, students will learn phrases and
short exchanges used in everyday life.
In this unit, students will learn and practise
language for buying tickets to travel.
• One ticket to Buenos Aires, please.
Single or return?
• Return, please.
That’s £120.
• Here you are.

the verb be + going to + infinitive. We form
questions by switching the subject and the verb be.

The lighthouse keepers’ story

The fantastic balloon trip!

Self-assessment is an important part of language
learning. Learners who are aware of their progress
are motivated and feel good about themselves.
At the same time, they are also conscious of items
they need to review. Encourage students to reflect
on what they have learned this year. One way
to do this is to have them look again at the Check
what you know sections in the Activity Book. Get
them to choose three points they are not sure
about. Then, during the lesson, divide the class into
pairs and have them tell their friend the points they
are not sure about. Have them practise together.
To review vocabulary, they can point to different
items in the Pictionary section while their partner
says the word or phrase. With items from Light on
real language or Light on grammar, they can take
turns reading the examples aloud. Help students if
there are still doubts. When they finish, encourage
them to review more on their own and to use
the language they learned at every opportunity.
By reflecting on what they have learned and
reviewing in this way, students develop learning
habits that will help them with other subjects, as
well as build their confidence outside the English
classroom.

Value: Being proud of where you’re from
Being proud of where you are from means you
enjoy sharing what you know and love about
your city, town or neighbourhood.

Make a travel guide.

Basic competences
In this unit students will develop:
• Competence in Learning to learn by actively
participating in the development of selfassessment strategies (TB p. 109).
• Linguistic competence by learning vocabulary
to talk about travel and transport as well as a
dialogue to buy a ticket (SB p. 84).
• Mathematical competence by learning and
using travel expressions and larger numbers
to buy tickets (SB p. 85).
• Social and citizenship competence by doing
the warm up activity in two teams to play
vocabulary revision games (SB p. 86).
• Competence in Processing digital information
in the classroom by accessing information
through a listening text (SB p. 87).
• Linguistic competence by reading a text and
recognizing where to locate references to time
in conjunction with verbal tenses (SB p. 88).
• Artistic and cultural competence by designing
and illustrating a postcard (SB p. 89).
• Linguistic competence by reading and acting
out the story, The fantastic balloon trip!, in
pairs (SB p. 90).
• Competence in Autonomy and personal
initiative by creating their own personalised
travel guide for their hometown with illustrations
and magazine cut-outs (SB p. 91).
• Competence in Knowledge and interaction
with the physical world by reading
information about Peru and completing a
chart (SB p. 92).
• Competence in Learning to learn by
participating in reviewing key unit concepts
and memorable review activities to learn useful
revision techniques in the Time to Check section
and My spelling practice (SB p. 93).

Unit 9

Teaching tip
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9

A trip to South America

Warm-up: Country quiz

track

20’

Materials: Sixteen large cards.
Note: Write a trivia question about South
America on each card: What is the (biggest
country) in South America? What is the capital of
(Argentina)?, etc. Number the backs of the cards so
that the numbers are visible from the board.
Draw a grid on the board that is four squares
across and four squares down. Stick one card in
each square so that students can see the numbers.
Then, divide the class into two teams: X and O.
Teams take turns choosing cards and answering
the questions. When a team answers correctly,
mark the square with the corresponding symbol.
If they answer incorrectly, return the card to the
square. The first team to fill a line of squares
(horizontally, vertically or diagonally) with their
symbol wins. Play the game again until all the
cards have been used. Finally, tell students that
this unit is all about travelling to South America.

Unit 9 - Student’s Book page 84

1 	Find and count the objects and
people. 10’

110

Invite students to look at the picture and say what
it shows: a bus station. Refer them to the key. Say
rucksack and get them to point to the rucksack. Do
the same for the other items in the key. After that, tell
students to find and count the items in the picture and
write the numbers in the squares. Explain that they
should only count items that look the same as in the
key. When they finish, check by reading the words and
inviting volunteers to say the corresponding number.

Answer Key:

Listen and repeat.

2.23

2.23

narrator:
narrator:

listen and repeat.
rucksack.
bus.

bus driver.

Assign homework

Additional homework

Play track 2.23 and have students repeat the words.
Then, tell them to stand up. One student says a word
for one of the items and points to a classmate. He/She
repeats the word, says a word for a different item, and
points to another classmate. Students sit down after
they say their words. Continue until all students are
sitting.

suitcase.

ticket.

ticket counter.

AB page 84 ex. 1

In their notebooks, students make a bus station
scene using magazine cutouts. They should include
and label at least four travel vocabulary items.

20’

Invite students to look at the picture and ask
where the people are: at a ticket counter. Then,
place your desk at the front of the class and tell
students it is a ticket counter. Act out the scene of a
traveller buying a ticket. Read the dialogue aloud,
changing voices and moving from one side of
the desk to the other. Remember to act out paying
for and receiving the tickets. Students listen and
follow along in their books. Explain the difference
between single and return: People buy single
tickets to go to a place. People buy return tickets to
go to a place and return. Next, divide the class into
pairs and tell students to read the dialogue. When
they finish, they should switch roles and read the
dialogue again. Tell them to make the characters
sound very happy. Finally, invite some pairs to
perform the dialogue for the class, using your desk
as a ticket counter.

Assign homework
10’

5’

passenger.

5’

Additional homework

AB page 84 ex. 2

Students find a picture of a place in South
America and stick it into their notebooks. Then,
they find out how much it costs to go there and
write the amount beside the picture: (Madrid) to
(Buenos Aires) – £600.

Listen and stick.

2.24

10’

Invite students to look at the pictures and ask who
the people are: guards. Elicit that they are carrying
money in the bags. Then, invite students to guess
how to say the different numbers. Accept all
answers. Next, tell students to use the stickers for
activity 2 on page 85. Tell students they are going
to hear the numbers. Play track 2.24. Students listen
and stick. Check by reading the numbers aloud
and getting volunteers to write the corresponding
numbers in digits on the board. Point out that we use
and after hundred in numbers like four hundred and
twenty-five. Add that the pound sign goes before the
number, but we say pounds after the number.
track

2.24

narrator:

listen and stick.

				
				
				
				

three hundred pounds.

narrator:

track

2.25

narrator:
narrator:

listen and check.
number one.

girl: 	one hundred and thirty-three plus two

hundred and thirty-four equals three hundred
and sixty-seven.

narrator:

number two.
	eight hundred and thirty-one minus two
hundred and fifty-five equals five hundred and
seventy-six.
narrator:
number three.
girl: 	three hundred and seventy-five plus
four hundred and fifty-six equals eight
hundred and thirty-one.
narrator:
number four.
boy: 	nine hundred and forty-six minus five hundred
and twenty-four equals four hundred and
twenty-two.
boy:

one hundred pounds.

four hundred and twenty-five pounds.
seven hundred and fifty pounds.
one thousand pounds.

Answer Key:

Number the sentences.

5’

Get students to read the scrambled dialogue
silently. Elicit the first sentence: One ticket to New
York, please. Then, have students number the rest
of the sentences in the dialogue. Check by asking
two volunteers to read the dialogue aloud.

Make up dialogues with a friend.

Solve the problems.

10’

Divide the class into pairs. Elicit information
about each ticket. Then, invite students to
choose one of the tickets and make a dialogue
to practise in pairs. Finally, have some pairs act
out their dialogue for the class.
10’

Invite volunteers to read the numbers aloud. Then,
divide the class into pairs and tell them to solve
the problems. They draw a bag of money with the
corresponding number in each space.

Answer Key:

Answer Key:
1. One ticket to New York, please.
2. Single or return?
3. Return, please.
4. That’s £575.
5. Here you are.

Wrap-up: Where to?

5’

Get students to close their books. Name a price
and have students say where the ticket is to:
T: Two hundred and ten pounds.
SS: Return to Santiago.

Listen and check.

2.25

5’

Play track 2.25. Have students listen and check their
answers. Check as a class by inviting volunteers to
write the answers on the board.

Assign homework

5’

Additional homework

AB page 85

Pictionary pages 110 and 111. Students identify
the pictures and write the corresponding words
or phrases. Then, they write a sentence for each.
Finally, they listen to the words and phrases in
this unit’s section of the CD in class.

Unit 9 - Student’s Book page 85

2

111

I’m going to travel!
1

Look and stick.

2

10’

Have students describe the boy. Then, invite a
volunteer to read what he says aloud. Get students
to point to Brazil and Argentina on the map. Ask
them if they know the names of the three places
on the map: Buenos Aires, Iguazú, Rio de Janeiro.
Explain that the map shows what the boy is going
to do. Next, tell students to use the stickers for
activity 1 on page 86. Students put the stickers in the
corresponding spaces.

Answer key:

Listen and chant.

2.27

15’

Refer students to the title of the chant and ask them
where the most famous place to celebrate Carnival
is in South America: Rio de Janeiro. Remind them
that they learned about Carnival in Rio in an
earlier unit and elicit what they remember. Then,
play track 2.27 and have students listen and follow
along in their books. Ask what the singer is going to
do and explain meaning as necessary. Next, divide
the class into four groups. Play the CD again and
have the whole class chant the first two lines. Then,
each group chants one of the things the singer is
going to do. The whole class chants the last three
lines together. When you finish, switch roles so that
each group chants all of the lines. Finally, have the
whole class chant everything together.

Unit 9 - Student’s Book page 86

15’

112

Listen and check.

2.26

10’

Play track 2.26. Students listen and point to the stickers
as they hear them. Check as a class by asking
volunteers to read their stickers aloud in order.
track

2.26

narrator:
boy:

listen and check.

i’m going to visit argentina and brazil!

first, i’m going to fly to buenos aires.

	then, i’m going to take a bus to iguazú.
i’m going to see the waterfalls.
	next, i’m going to fly to rio de janeiro.
i’m going to stay there for a week.
finally, i’m going to fly back home.

Assign homework

5’

Additional homework

Write First, Then, Next, Finally on the board.
Refer students to the boy in activity 1 and elicit
his itinerary. Write the location under each of
the words. Explain how we use First, Then, Next,
Finally to indicate the order of events. After that,
point to First and elicit: First, he’s going to fly to
Buenos Aires. Write the sentence on the board.
Explain that we use be going to + infinitive when
we talk about future plans. Finally, have students
find more examples of be going to in the chant.

Number the pictures and
say the actions. 5’
Tell students to read the examples silently
and number the pictures. Check by having
volunteers read each sentence aloud while the
rest of the class points to the correct picture.

Answer key:

AB page 86 ex. 1

Students find pictures of two other places to visit
in Argentina and Brazil and stick them into their
notebooks.

Assign homework

5’

Additional homework

AB page 86 ex. 2

In their notebooks, students write four things they
are going to do tomorrow and illustrate them.

3

Listen and mark (3 or 7).

2.28

15’

Tell the class they are going to hear about a girl
called Mary. Mary is talking about the items she is
going to take with her on holiday. Have students look
at the table. Invite volunteers to read the names of
the different items aloud. Next, play track 2.28 and
get students to mark the things Mary is going to take
with a 3. They should put a 7 beside the things she
is not going to take. Then, invite students to compare
their answers with a friend. Check as a class by
saying the names of the items and getting volunteers
to respond: She’s going to take her swimming
costume. She’s not going to take an umbrella.
track

2.28

narrator:

listen and mark.

boy:

hi mary, what are you doing?

boy:

are you going to take your camera?

boy:

are you going to take an umbrella?

boy:

are you going to take a swimming costume?

boy:

are you going to take a hat?

Ask a friend about his / her answers.

10’

Divide the class into pairs. Demonstrate the activity
by asking a student about one of the items: (José),
are you going to take your sunglasses? The student
answers: Yes, I am or No, I’m not. Then, students
ask and answer in pairs when they finish, invite
some volunteers to tell the rest of the class what their
friend is going to take.

Assign homework

5’

Tell students to imagine they are going on a trip.
In their notebooks, they draw their suitcase and
label the contents.

girl: i’m packing my suitcase. i’m going on holiday.
girl: yes, i am.

girl: no, i’m not. it’s not going to rain.

girl: 	yes, i am. and my sandals. but i’m not going to
take my trainers.

Answer Key:

Refer students to the pictures and elicit what the
children are doing: skateboarding, doing exercise.
Then, ask a volunteer to read the first question
and the answers aloud. Point out how we form
questions with be going to: We switch the subject
and the verb be. Finally, remind the class that in
short answers we do not repeat the main verb.

Look and circle the answers.

10’

Have students read the examples silently and
circle the answers. Check by asking volunteers
to read the questions and answers aloud.

Answer Key:
Are you going to ride your bike?
No, I’m not.
Is she going to do exercise?
Yes, she is.

Imagine you’re Mary’s friend and
mark (3 or 7). 5’
Tell students to imagine they are going to go on
holiday. Get them to mark four items they are going
to take with a 3 and two items they are not going to
take with an 7.

Assign homework

5’

Additional homework

AB page 87

Explain that at the start of a new year, people
often make special plans about what they are
going to do. In their notebooks, students write
three plans for the next school year: I’m going
to speak more English. I’m going to do all my
homework. I’m not going to arrive late.
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girl: yes, i am. i’m going to swim every day!

10’
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Time to practise!
1

Look and complete the captions.

15’

Tell students to describe the man in the first picture.
Ask what they think his job is. Accept all answers.
Then, have them read the first caption silently and
elicit that he is an explorer. Next, refer students
to the words in the box. Elicit what they are: time
expressions for different verb tenses. Get students to
read the first caption again and underline the verb in
pencil. Ask what tense it is and what time expression
corresponds to this tense: present simple, every day.
Divide the class into pairs and invite them to follow the
same procedure to complete the other captions. Check
by saying an object in each picture: bird, bed, fish.
Students read the corresponding caption aloud.

Now circle the verbs with the
corresponding colours. 10’
Invite a volunteer to read the tenses in the table and
say what colour corresponds to each. Then, have
other volunteers read the verbs they have underlined
in every caption. Next, tell the class to circle each
verb with the colours indicated in the table. Check by
asking students to say the verbs and the names of the
tenses: was working – past continuous.

Answer Key:
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Students colour the verbs according to the code.
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2

Sing a song.

2.29

15’

Say London, New York, Paris and ask what countries
they are in. Then, play track 2.29 and have students
listen and follow along in their books. Elicit where
the singer is going to go and what she is doing at
the moment. Ask what she is going to do: travel far,
make new friends. Then, divide the class into two
groups. Play the CD again. The first group sings the
first verse, the whole class sings the chorus, and the
second group sings the second verse. When they
finish, groups switch roles.
Pair work

15’

Tell students they are going to talk about items
that they are going to take on holiday. Then,
divide the class into pairs. Assign student A
and student B. Student A looks at page 116 and
student B looks at page 120. Elicit the names
of the items in the pictures. Students ask Are
you going to take (a camera)? They answer
according to the items in their suitcase. In the
empty suitcase, students draw the items that
their friend is going to take. When they finish,
they compare suitcases to check. Finally, invite
volunteers to say the items in each suitcase.

Assign homework

5’

Additional homework

AB page 88 ex. 2

In their notebooks, students draw a picture of the
girl from the song.

Assign homework

5’

Additional homework

AB page 88 ex. 1

In their notebooks, students draw a picture of an
explorer in the mountains and write a caption
in each tense they have reviewed in class:
I’m climbing a mountain now. I’m very tired.
I’m going to go to bed early tonight! etc.

Time to write
1

Look and circle the correct option.

Answer Key:
10’

Materials: Three or four postcards of different cities.
Pass the postcards around the class and invite
students to identify the locations. Then, ask what kind
of information people write on postcards: the weather,
the activities they are doing, that they are having fun,
etc. Have students read the postcard in the book and
find the different pieces of information. After that, refer
them to the pictures. Tell them to circle the words on the
postcard so that the descriptions match the pictures.
Check by getting volunteers to read the postcard aloud,
sentence by sentence. Next, ask students to say the time
expressions the writer uses in the different sentences.
Finally, point out how we start and finish a postcard.

Answer Key:

2 	Circle the options and
write a postcard. 15’
Tell the class to look at the pairs of puzzle pieces and say
what each piece shows: a good time / a terrible time; get
up early / get up late; windy / rainy; the mountains / the
beach; go climbing / go sailing; eat fish / eat meat. Then,
invite students to imagine that they went on holiday.
They circle a picture from each pair to describe how the
holiday was and what they did. Elicit the beginning of
their postcard: Dear (Lisa),. Remind them to use correct
verb tenses and time expressions. When they finish,
have students compare postcards with a friend. Finally,
ask some volunteers to read their postcards aloud.

15’

Materials: One half-sheet of white paper per
student, drawing pins.
Divide the class into groups of three and hand
out the paper. Students draw and colour a picture
to make a postcard from a place of their choice.
Then, they switch postcards with a friend in their
group. They write a message on the back of the
postcard to the third student in the group. After
that, they read each others’ postcards. Finally,
pin the postcards to the bulletin board. Invite the
class to look at the postcards and vote on the most
interesting trip.

Assign homework

AB page 89

5’
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Bulletin board idea
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The lighthouse keepers’ story
Before you read

15’

Investigate the meaning of
these words with a friend.
Materials: Monolingual dictionaries (EnglishEnglish).
Divide the class into groups and give a dictionary
to each. Have them look up charity. Remind them
that the words appear in alphabetical order. Ask
a volunteer to read the definition aloud. Invite
students to give examples of charities they know.
Then, get them to look up raffle and raise money.
Ask them if they have ever participated in a raffle
or helped to raise money. Encourage them to
give details.

Answer Key:
charity: an organization that gives money to the
poor
raffle: a lottery where people buy tickets to win a
prize
raise money: do something to earn money for a
cause
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1
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Listen to the first part
2.30
15’
of the story.

Invite a volunteer to read the title of the story:
The fantastic balloon trip! Have students look at the
picture of the balloon and ask them if they have ever
seen one in real life or on TV. Next, tell them to look
at the pictures and imagine what the people are
saying. Accept all answers. Then, play track 2.30 and
have students listen and follow along in their books.
Elicit who the children in the balloon are: a girl and
her brother. Ask what they did: They organized a
balloon trip raffle. Ask how much each ticket cost:
one pound. Invite volunteers to say whether or not
they would like to go on the balloon trip.

Now read the story in pairs.

15’

Divide the class into pairs. Students read the texts
to their friend. When they finish, have them switch
roles. Finally, ask a pair of volunteers to read the
story to the rest of the class.

Assign homework

5’

Additional homework

AB page 90

In their notebooks, students make a poster
advertising the charity balloon trip.

2 	Listen to the second part
2.31
10’
of the story.

Value: Being proud of where you’re from
Make a travel guide.

Make a simple line drawing of a hot-air balloon
on the board and get students to say what it is.
Then, ask them about the story: What’s the title of
the story? Who are the characters? What did they
do?. Encourage students to look at the pictures and
predict what is going to happen next. Then, play
track 2.31 and ask them if they were right. Invite the
class to say where the balloon went and why the
girl smiled at the end of the story: Because a trip to
France for one pound is very cheap!

Now read the story in pairs.

10’

Read the text aloud and tell students to underline the
actions in each paragraph. Then, as a class, mime
each of the actions. Next, invite a volunteer to read
the first paragraph aloud. Have the rest of the class
mime the actions as the volunteer reads. Do the
same for the other two paragraphs. Then, divide the
class into pairs. Get students to take turns reading
the paragraphs to a friend. When they finish, have
them switch roles.

After you read

15’

Materials: One photocopy of craft template 9a
and 9b (see the Values Section on the Teacher’s
Resource CD-ROM) per student, crayons,
scissors, magazine cutouts, three letter-size
sheets of paper per student, a stapler, magazine
cutouts of food and places, glue.
Ask students about things they like in their
hometown: shops, restaurants, places to play,
etc. Hand out the templates and the paper.
Students colour and cut out the cover frame.
They should draw their hometown in the frame
and write its name at the top. Then, students
make a booklet by folding the paper in half.
Help them to staple it at the top. Get them to
stick the picture of their hometown on the front
of the booklet. After that, they should put the
labels on different pages. Have them illustrate
the pages with magazine cutouts of people
eating, shopping or doing fun activities. Then,
they write the names of their favourite places
on the corresponding pages: restaurants,
shops, or fun activities. Remind students to
write their names on the back of the last page.
Finally, give students a few minutes
to show their travel guides to each other.

5’

Find captions from the text for
each picture.

Write the captions.

5’

Students copy the captions into the spaces below
each picture. When they finish, invite three
volunteers to write the captions on the board.

Model Answer:

Assign homework

AB page 91

5’
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Invite students to look at the pictures and identify
the corresponding parts of the story. Elicit a caption
for the first picture: the Eiffel Tower. Tell students to
find and underline captions for the other pictures
in the text. Then, tell them to compare captions
with a friend.
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Warm-up: Let’s talk about Peru

10’

Materials: A map of the world, photos of the
Andes mountains, indigenous people in Peru,
terraced fields.
Display the map and have a volunteer come to
the front and point to Peru. Invite students to say
anything they know about Peru. Then, point to the
Andes on the map and say their name. With your
finger, trace how they run through Peru and all
the way down South America. Hold up photos of
the Andes and tell the class that they are very high
mountains. Next, display photos of the people. Pass

Read and complete the chart.

10’

Tell the class to look at the pictures and describe
what they can see. Accept all answers. Then, get
students to look at the chart. Ask a volunteer to
read the words alouazazd. Next, have students
read the text silently and complete the information
in the chart. When they are finished, encourage
them to compare charts with a friend.
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Answer Key:
Capital: Lima
Population: 27 million people
Languages: Spanish, Quechua, Aimara
Currency: Nuevo sol
Colours of the flag: red and white
Famous tourist destination: Machu Picchu

Listen and check.

2.32

10’

Play track 2.32. Students listen and check their
answers. Then, refer students to the illustrations.
Elicit that the building is part of Machu Picchu.
Explain that the Incas did not use cement. They
cut enormous stones that joined together perfectly.
track

2.32

narrator:
narrator:

listen and check.

the capital of peru is lima.

27 million people.
	the official language is spanish, but people also
speak quechua and aimara. the currency is the
nuevo sol.
	the peruvian flag has got three vertical stripes,
its population is
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two red stripes on the sides and

a white one in the middle.
	finally, the most popular tourist destination is
machu picchu.

around the photos of the fields. Explain that people
in the Andes often live very high up and that they
live from agriculture. There are special terraced
fields to grow food in the mountains. They grow
mainly maize and potatoes. Tell the class that in
Peru, these people are the descendants of a very
famous civilization. Elicit their name: the Incas. The
Incas spoke Quechua. They built many roads and
bridges. They also knew a lot about medicine and
surgery. The Incas were famous for their gold and
silver jewellery.

AB page 92

20’

Check what you know!
Divide the class into pairs. Tell them to open
their book to page 84. Then, have them cover
the key above the picture. One student points
to different items in the picture and the other
says their name in English. When they finish,
students switch roles. After that, pairs write two
maths problems in numbers. They exchange
problems with another pair. Students calculate
the solutions and tell the other pair. Next, write
the names of these tenses on the board: present
simple, past simple, present continuous, past
continuous, future with be going to. Students
write one true / false sentence in each tense
and read their sentences to a friend. The friend
guesses which sentences are false. Finally, ask
the class to complete the faces according to how
they feel about what they know.

Read and stick the missing sentence parts.

15’

Spot the difference (see page 10) 15’
Now play Spot the difference with
the texts about Peru. Have fun!

Tell students to look at the picture and ask them if
they know the name of the place: Machu Picchu.
Then, divide the class into pairs. Tell students to
use the stickers for page 93. Students read the text
together and find sentence parts that fit the spaces.
Next, they check with another pair. Ask volunteers
to read the paragraph and say what sentence
part fits each space. They place the stickers in the
appropriate places. Finally, ask students whether
or not they would like to visit Machu Picchu and
encourage them to explain their answers.

Assign homework

5’

My project

AB page 93

Make a hot-air balloon.

Materials: A balloon, old newspapers, flour,
salt, water, crepe paper of different colours,
string,a small square box.
Refer students to My project and tell them
the main materials for the craft. Point
out the icons and explain the additional
materials that they need. Then, go through
each step with them. Finally, remind them
that they can do their project with the help
of their family.

Answer Key:

A friendly reminder
It is advisable to create a stressfree and supportive environment
for taking a test. Before students are assessed,
they should review the unit vocabulary with
My spelling practice on page 100 and the Time
to check section on page 92 in the Activity
Book. During the evaluation:
• read the instructions for the first activity with
students
• read the example and clarify doubts
• ask a volunteer for another example
• assign time to complete the exercise
• read the instructions for the next activity, etc.

Colour and discover a typical Peruvian animal.
Get students to look at the key and tell you what colours
they are going to use: yellow, green, red. Then, have
them colour the drawing. Finally, elicit the name of the
animal: a llama. Tell them to point to the photo of the
llama. Explain that llamas help people carry things. We
can use their wool to make clothes. Add that they get
angry very easily. When they are angry, they spit!

Answer Key:

10’

Unit 9 - Student’s Book page 93

9

119

Activity Book

Unit 1

120

Activity Book

Unit 1

121

Unit 1

Activity Book

Unit 2

122

Unit 2

Blue

Red

Purple

Activity Book

Red

123

Activity Book

Unit 2

124

Unit 3
Pink
Blue

Yellow

Activity Book

Brown

125

Activity Book

Unit 3

126

Unit 3

Activity Book

Unit 4

127

Activity Book

Unit 4

128

Activity Book

Unit 4

129

Activity Book

Unit 5

130

Activity Book

Unit 5

131

Unit 5

Activity Book

Unit 6

132

Activity Book

Unit 6

133

Activity Book

Unit 6

134

Activity Book

Unit 7

135

Activity Book

Unit 7

136

Unit 7

Activity Book

Unit 8

137

Activity Book

Unit 8

138

Activity Book

Unit 8

139

Activity Book

Unit 9

140

Unit 9

Red
Grey

Green

Blue

Activity Book

Green

141

Unit 9

Activity Book

practice
My spelling practise
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Unit 1 I love English!

Unit 2 An amazing holiday

Solve the crossword puzzle.

Find and circle nine words.

1. Spanish
2. PE
3. Geography
4. Music
5. History

6. Science
7. English
8. Art
9. Maths

practice
My spelling practise
Unit 3 Superheroes
1. bookcase
2. carpet
3. desk
4. laptop
5. armchair
6. coffee maker

7. toaster
8. blender
9. bath
10. CD player
11. coffee table

Unit 7 Our history
Solve the crossword puzzle.
1. blanket
2. sculptor
3. picture
4. jeweller

5. sculpture
6. weaver
7. painter
8. basket

Unit 4 Champions

Unit 8 Volcano

Find and circle seven words.

Find and circle eight words.

Unit 5 In good shape
Solve the crossword puzzle.
1. stomach ache
2. toothache
3. headache

4. sore throat
5. backache
6. fever

Unit 6 R U OK?
Find and circle eight words.

9. necklace
10. pot
11. potter
12. hammock

Unit 9 A trip to South America
Solve the crossword puzzle.
1. rucksack
2. suitcase
3. ticket counter

4. bus
5. passenger
6. bus driver

7. ticket

Numbers
Find and circle fourteen numbers.

My spelling practise

Solve the crossword puzzle.
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3
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6

Rubrics

Listen and check.
Listen and repeat.
Listen and repeat.
Listen and chant.
Listen and check.
Sing a song.
Listen to the first part of the story.
Listen to the second part of the story.
Listen and repeat.
Listen and number.
Listen and repeat.
Listen and repeat.
Listen and mark.
Listen and complete.
Listen and chant.
Listen and match.
Sing a song.
Listen to the first part of the story.
Listen to the second part of the story.
Listen and point to each person.
Listen and repeat.
Listen and repeat.
Listen and repeat.
Listen and chant.
Listen and number the dialogues.
Listen and complete.
Sing a song.
Listen to the first part of the story.
Listen to the second part of the story.
Listen and repeat.
Listen and repeat.
Listen and check.
Listen and circle the correct option.
Listen and chant.
Listen and check.
Sing a song.
Listen and check.
Listen to the first part of the story.
Listen to the second part of the story.
Listen and write the name of the country.
Listen and write the name of the country in Greek.
Listen and repeat.
Listen and stick the missing letters.
Listen and follow.
Listen and chant.
Sing a song.
Listen to the first part of the story.
Listen to the second part of the story.
Listen and repeat.
Listen and check.
Listen and repeat.
Listen and chant.
Sing a song.
Listen to the first part of the story.
Listen to the second part of the story.

Unit

7

8

9

Diagnostic
test

1

Track
1.1
1.2
1.3
1.4
1.5
1.6
1.7
1.8
1.9
1.10
1.11
1.12
1.13
1.14
1.15
1.16
1.17
1.18
1.19
1.20
1.21
1.22
1.23
1.24
1.25
1.26
1.27
1.28
1.29
1.30
1.31
1.32
1.33
1.34
1.35
1.36
1.37
1.38
1.39
1.40
1.41
1.42
1.43
1.44
1.45
1.46
1.47
1.48
1.49
1.50
1.51
1.52
1.53
1.54
1.55

Pictionary

Unit

Track
2.1
2.2
2.3
2.4
2.5
2.6
2.7
2.8
2.9
2.10
2.11
2.12
2.13
2.14
2.15
2.16
2.17
2.18
2.19
2.20
2.21
2.22
2.23
2.24
2.25
2.26
2.27
2.28
2.29
2.30
2.31
2.32
2.33
2.34
2.35
2.36
2.37
2.38
2.39
2.40
2.41
2.42
2.43
2.44
2.45
2.46
2.47
2.48
2.49
2. 50
2.51
2.52
2.53

Rubrics
Listen and check.
Listen and repeat.
Listen to these expressions.
Listen and repeat.
Listen and match.
Listen and chant
Listen and check.
Listen and write A or B next to each phrase.
Sing a song.
Listen to the first part of the story.
Listen to the second part of the story.
Listen and point to the pictures.
Listen and repeat.
Listen and stick the words.
Listen and repeat.
Listen and complete the diary.
Listen and chant.
Listen and colour the activity for each day.
Listen and check.
Sing a song.
Listen to the first part of the story.
Listen to the second part of the story.
Listen and repeat.
Listen and stick.
Listen and check.
Listen and check.
Listen and chant.
Listen and mark.
Sing a song.
Listen to the first part of the story.
Listen to the second part of the story.
Listen and check.
Listen and number the verbs.
Sing a song.
Listen and mark.
Listen and check.
Unit 1. School subjects.
Unit 1. School activities.
Unit 2. Holiday.
Unit 3. Household items.
Unit 3. Electrical appliances.
Unit 4. Competition.
Unit 4. Ordinal numbers.
Unit 5. Illnesses.
Unit 5. Remedies.
Unit 6. Computer parts.
Unit 6. Computer world.
Unit 7. Handicrafts.
Unit 7. Artisans.
Unit 8. Land features.
Unit 8. Prepositions of place.
Unit 9. Travel.
Unit 9. Large numbers.
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Special features:
Combines a structural grammatical-based programme with a functional
syllabus to promote communicative language use across the four skill areas.
Provides ample opportunity for students to understand and use the language at
their own pace.
Offers frequent pair and group work activities to build students’ confidence
and independence.
Includes an easy-to-follow self-evaluation for students at the end of each unit.
Offers a variety of dynamic materials and activities, including songs, chants,
stickers, games and craft projects. Even the homework is fun!
Promotes universal values and celebrates cultural differences through a
variety of colourful, in-class craft activities.

Teacher’s Book 4

For centuries, lighthouses have guided ships in their travels and they continue
series
to light the way in our modern world. Similarly, the six-level
aims to guide primary students through the sometimes-rough seas of their
adventure in learning English. It seamlessly integrates modern language teaching
practices with traditional classroom needs, helping students successfully navigate
through reading, writing, listening, speaking and grammar, to be able to use
English in real life.

Teacher’s Book + Class CDs
Teacher’s Resource CD-ROM
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